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Although job training was riot stressed as an objective of 
aouirses to be taXen by parentis a significant proportion of theni 
participated in self**developTnent courses in which they gained 
skills leaaing to their plaoemeiit in jobR, Thin propotftion will 
be incraased as the parents who continued in courses after the 
ayole ended complete their courses and find employrnant or upgrade 
th^ia* le^el of einployment* 

Rosearch findings indicate that ' participELt ion in a imriety of 
oultural-^educatiorial activitiee at the same time families are 
involved in Self --developnient coiirses is a valu^le mot irrational 
feature c£ an educational program conducted in a ghat to area. 

Head Start children whose parents were in the project made 
meaiurable progress during the titne that their family wai in the 
progarmra. niese children prwgressedi at a faster rate as compared 
with the national norms used in evaluating Head Start ptogress. 

Mie group of siblings of the Head Start children in the project 
aho^ed greater irnprovement in the measured areas of iiitexest 
and performance in their schoolwrk as eompared with the average 
improvement shoTO by their classniates who were not in the project* 

although the measured effect of the project on the changes 
fih parents attitudes was slight, staff observed signiflaant 
increases in individual participants self-^conf Idence, improved 
appea^fancte and improved functioning of the family which 'waa- 



2. 

airectly attributable to the family's participation in the projects 
: Conclusione 

Whole farnilies will take part eutacesif ully in a aomprehensive 
program offering self ^development courses and activities* 

Partiaipanta will generally reach or exceed the eelf-develop-* 
. ment goals which they set for themselves. participation in 
cultural-^educational activities will reinforce motivation to 
suceeed in self development courses* 

Community College and urban center facilities can he ueed 
as a staging area to provide educattoiial services to the 
community in a fairiily centered program* 

Partiaipation in the project will effect individual 
participants in their improved awareness of eelf^ their dress ^ 
motivation ajid atrengthened family relationships. Also in 
sharpening the educational and vocational aims for the .various 
members of the family. 
Recommendatj.ons 

The Family Education Project shouia he refunded by OEO 
and/or another agency for a full three year period in order to 
further es^lore and test the designs and outcomes originally 
postulated. 

, - Fiscal and other respective responslhilities should he 
^ conpleted before the project has begun in order to assure that 
'it will be conducted for the full perioa for which it is designed. 
^ ^: The budget for the project should provide a larger allocation 

mc^^ ^ - ■ . ■ ■ 



for tuition and stipends to ©nablR parents to take couries 
tailored to their interests at other schools if necessary as 
the original proposal outlined, 

The Qonununity college should hav© a greater involvement In 
th© project and should raalce efforts to facilitate parents plans 
to take coureea at the college. 

The project should be repllGated in other conttnunity college 
as part of a community outreach funation to tal<e education to 
the people in the inner city ghetto areas using this innovative 
and stimulating design. 
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II BHIB3P DESCRIPTION' OP PROJECT 
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4. 

II . SHIEF PESCEI PTID^T OF PROJECT 

B^^yon For PrqjoGt 
Th^ inability of the poor to acquii-e sufficient eaucatloii has 

been ascribed ae a prim© factor perpetuating the cycle of poverty 

in ghetto areas, varied approacheB iiav^e been suggestea wliich 

vould break this cycle* Sonie of these have focused on attacHing 

spBoific educational or training problems of either the adult 

the taenagers or the younger children in families. 

Alternatively, research has aleo suggested an approach 

involving entire families simultaneously in an educational prograin 

This approach would motivate participants to achieve unlimited 

edcieaticnal goals which would enable thein to lift theniBe^ves abov^^ 

the poverty line. Accordingly* this project was proposed in ora#r 

to provide a vehicle for several agencies interested in exploring 

the effects of providing a broad educational opportunity to entire 

familie^g in poverty living in ghetto areas. Two main interests 

were served for the agencies involved. 

.1,,. tJ.S, Office of Econornic OpDortunity . _ ......... 

^erican Aasoclation of Junior College s 

As part of a nationwide project to explore various ^mys to 
eKtend the use of community college facilities in ghetto areas 
and specifically to es^^lore the effects of involving parents 
in educational pursuits on their children's educational 
performance and goals . 




g^i,,;,. ^'t&x^^xid th'^ US© of an e^cisting faaility whiah provides post 

"seoo'ri'd^xy' scJocpI education. "in a ma jor , ghetto area mnd to enable 
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v/hale faiaili^s in the coinmunity to participate in, an ed^^ 

speci fic Problems Add rgjised 
Ba.r"e!i^:a an4 -th^ii* children, lining i^^ areas 
n-ot Semsitive to tlie avaiiatiltty o£ educatloii \ They 
&Xmo ^ no^ MCmpt th& reality of aspiring to unlinittea . 

^p^poitunity, AccordiJigly there im a need to 
Introduce -en^laf© famlllis now iii poverty to new and sharper 
views to^a^d educ^atlon which ahoalfl Ihcrease their itioti- 
vatio^ -fcs Be^k cantinulng educational ^^0^^ 

tow tineonia p^t^nts tend . to rely oji the schoola alori^ to ■ ; . 
adue%.^:e th»#iS c^hildren, ^fithout the parerite partieipatlag 
in thifi pro«eetfs* This resulta xtl their children falliiig 
to re^Qt t".3iBdr optimum aducatioJial level and vocational 
oppor"tuziit le^ , Bacent res eareh points out that parents 
v^ho^^e th*einrfeJvea engaged in a learning e^erience at 
t:h€^ t im^ that their ohildren are in sahool take a 

gr^at^ir in^taje^t , in their chilfiraTi' i educatto^p , 



|£l^-;^^Th^ ir^ban Cefiter in Brooklyn as a Joint undertalcing of 



te^lthe.Sitata Utiiv^rsity of Ne%^^^o«^l< and The. Ke^^ City 
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V Coinniuni College needs to Cinfl vays to esspand its setf- 



vioes to the urbaa poor from presently available basiq 
and vaoatioaal edacatlon programs to family^ centered 
programs* Whe feasibility of uadng these facilities to 
involve fMlly groups, such as paronts ^ith Head Start 
Gliildren Mol tjisir siblings/ in fcoth individual anfl family 



fi;^. lear'nlng &3CpcrleneeSi has not been tei ted previously. 



Such a program, could be designed to increase the personai 
h;;; ' e£f ectiveriess of adults and to protnote the intellactiial 
developmerxt of their children. , 

H ypothesia ■ ' 

If Head Start children, siblings and their parents are iiiTOlved 
:: in progrtiBS^ as family groups, ancillary benefits will accru© 

, to the entire fariiliies ^;hich participate. The moat linportaiit 
: 'Of these is irtiwovement in th© parent-child relationship in 
v ,T^hich the pamiit who ia hiimselfl a bonaflde atudent assists 
X, the child a^ M active learner. The aasiatance may be ix\ (a) 
;V sel eating actii/ities which ^ill contribute to the child's 
% development, p) helping the child to artiaulate the learning 



valye of activ^itiRs in which they engage^ and (c) helping the 
child to value thin pursuit of learning. EKaniples of direct 
.-benefits to aatilta as etudenta are literacy (or iTnoroveTn^nt 



/| ©C basic elclllfl) , v^ocational skill development^ accruistion 



i^.pf;liom^ impc-ov^^ment ekills and ability to bo a imore intelligent 
J}r::bonsuttier of credit and goods. 
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Method Used to Ttnplement 1h& HypotTiesia 
I>ico-ject Site aiad Adailriiati-ative Relationships 

The grantee for the project was the Chancellor of the State 
'iBiiveiaity o£ New York. The project i^mm opermtod at the SUMY 
VrhBLTi Cejit&x in Brooklyn. The urban aeritor itse^lf la an 
^ducatioaial facility o«©ring skills training as well as ^ 
/colleqa pr-eparation aours©s to post sacondary sohoDl gradiiatea. 
' It ±B . f iiiancea by th© StHY and is administered by the^ New York 
City Coranunity College, Vhm priniary target area eerv^d is 
BMfoyd Stuyvesant, one of the largest 'poverty ghetto areas 
in Brcoklyn, Thus tho project rcaelved joint atolrilstrativ€ 
aupen^ielon froni the SUM" and the N.V*C,C,C. through the 
Director of t^e Urban Center in Brooklyn* 
Stafffin g and- Se loot ion og Pf^rtleipants 
Staffing 

Staff for the progiram wa^m selocted agcording to the diotatee 
of the original propOBal. K group of four mothers who \^ere poor 

GEO Btandards and ^ho resided In the target neighborhood 
vere recruitea and trained by the project as aomraunity education 
aides for the program. This was the positioa in the suh-profes- 
aional title and the aides conatitatecl the primary action group 
in contactiiig famlliea on roiters of potential participanta for 
tho program. The aides wore parenti with ..flhildren In schools 
inthe area to he served, who were already active in school 
'and eonmunity affairs, and who e^idenoecl an ahllity to relate 
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felfeo; their pears, in the comnunity* Three' had b^^n chairmen of ^ 
isV^H^ead Start parent ad-vtecry coitimittees and cue jhafl toefen a 
fj-^aDntmunlty^ worTcer for HteadStaxt. Thmy wero ttainod b]^ project 
{5,7 staff to giv^e inforaaticn to pQtentiai participants and to 
it interview I obsecir© ana arecofffl in.formBtion they eLioited in home 



i^i^ visits and small group meetings of patents, all under the 

^' ~ 

supervision of profeseional projeet staff. tn trainirig they 
were given infoiHTi&tioii^boiat eaucational opportuiiilties and 
J family <3etei*renta to talcing adirantage of available opportunities. 
The aaeistant f^irector q£ the project who froin^ the fielta 
of social woTk, had reiponsiiillty for the trainiiig and direct 
I .supervision of thm eortmunity education aides in addition to 
^^-thoae dmtles relating to assisting with the overall admiriistration 
I of the program* 

' In addition to the project director,, asadstant director * 
^ ajid educational aasistants^ other me^^rs off the project staff 
V inoluded a conmiunity liaison -worker* a counaelor^^ administrative ^ 
' aesiatant/bDolcHeaper^ a secretary and a typist, 
' ^onununity liiaiaon Work er 

Thm responiiibilifci©s of the aonTOUnity liaison %^rker 
'-included es^loring^ laentifying, and deveLoping an inventory 

of those mmmunity resources ^hioh are eguippod to render the 
:^ services needed by our partiaipants. Furthor he eistablished 
j:va'relatioiiehip betwen the respurce and the Painily Bducafcion 
r;v.?tog^ain to facilitate the families utilisation of the resource. 



^?y.r. " , . : : .... ... .... 

i^H^'^i planned all pt^llcity for the project « prepared news releaees, 
i&Jinourweinenta^ flyers posters, ate. and was generalLy responsibla 
p;for promo-ting the program's public Image, Ha reported to the 
;^'ass*t- director for supervision, aseistad with superv'lsion of 
f?:the other stmff , Wid p^irfOCTied the filiitles of the assistant 
director In her abaence* ^ 
> Counselor 

Th© CDUselcp reeponsible for assisting the parents 
i^with identifying their v^arioue feduaatlonal and TOCatlonal goals 
^ :and planning with the parent a course of atudy which iroulfl 
!help thain realise their stated goalB* Ongoing ' counsalling 
rvwas available to the familios thrDughout the period of their 
ipiartiaipattoii* rMs meariit qlose contaat with the parents^ 
i helping them deal %ith those stnall problems attendant upon 
Ctheir participatioai in the projeGt^ and to recognise other 
f problems that the family ntay be faced with. In those situations ' 
fewhera the problem of such nature ae to require in di^th 

service, a referral \mm made to the appropriate cdnimwiity 
fefaaility for serv^ice* En atteitqpting to reach all menders 

fc^^v."- ■ ■ ■ ■■■■■ ^ ■■ " ■ ■ ■ 

I^bf the^^family^ the counselor estaOjlished a prograin for the 
g,teen-*agers in the faniilies. Through recreation and planned 
^adtivities,. she vms able to help these young people begin to 
l:take a serious looic at themselves, and to begin to give 

l^e3?pression to ttim many questions they had which very often 

. - , - . . . 

^fe^ii^erc^ tensloii provolcing and problem producing* Some vere 



illiavifi^ serious disciplinary problems at home and at achool, 

----- - 

rKOthexg wera in dire need of tutoring or soine remedial help 
t^-^vlth school work. The needs were reoognized and 'vmTe woven 

tic ^ ■ ' ^ - 

|f|iiito tho fabric of the overall program* A beautifial ^relationship 
iKreVplvad between the caunselor and these young pmCpX^i and thm 
iitipros/mants ware drainatic and discernible over a short period 
L- of time^. 

r'-h* Selection o f Fa milies 

A roster of 101 families securod from the Bedfcrfl Stuyveaant 



; Yoath-In-Action Head Start program vma used to select the 43 
families which participated from 8A/68 - 8/31/69. Bedford 

^ Stuyveaant YIA was selected einae it was th^ largest of the 
Head S tart prograitie in tlie target area- 

The f ami lies were selected on the basis of thei^ motivation 

; to participate fully in the project and their life atyLe 
whicli indicated their ahility to undertalce a sustai:nea 
edaoatlonal effort as a faniily unit throughout th© year eye la, 

Tha educational aides interviewed adult moxctoe^m oS families 
on the rosters of potential participants in the project ej^laining 
the racaltiple opportunitiaa offered to families who agreed to 

- participator by giving an agreed upon amount of tim^a to the 
:project* Initial lntervi©w« were conducted in hom^ visits 
and aubseguent interview's were held at the urban G#nt©r* 

T*;^fhis afforded the aides a view of the life style of the 

ij'' applicants which ims used in thm final selection of participanta* 
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IliThe assistant director inaa© a final coiitaQt -with each fainily 

.... ...... 

Iliabput tha. mutual responalbilities of the family and the project 

te-:.-..; . ■ ■ ^ • ■ 

^ma they entered into a kind of educational cQmpact. During 
g^jthis phase fainiliGS were encouraged to thlrfc about the kinds 
|Sof educational activities they wantod the project tc offer as 
|:part of the family program during their free tiitie. They 
^v wera also enaourageca to make exploratory v^isit^j attend get 
^/ together soasions and visit the ^irjD&n center and the ^oiranunity 

;;Ollege^ mth the aides as tour guiflea v^henever possible. 
J This gave them an opportunihy to look and s€e ana to test the 
F, quality of the aoitEnitment of the prDj^ct^ rlnal selection 
>;.v^s jointly made hy the assistant director, the coimnunity 
^l^^liaeoni the aounselor and the aidea. 

; Kb indicated above during this first phase of the prograiti 



IJthe- educational aides were given training^ the fajnlliea were 
iJinterviewed and aelected, and the initial oirientatiDn of the 
^'families hegan* Training for the eduGational aidss w^^m 
f cieaigned to equip thein with a broad knowledge tai^e in some 
vareasf and with those spedifics neceasary to inipleitient the 
Sproject'g objectives. The over- all training objective waa 
:;:to prepare the educational aide for entrance into the New 
-York City JPuhlic Service Caroors Program^ in addition to the 
t job at hand. 

This phase of the program vrnm carried out from July to 



|mid: August^ 1968* 
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5. t»lannod Span of Participatlori <)£ Families 
P^v In ^ ineeting held prior to rG^e^uiting families at tytoieh 010| 
!:V ^^JC/Hoad Starts SUW and project personndl attended and 
■ . at ths suggestion of the 010 repreeentative, it wkB decided 

V that the length of each family -s participation in the project 
i- would run coneurrently t*?lth the Head Start school yaar. Also 

that we would work with three separate groups of fannilies 
vv over the three year period* Miia would faeilitat^ the 
' meaaureiiient of the effects of the project on the Head Start 

children in each cyole and would also allow a coniparison 
h..'.' of these results as among the three groups of ^ children, 

Partici pant Cha racterlotiog 

A. total of 43 families partiaipated in the project fluring 
i- the cycle. These families contained^ a total of 57 adults 
and 181 children. The accompanying statlBtics show the 
^gmg. sex and ethnic background of the participants, 

V ]?arants 



A.geB Men WoTnen 

45 - SO 2 

40-44 .3 3 

35 ^ 39 B 7 

30 - 34 6 14 

25 29 € 12 

20 - 24 1 6 

unknown 1 ... 1 

Total 24 43 
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Children . 

'^^^^^^—^Bii.^ ._ 

BPv^;- " ,3% to 5 
is a: 6 to 12 

13 to 15 
a'; 16 and over* 



0; 



13. 



No. o£ Children 

^35 
57 
68 
IS 
S 



Ethnia BaakgrQund 



Total 



Men 



181 



Black 
White 



24 

Total 24 



41 
2 
43 



Children 

181 
0 



181 
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The Wor k Prograin 

Aa a result of perlodiG deliberations among the parents 
and in consultation with the staff the central core of the 
program emerged. This consisted oS eiSucational oourses for 
the adults and eduoational e^^erience^s for the various 
menibers of the family. The purpose of these activities vas 
to eKp^lore and reinforce the role of the family as a diffuser 
of attitudes toward education* Specif ically, the program 
included self^development coursea and bi-weekly seminars 
for the adults^ activities involvin.f all^ mentoers of the 
family # and special activities for the various aga groups 
within the family i^e. adults^ teeiiagers and pre^-teens. 
a. Self -Development Courses 

In "dontracting" to join the project parents agreed 
; H ; .t or more self-de^alopment course or 
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activity. The choice activity would Id© d^cid©a by 
eaah palrarit* For eKawipi© parents aould choose to reviav/ 
great books in a study ,group or pursue a skills ^mvmXop^ 
ment interest possibly leading to a new vocational career 
or take courses leading to a college degree, Ove^'all 
emphasis was placed on wiotivating parents to resume their 
interest in being activa learnets^ 

Where job training to acquire a specific skill was 
consistent with this objeotlve It was encouraged* Hcwev^er, 
job training for parenta wa^ not the primary objective 
of the educational thruat oS the project. 

Due to the time limits placed on the project duraticn 
it was carefully expli^in^d to parents that projec^t 
resources wuld be availmble to initiate a program of 
studyp However a guariintee of aontinuing financiiig 
beyond a year could npt be giveti* Project staff would 
assist parents in locating available resources ift the 
conununity to finance qourses beyond a years duration- 
Regular Urban Centu ry 1^. C , Comm unitv Colle ^y And 
Other School Cours^a 

Adults montoer^ of the family enrolled in courses 
at the SXJNY Urban Center in Brooklyn, the N*y*C* 
Corrnnunity College ^nd ait oth^r schools in th© area, 
m so far as was po^^ibl^ th^ae courses were tailored 
to th© specific int^K^sta of each adult i*e, si^cxetarlal 
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science^ key punch, office akilXis^ barberingj ttiechan- 
ical technology^ chilfl eare^ lioensod practical enam for 
nuroing^ creative -writing^ bufiiniass riiachines repairi^v^ 
clothing construction, college adapter^ apparel 
processing^ bookkeeping, flata processing litc, 
(see appendix for tables 'showing courses taken) 
Where a course could not be £omA to meet the prinmry 
interest of eaqh adult because of its una%railability 
or bccaune of budget limitations iparents were encouraged 
to participate in other courses in which they had a 
secondary interest and which weV© available to them, 
Basic Educ a tion Course 

Most of the parents had beaii away from school for 
many years. Sortie of the parenta ©^^reaeed interest 
in mastering basic cornrflunication^ skills in reading 
and writing to prepare for lat^lf^aqhievenient of longer 
ranged educational goals* OthW parents were inter* 
ested in preparing themaelves to take eKaminations In 
licensed practical nursing, hi^h school equivalency 
or for the civil service or th© telephone company* 
Because the content o£ the tea^chiE^g materials of those 
subject areas overlapped^ natural groupings of claasoa 
for these subjects were easily formed* (sec tables 
in appendix) ^ ^ 

■ 25 . 
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Classes were Qompmmmd of small groups of from 8 to 
15 adults* Indivuaiised attontlon was f'iven In mome 
aaa©s since parents had Sbblxs about how they wDulfl fit 
into a clasaroom aituation again. Also, they ware 
uncertain about th^ir ability to master new material s- 
As parents confidance grew they learned to fciriotlQii 
in larger groups, Vh&Bm classes were therefore 
daaigned to overccrne parent's fears and to proiride an 
atmosphere where they could progress at their aim 
paa© and in accordance with their own.4ster^ 

In order to show praotioal application of areas 
of the subject taught, field trips to resources in 
th% community were utilised* These trips inaluded 
visits to the library where womm of the parenti took^ 
out a library card for the first time and borrovea 
booTcs. Also^ visits to places of special interast 
such as the N.Y^ Stock Exchange lent an added dinension 
to the subjects under consideration^ 

Special activities gr^vj ont^-pf these clasiea 
which BOitietiines provided a basis for involving all of 
th% families in the project in the activity i.e. voter 
registration drive ^ special seminars on drug addiatiori 
an<a legal rights # preparation for emplojmient* etc. 
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Preparation of Parents for Couyses 

A nuntoer of problem areae were encountered in 
preparing adulta to attend classes and continuing their 
participation in the project i,e« child care# clothir^# 
home management etc. 

Child Care * Arrangements were made for the care of 
children below the age of Head Start classes while their 
parents attended school* For those parents receiving 
public assistance an amount was obtained in their 
budget for training. The cost of child care was 
included in this training allowance. The services 
of the Family Day Care program of the Human Resources 
Administration v/ere arranged for eligible families who 
were not receiving public assistance. For those 
families not eligible for free services, costs for 
child care were paid by the project. Rates allowed 
for this service conformed with the schedule set by 
the N.Y,S* Department of Labot (See table in appendix) 
Clot hing In order that parents receiving public 
assistance be able to attend classes properly dressed 
arrangements were made with the N.Y.C/ Dept. of Social 
Services for special clothing allowances. 
Home Management - Parents using their own initiative 
made arrangements daily to solve other problems connected 
with their attendance at school. For examplOr arising 
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early enough to deliver children for child care or Head 
Start and publte school I and reporting for classes on 
time themselves. Rearranging their schedules for 
shopping^ cooking, cleaning and laundering. Providing 
nursing care for children who became ill and ministering 
to the multitude of family problems which became 
aggravated by the change in schedules to enable them 
to attend classes* Hiese all placed eKtra burdens 
on other members of the family whose cooperation was 
needed to continue participation in the project. At 
times husbands who worked during the day and who were 
able to devote only part of their time to the prdjeot 
activities objepted to the large amount of time their 
wives spent on courses. Project counseling services 
were utilised in helping to make a determination as 
to the advisability of continuing the pursuit of 
educational goals at the same pace or whether some 
adjustment in activity was necessary in the interest 
of the proper management of the home. Project 
counseling services were also utilised in handling 
a number of pre--eKisting family adjustment problems 
which came to light in the counseling process and 
which threatened continuance of participation in 
the project. 

Modification of School Regulations » 

In som© instances the self -development activity 
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chos^ by paronts rGpreaented a Qoniid©rable ijivestment 
of tirao and enGrgy. They enrolled in whole programs 
rather than in single ^WUt^es at the urban "center 
I.e. the secretarial ecienee program Includes courses 
in etenography and transcription ^ advanced typing # 
business math and occupational orientation. 

In view of the demands which running a home placed 
on them^ some parent e found the burden of carrying 
whole programs to be too great* Special arrangements 
were made with the urban center to allow these parents 
to take those parta of courses which they felt they 
needed most and which sustained their interest 
to the greatest extent. For example, a parent who 
wanted to learn tj^ing without a vocational objective 
in mind could take tj^ing and English improvement 
without having to take the rest of the courses in the 
office skills program. Similar easements were secured 
from the N,Y.G. Community College to enable a few 
parents tb take individual courses in the day session 
without having to matriculate for a full program 
which the regulations require. 

Activities 
Bi-^Weeklv Seminars and Workshops 
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Parents scheduled bi-weekly SGminare and work- 
shops held at the urban centor* The theme for these 
activities was to diseuse and e^^lore various aspects 
of family living as a learning ej^orience* Consultant 
lecturera including representatives of coiranunlty 
agencies were used to provide the informatiQn and 
demonstration materials for these activitiee* Some 
of the topics dealt with included consumer education^ 
legal rights^ good grooming and personal health, your 
child and sex education, how to help your child with 
sohoolwork, historical heritage and individual identity 
in the ghettOi community leadership and voter regis- 
tration, cultural and educational resources in the 
community and how to use them* To enliven these 
discuasion topics and as a practical application 
of the conclusions reached field trips were scheduled 
to visit local political leaders, cultural and educa-- 
tional centers in the community and in nearby communities 
in order to observe different cultures* 

hll Mender Family Activities 

In order to involve parents with their children 
in activities in which they could participate as 
family groups, a series of family activities were 
planned. Workshop sessions were held at which parents 



discussed common problems of inn©r city famdly life 
while the children were eimultaneously involved in 
discussion groups^ or in arts and crafts activities. 
Following the workshops the entire family joined in a 
refreshment hour with entertainment in which all 
family menODers participated* Similar sessions were 
organized around holiday observances such as Christmas 
and Thantegiviiig* Families also attended concerts^ 
legitimate theater presentations, museums and park 
activities. These trips were particulary enlightening 
to parents who had never been to a concert or a museum^ 
visited a library, rowed a boat or been deep sea fishin 
visited a state park, or been to a circus in a large 
city* Some fathers took their sons to a baseball game 
for the first time. (See schedule of activities in 
appendix) 

S pooial Interest 7%ctivities 

In order to develop and sustain the interest of 
various segments of the family, opecial activities 
were progranmed. For example a teen club w^s formed 
which the project counselor led. Teen activities 
such as skating, swimming, movie and danc^ parties 
were supplemented by after school study and theater 
workshop classes to develop speech, personal 
awareness, movement and use of s#lf, arts and crafts^ 
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literature^ music and poetry sQssione were also utillg,ed. 
Contacts with school authorities and review of records 
aided a aounBGlrng effort which brought school probients 
to the attention of parGnts and Gnabled these to be 
dealt with. Work study scholarships were arranged and 
sununer employziient was found for eleven tGonagere i,e, 
in the NGighhorhobd Youth Corps, Family Day Care and 
Wostorn Union, In addition nine other project children 
who were junior high school students were enrolled in 
Project Rf?ady which is a community college sponsored 
summer program providing remedial reading, sports 
activities^ outings and inotruction in the use of 
musical instruments. Eleven project childjron were 
enrolled in a local boys club and participated in 
Little League activities. The grades of all of the 
teenagers in the club improved dramatically. A 
sirecial summer reading course was arranged for one 
teenager with unusual potential which was not other- 
wise being developed, This enabled him to return to 
school in the fall and perform succeBsfully whore he 
had been failing. One of the early indications from 
our reHearch effort showed that the high interest and 
achiovement of parents in their coursowork was in many 
cases not matched by performance of their children in 
school • This indicated an area for a concentrated 
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couraes at the urtan center and the shortness of time needed 
to fit new participants into courses in other schoole in the 
area. Also a generally higher educational achievement level 
of applicants referred by Head Start was inappropriate for 
upgrading self--development courses unrelated to a speeifio 
educational goal e*g*, parents wera only interested in taking 
courses in particular subjects , Only a few parents were 
interested in a short term basic adult education course for 
the six months remaining in the first cycle. Therefore, a 
decision was made to continue with the 38 families for the 
remainder of the first cycle and to recruit the permissible 
maximum of fifty families in the second cycle beginning 
September, 1969, 

] 

Rela tions Wit h__Commun ity A goncl eo 

Since the project worked with families who had a child 
in ffiiad Start our activities were correlated with those of 
that organisation* 

Project plans for activities with families took into 
consideration demands on thoir time required by Head Starts 
Cooperative activities were planned with Head Start such as 
voter registration drive, meetings on school decentralization, 
inter- agency visits as a staff training device to increase 
knowledge of comnunity resouraos, and cooperative testing of 
Head Start children. 

The value of a project which builds on the Ifead Start 



24. 

e^^erienee and aims In providing adult education and aultural 
programs for the whole family has been officially recognized 
by the Bedford Stuyvosant Youth-In-Action Head Start program 
as one of tho most effective govGrnment programs brought to 
the Qoimnuni ty . 

Other community organizatione lent their assistance to 
the program. For examplQ the Bradford Stuyvesant Restoration 
Corporation provided passes to the Now York Giants Football 
Team v^orkouts which fathers attonded with their sons. The 
Mayor's Task Force provided busses for transportation, 

8. Duration of Proiect 

~ _ _ ■■ _. - _- — , 

I 

The period of activities with the first group of families 
ended hug^ 31, 1969. Research activities in accordance 
with a modified plan were carried out during the month of 
Septentoer, 1969 to pull together data gathered on the effects 
of the project* This early termination was due to poor 
communication of understandings between federal and state 
funding sources as to their respective responsibilities for 
project budget supports. These misunderstandings will be 
discussed further below* 
9 • Relations With Supporting Supervisory Agencies 
a* U,S, Office of Economic Opgortunity 

Two thirds of the funding for the project v/as supplied 
by the U,S. Office of EconomiQ Opportunity. OEO represent- 
atives attended early meetings in setting up the project; 
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Consulting and monitoring personnel made visits to the 
project on various o'ccasions throughout the cycle to assess 
project progress. BQcause of freqUGnt changos in monitoring 
personnel much of this conference time was spent in reporting 
on project design and progroris rather than planning for use 
of OEO technical resources* 

Various alternative thrusts for the project suggested 
by OEO monitors were discussed. These dealt mainly with 
the possibility of shifting the project emphasis toward 
closer involvement with the coitmunity college to effect 
changes in adinission requirGinents , For eKample to increase 
the involvement of ghetto area residents in community 
college programs. ^.Iso, to modify community college 
entrance requirements to allow non-traditional students 
to enroll in regular coimmnity col leg© programs at an 
educational grade level helow that usually required. Action 
to e^q^lore theso proposals at further length was curtailed* 
because of the early termination of the project. 

Subsequent contacts \>7ith OEO officials were in relation 
to efforts of project personnel toward extending the project 
past the announced early termination date. 
Ameflcan As sociation of Junio r Collegos 

The Family Education Project in New York was, one of 
four demonstrations in various locations around the country 
which comprised the nationwide Multi-City Cpmrnunity College 
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Educational Demonstration Project, Under contraet with 
OlO the Ainerican Assoeiation of Junior Colleges performecl 
monitoring functiona to supervise the four demonstration 
projects which w©re located in New York City^ Chicago, 111.* 
Los Angeles and Oakland, Calif ornim. Although the individual 
programs were dissimilar in design they shared a commom 
purpose of demonstrating ways An which coimnunity colleges 
can increase their involvement to solve educational problems 
in the inner city ghetto areas which they servfi* 

In visits to the project in Mew York AAJC representativoe 
performed a helper role in clarifying OEO requirements and 
in giving guidance in the preparation of reports and 
confarences with OEO officials*^ 

Seleeted project staff and parents participated 
in AAJC conforences on the four nationwide programs in 
New York City (Jan* 12, - 13/ 1969), at Los Angeles* 
California {April 11,- 12, 1969) and in Washington, D.C, 
(Oct* 1-3, 19S9) . These conferences afforded an 
opportunity to make a verbal presentation on the project 
with photographs and other e^ibite to college presidents 
and their staffs as well as to goverrmient officials and 
private foundation represontatives. It also gave staff 
and participating parents a chance to meet and talk with 
th© staff of the other projects and to learn about the impact 
of their demonstrations on their cities and community colleges 
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Q- State University of yew Yor^ 

As grantee for the project the State Univeraity of 
New York supplied one thira of the project costs as well 
as parforming overall supervisory functions through its 
coordinator of urban centers and special programs* SUNY 
staff was Involved in the initial proposal and planning 
stages of the project and maintainad supervisory contact 
throughout the program cycle assisting in meetings and 
negotiatidns with various school and other officials* 

Thm on-^site project director received overall supers- 
vision from and reported directly to the coordinator of 
urban centers and special programs^ He also reported to 
the director of the SUNY Urban Center in Broolclyn who 
eupplled tauhnioal supervision, 
3- State Univer sity of New Yor^ Urfean ^g^^^ _tn Brooklyn 
The EtJNY Urban Center in Brooklyn operated in 
partnership v/ith the project sharing the use of their 
funds^ space* K^ipplies* equipment and staff* The director 
of the urban ceiiter functioned as the on-site representativa 
of both thci SUITY and the N.Y,C, Comniunity College reporting 
to both the SUNY Coordinator of Urban Centers and 
Special Programs and to the president of the H.Y.C.CC. as 
to the progress and problems of the project and recoimen- 
dations as to staffing. The director also attended meetings 
and conferences with various officials and representatives 
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as well as some project faLmlly activitias. 

The urban center also pj^ovided consultation to tha 
project through its Coordinator o( Business Affairs and 
account ingTbbokk^ep supervision^ from it*s accountants 

The on«iite project director was appointed as one of 
the four coordinators who administered the various operations 
of the urban center* The project itself had the status of 
a special program of the urban center since the project and 
the urban center shared cormnon aims of demonstrating the 
feasibility of providing an educational and activity prograin 
for entire families in the area served* Every neccessary 
urban center facility was made availavle to the project , 
New York City Co niinun lty College 

The SUNY Urban Center in Brooklyn receives adminis-- 
trative BUpervision from the N,Y,C^ Coitimunity College in 
accordance with an arrangement with the SUNY* The costs 
of the urban center are paid for fully by the SUNY, Since 
the Family Education Project was under the supervision of 
the director of the urban center, to all intents and 
purposes it assurned the same relation to the convnunity 
college as did the other urban center programs* In 
practical terms this meant that the project enjoyed no 
special relationship to the college which might entitle 
it to^.anV special consideration, Many of the easements 
which the project sought for its participants were the aam© 
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easements which the urban canter had been peeking for itself 
i*e# waiver of tuition^ seholarshipsr waiver of program 
requirements to permit participants to talce individual 
courses rather than whole programs in the day session etc* 

: While college repreBentatives were very Sympathetic 
to such requests and in individual cases were able to 
provide special considerations^ the laws^ rules and 
regulations governing the college placed oertain restraints 
which could not easily be changed^ The president of the 
college included a request in the 1970 ^ 71 budget for 
major support of the project to be met by SW^ funds if 
approved by the legislature, thereby demonstrating his 
full support for the aims and objectives of the project* 
lO: Budget 

The project was originally budgeted— for a nine month's 
period from 2/68 to 10/68 at $115,669, The first OEO grant 
funds were received by the grantee in July, 1968 which 
contributed to the delay in the initiation of the project 
until May^ 1958* Staffing was completed by Julyr 1968 and 
activities with the fmilies began July 15^ 1968. 

Funds for initial operations were advanced by the SUNY 
Urban Center in Brooklyn, This delay in the receipt of OEO 
funds hampered spending schedules* Therefore ^ several 
extensions were requested and granted in order to enable funds 
to be applied to projeat needs • Activities were patterned. to 
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the ft ead gtart achool year which runa from Septentoar to the 
following Augfust. Therefore the bulk of project activitias 
for participating farnllias were carriad out in this aame tim© 
"span* "'"J" 

Extanaiona were therefore granted through June 1969 and 
a supplsrnental grant' of $42^000 was approved for project 
a^^enses through August^ 1969^ An additional $2^500 was 
granted to complate research activities, write final reporte 
and to pay final salaries due. 

The long delays in the actual receipt of grants plagued 
project . spending plans for activities and other ©Kpenses, 
As a result it was necessary for the project to rely on 
scarce urban center funds in order to operate much of the 
time. The spending plan for the urban centara provide for 
segiTianted delivery of the total annual grant at spaced 
Intervals throughout the fiscal year* Operating on this tight 
budget schedule the urban center was unable to extend the — 
needed amount of funds to the project at several critical 
stages. This necessitated a cutback in the hiring of staff 
and in eKpending funds planned for activities. At points 
when 010 funds actually arrived the project found itself with 
^ balance of unexpended funds while the opportunity to spend 
these on project needs had passed* 

In addition to delays in processing of federal grants^ 
state budgeting procedures also caused delays in actual receipt 



\^ 6f Iundm\, For aKampla all OHO funds were proeeaaed in the 
systein of grants^ made to urban centers for operating mKpenmmm 
j^;'-'^;: instead of separate handling* This further aggravated the 
'M---]' 'delaye normally e^erienced by the urban center in its receipt 
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ot eLllooated funds and in effect limited project spending 
|:;^t:-^ to the amounts which the urban center could afford to extends 
In\ef feet the project operated under the school accounting/ 
auditing system of the corrrounity college \^iclv unfamiliar 

with project needs discouraged epending for any items other 
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J; : than those traditionally associated with school needs* Accounts 
: were arranged with local merchants for items such as photo- 

; graphic supplies, paper goods and food^ however spending for 

X • ■ ■ . . ■ 

;\> a multitude of program needs was discouraged. Thim had a 

deleterious effect on the morale of staff and the participating 
families who neither understood nor appreciated the complicated 
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\layers of red tape which hampered program activities. 
1 1 * Problem li - reas In Program Operm tlons 
a ~ a. Faailitles and Ecfulpment 

In order that its facilities be immediately available 
to the community the urban center was located as closely 
as possible to the heart of the Bedford Stuyvesant ghetto 



area. Thus it shares the area's attendant problems of : 
crime and inadequate facilities and services. The only 

facility with enough space to house the school was a large 

^A^i-M ■■ ■'■'[■■ " ■ . ■' -■ h 

factory building in this interstitial area. Thus the urban. 
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canter aecuples buiiaing space along with ^nitwear^ footwear 
and other assorted manufacturing firros* 

The prpject was plagued by tHe sanie variety of ^ 
catastrophies as the urban center faced auch as periodic 
fires and breakdowns or inadequacies in services such as 
heat, lig^^ electric^ water^ toilet, elevator and ail* 
conditioning facilities. Project staff and^participants 
were also victims of brealtins^ burglaries and robberies 
resulting in loss of thGir personal property and attacks 
on their persons. 

Since urban center office equipment was in short supply 
project personnel had to use whatever leftover daska, tables 
and chairs that were available* This caused problenis in 
morale and jealousies over other urban center space which 

had been recently renovated and fitted with new equipment 

f 

and furnishings- 

Termination of Grant-Morale Problems 

In the early planning stages at which OEO, AAJC and 
SJmY officials were in attendance the project was designed 
for a three year duration with OBO and SUNY sharing costs 
in a 2/3, 1/3 ratio. Staff was recruited on this basis 
and MJC and SimY both held this factor as. understood • 
Later OEO interpretations however , constricted their 
participation to a one year cycle with the state to assume 
the full burden of the project costs thereafter* 
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This of course caused a morale problem with both staff 
and participants beginning in July^ 19S9 since they had 
felt confident that tho project would continue over the 
full three year period* Repercussions were also felt in 
the ffiad Start agency whose parents were used in the project 
and who anticipated further beneficial educational sorvices 
for others of their families. Likewise* the community felt 
let down by this development since the project had overcome 
much of the suspicion about federal projects which are 
started with many promises only to come to an abrupt end 
as soon as it begins to give oorvicea and establishes 
confidence in the conmunity. This development confirmed 
their worst fears* 

Many discussions* meetings* activities and demons trat ion 
by staff and par.onts jointly resulted from this omnipresent 
problem which interfered with much of the forward motion 
which the project hrf generated- This also made planning 
and execution of activities more difficult* Much time was 
spent by staff and parents in meeting with local and 
Washington representatives. Also in writing letters* new 
proposals to private foundations and other govermnent 
agencies- Parent interest in follow through on courses 
and activities was effected since against this background 
of discontent their confidence in the integrity and 
credibility of the intentions of the federal arid state 



administrative atruature supporting the project was shaken. 
^ In view of this devastation of morale it was only because 

of the devotion of staff to the families and the families 

to the staff that any degree of success ful^f ©llow^through— 

to complete the project cycle, was achieved* 
Dispersion of Staff 

In September^ 19S9 the SONY provided $20^000 to show its 
good faith by increaaing its share of the contribution to the 
projeet. Also to encourag© OEO and other agencies such as 
HEW to continue their support until Septeinber/ 1970 which 
was the earlist date by which it could assume major support 
for the project. Since it soon became apparent that OEO or 
OTW funds would not be iimnediately forthcoming the project 
ymm continued as a new SUHY urban center program and scaled 
down to serve 20 - 25 families. The reduced staff consisted 
of a project administrator^ two educational assistants, a 
part-*tiine bookkeeper and a stenographer. These were covered 
in as regular urban center employees^ The project director 
was appointed as an urban center coordinator for a new area 
of family education, evening program and other special programs* 
The balance of theriemonatratioi staff dispersed as follows i 
-One teacher was appointed as an urban center counselor. 
*the curriculmn designer/teacher received a fellowship to 

continue his graduate studies at a nearby university 
-one educational assistant found emplo^ent as a research 
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assistant in a local orfani^atlon* 
-one aducational assistant found employinent as a research 

assistant in a local coDBnunity prograss center bafoare the 

project ended, 
-OTia caimnunity liaeon found employment as the asiiatant 

director in a special N^Y.C^ Board of Education project, 
-the stenographer left to accept employment as a school sacretary 

in the N.Y^C. Board of Education 
-the typist married and moved to Alaska 

-the Admin ^ Asst. /Bookkeeper returned to school on a part-- 
time basis to complete his degree in accounting. 
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COURSES • . 

BASIC mJLT EDUCiCTION COURSES 
t : PROS *.Shis Qoursg iuoceiifully a£rved a variety oi needs. 1% envied 
groups of parbioiparrta toi 

a) acquiri basic c.ommunlQation skills In writing, math and reading* 

b) prepare f or varioui exams such es'hl^h school equivalencyj lie-i' 
ensfed practical nurie school entrance sxamj telephone company 
exam^ civil servios exams. 

o) use it as a laboj^fetory to j'eview skills and to test themselves 

before taking other ccux'seap 
d) supplement couriework covircd in other wban aenter oourses which 
.. .they were taking* concurrently* 

Small groups J individual tutoring and team teaching ejihanced effect* 
iveness of the coursep Parents were enoouraged to brir^ their child- 
ren's hoge work to class for guidance in helping their children with 
the homework. The course was also adaptable for use in stlmulitlng 
interest of participants iji trips to various resources In the opm.* 
fliuriity andVto enll^^M iflia^Mion toplee cov0r#a.'4n clais. At tlmefl 
other pro J oet parbiclpants not in the iourse joined in these trips. 
Therefore^ the course focused, interest on various activities. The 
course was most useful for these who could accomplish their objective 
in a short period of time i.e. prepare for an exam, review specific 
' miterials^ sharpen skills for use 1^ other »ouraes taken concurrently. 

CONS - The course generally was less effective for those parents^wlth 
niinlmsl edueation in communication skills and whose immediate objictive 
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was to Issrn to madg write and do math or to resume work toward their 
clemGntary school cGrbiflcate, The onnounced project obj&cti^e for 
thQSf parente was to mctivi^te them to a Isvel where trfey would continue 
on after the cyQre or work for a certificate at a city 8chool« 

This was because it was raccgnised that parents would nc)t be able to 
ccmplete a full elemsnta^ achnDl''6r high schcol course before their 
cycle in the project ended* Some parents whose progreaa was slow or 
who had higher than realiatie expectations for their progreaa felt 
disappointment that they were unable to ccntlnue with the ccure^*;.^ 
Others were satisfied to have msde some progress although willingness 
to follow through at a city school wos lacking* Part of this attitude 
resulted from the early termination of the project and a loss of oon- 
fidence in the sincerity of the proj&at aims for them* 

An insufficient number of parents were inter^st^d In taking this 
course at night to warrant opanlng the urban center which hind no ether 
evening courses* Therefore no course was initiated for the parents who 
worked during the day. .These parents could not be motivated to take 
elementary school level courses at olty schools at nigirt* The day 
classes were attended mostly mothers and a few fathers who either 
worked nightSj were unemployed or were otherwise available* 

URMN OECTER COURSES 
PROS - These courses successfully served the needs of those parents 
interested in skills training In the areas of study offered and college 
adapter remediation for those preparing tc pursue a degrse. Programs 
were adjusted to individual needs to enable prrbicipants tc take only 
the Individual courses which they felt would help them. P.^rents were 
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able to observe other goursca and to modify and expand their objec- 
tives as their intereits developed. Group identification devalcped 
since parents saw taoh other evtry day and had an o;}portunity to 
interact with each othor to maximise the social aapects of the ichool 
situation, T'eaohers ^ero trained to be specially sensitive to the 
needs of students who may hav^ been unsuccessful in previous sehool 
situations* 

CONS * urban center courses are conGSnt rated mainly in the area of 

offics skills and with placement as m cbjsotlve, A wide variety of 

I 

courses 'Wore not available from which parents could choose* Some 
parents wanted other cnurses which were either unavailable or too ex- 
pensive dental ceramics^ specisl beautician cnurses undertaking) 
Thbrefore ^ban ^center courses taken were sometimes second choices* 

i 

Some parents found difficulty in keeping up the pace with classes 
after having been away from school for years, Although they wanted 
to acquire a sklU there was no intent to use it to find employment. 
Therefore these parents were interested in a slower pace with less 
detailed instruction, 

C O^MUOTTY COUiSGE COURSES ^ 
raOS *These coursLS ^proved to bs valuabls for those points who could 
meet the prerequisite prepsration and who had a specific objective l*e 
degree credits or upgrading jcb skills* A wide variety of courses are 
offered In Vi^rious subject areas* Two parents were eligible to matri*- 
culate and will shortly complete requirements for two year degrees in 
Child CgrQ* This was possible since ths college waived requirements 
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permitting them to register for pcrbial programs, Bicause of the 
reletlonihip of the project to the college eaiements such as this ygj^a 
possible for project partieipants. 

CONS * Only thee© parents with iufficlent academie orfidlts could take 
advantage of odTninunlty ^lollego couriei. A high academic average is 
requir&d for adfaisslon to most of these crurses^ Mueh effort and 
applicotion iB needed to auoceeafully partiGipate in them. Only a few 
parents were eligible for these courses at the ccllege. Therefore the 
eollege did not represent as extensive a reaouree to the project as it 
might have been if the couraes were more appropriate to their needi. 

COURSES IN OTroR SCHOOLS 
PROS ^ Course a found in ot'her achools in the Qcrnmunity proved valua- 
ble to individual pprtiaipants* Mctivation^of courae^wos high and 
achievemant justified this. Use of other resourcea lent vorlety to 
lattitudea of course of fa rings, 

CONS -The project was limited by funds available to purchase courses. 
Parents requested many GOurses which were beyond our means or net* 
otherwise ovailablo* 

ACTIVCTIES 

ATT> ACTIVITIES 
FHOS - As reyealedj the greatest response of families was to those 
activities -which enabled all memb.:rs of the family to psrtioipate. 
Thesfii aQtlvlties were structured to provide interest to the various 
family members i.e %orkshops" on cultural identity in the ghetto 
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uling consultanb speakQri ^exhibits and othsr attractiDne* Activities 
Gnabling famlllc-s to visit cutsida of thoir cwn Cnmniunity were well 
attended i.e. 'Htate parted seaside' tWsteM^ ^Notftblei'ictlVitiei 
in the community wsra well attended i,e road show^ theater prcduGtloni 
Duke Ellington ^□cred ^sLc acncert. jiatlvitlss to which all fGmily 
membcri Gontribute were enthusiasticslly riPGlved i.e. family srt ehcw^ 
Intem'^tional smergaaberd dinner to which iach family eontrlbuted their 
favorite dish* ObisrvanQifl' of majcr holidays provided a ipeGlal pppor« 
tunity for meetinga i.e* Christmaa^ ThankBgivlng. 

COHS - ActivitiGS whloh had mrre intgrest for ioms family miimbere 
than others proved inapprnpriate for sll membsr meetings i*©* grocmlng 
and health GareT 

PROS - Limiting thfe eudlence to parenta for oerfcrin maetln^is enablsd 
us to foGus on ipecific tcplci of intercat l.e- nerQCtics sddiation 
in schpols^ legal rights^ consumer education* Some of the msetings 
were held during the day when moat psrfclcipsnts were at the school. 
Some were evening meeitinia^ enabling parents who worked in the day to 
attend* 

CONS - Some parents wanted monthly meetings in view of their other 
involvementa* W^here wantad more frequent meetings since thsy had 
more time for these* For optimum involvement of botln groups bi-weekly 
meetings were awanged with topics cboien with an effort for appeal 
to wider and narrower interests* This proLrormning wai difficult to 
plan since the participant response varied in brth d2y ftnd evening 
msetlngSp Planning a time when most people cculd attend was our 
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"eompromise* Somi pcrents were relUGtant to Gome out 3t night if they 
■■. 'lacked sufficient iscort because of the depressed neighborhood sur^ 
i;'>t*ounQing the urtan center. 

SPECIAL IMEiiESr ACTIVaiES 
; PROS *To add a different dimension to our programi activities of 

apecial intareet to varicms members of the family. were planned. These 
7 were enthusiastically received by partieipanti l*e. mothers Siwing 
art^ Sleight vat chers^ fathers literary book clubj art, ball games. 
Children - arts and orafts, theateri workshop, special counseling^ 
tutoring, 

/ 

CONS « Som^ pmritita had apecial iktereitg ^rtilch did not ^rallel 
those rf other parents* This applied portieularly to the fathers. 
Some fathers preferred family Involv-ment activities to special inter* 
est aativities following the main theme of the project. Parents with 
individual special interests were encouraged to pursue these. Most 
parents who preferred activities in smaller groups in their own foml* 
lies or with a £m other families were enccursged to do so on a 
plamied basis. 

/ 
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P.aseare'h Findings 

ResearGh Plaft Ovejfvtew . 

The project research plan proposed to irteasure the effects of 
the projeet on the parents, the Head Start ahiiareri anfl their 
■iilinga In the participating families. The test instrumrants 
and methods used to reach this objective are deserllied in the 
research plan included in the appendix:,, , 

SufOT.ar*/ of ReBear' j'h Fin;jiTig£ 

Hea4 S tart jbild rym 

Head Ctart children whose parenta were in our project made 
sidastantial progreos during the time that their parents were in 
fche program. These children progressed at a faster rate as compared 
with the national norma used in evaluating ^ad start progress. 
These exceptionbil gains were reflected in the threp measured areas 
of personal - social responses, numerical conceptualization and 
sensory a^'rarenesa. Only in the fourth measured are? of associative 
vocabulary was no gain evident. 
giblings of Head Start Children 

The group of siblingfl-tf the ^ad Start children in our project 
showed greater improvement in the measured areas of interest and 
performance in their schoolwork as compared with the average im- 
provement shown by their classmates who were not in our project. 

For a signficant nuntoer of parents who performed exceptionally 
well in their courses the school performance of their children 
was not at an equally high level. The project undertook an effort , 
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; to ^"or7c v'j.th th^ narents, tpaahprs and coufjsfjlors of these 
children which resulted In their improved school perfemiance' 
ana improved parent-child relationships. 

Parental Attitudes ' 

The effect of the project on parental attitudea in the measured 
areas of access to education, value of eduaatlon, child rearing 
and childrens* education w^is slight but on the ^v^lOle positiVe, The 
majority came to feel that education i.s acocssible to"^the poor as 
well as to the rich, that education is related directly to potential 
earnings and that paj&nta can be effective in their children's effo^tt 
...to achieve success in school. On the other hand parents tended to 
retain some negative assessitients regarding the effectiveness of the 
school system genGrally and in relation to their own children 
achieving the hic'host aoals in it. 
gt^g Observa^blonfl 

™" **** 

Staff observations oj^-ffie participating parr-nte show the 
following: 

a) parent .continuing interest in the project varied directly 
in relation to achicavenient level on courspwrk and their 
cnjoyineftt in. participating in project activities. 

b) tnost parents joined the project to acouire job skills or 
for a broad educational goal , Only a few participated 
to ©acap© probleins at home or social isolation. 

c) &tost parents had one or mora problems which effected their 
ability tq participate in the project i.e. emotional in- 
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security^ health, care of children or job conflict with 
class hours* 

a) Diaorvable iDerieflts of their participation iii the project 
Lnaluded increased confidence and awareriGSs of self ^ 
improved appearance or iTOprovod functioning of the family. 
Teacher B valumtiong o f Paamnts In CDurses 

reachers ev^mlaatod that most parciits r^nrollc^d in all types of 
courses were abl^ tc Buccessfully aDtripl^te thr^ir Dducatiaiial 
; objective for the year. 

_ Baaic Rducat ion Gouroe - A majority of the paroiite were rated 
s as being highly interested and ^le to handle^^the math and reading 
work without (diffiQulty, :^ose i^ho vrmrm not ahle to eor^plete the^ 
work were hanipered by personal problems and ^oenteeistn^ 

Urban Conte r,. N^y.fl. Co nmitinit v Collggfi and Othrr Courars 
Mo^t parents enrollec^ im s>ills courses w&Tm ail^^' to hatiai^ the 
woric sUGceSBf lally . For those who had dif f ictalty in completing 
; their coursea this was attributable^ to problems at hom^* illneas 

or a pattern of absantonisni The guality of work for a fa^^ parents 
K; was so high that they were recomr^endRd for r^orc^ advanc^cl schooling* 

Highlighting' the gains which partlaipants had tmdm as. of the 
^ end of the cycle, el^teen parents fouiia eniployinent as a result 

oi sTtllla learned lii elaosea, two parents matriculated Cor and 
^ : will racoiv^e two year college degrees by June, 1970, ten others 
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were cantintiing Ln sours ss which v/ould shortly lead to their be- 
coming entplcyed* Other parents were helped passing ©Jcanis for 
high edhocDl equtvalenay; licensed practical nursing school^ cl^^il 
serv^ice e^carns^ telephone conipany mxam or othert^iae in upgrading 
their elcillQ, 

Parenta l Bvaluatio^ of the Program 

Most parents evaluated the prograin in positive terms in view 
of the henafite they reoeived i*'e* acqruired apecific acadGmic or 
voGational 'slcill^ mot vocational otjectivej. enhanced seLf-coiif idence 
inareaaea social interaGtiori in activ^lties and vas exposed to new 
csqpertenaee^ recelv^ed help with epecific porsonal or family prohleintf 
or help with children -s problenia. 

NegativG evaluations were related to the ehort duration of the 
projeat^ unav^ailmbility of evening courses at the urban center and 
insuf f icient variety of vocational course choices^ 
Note; Of siKty-sev^en paranta who participated in the project 
during the cycle about forty-^five or two thirds participated by 
actually pursuing courses and rnaking a Bubatantial effort to 
join in ffarnily activltiea on a regular basis, The balance of the 
parents did not pursue courses and attended activities only 
sporadlaally. These were SQOstlir the fathers in the project who 
worked during the day and whose interest in courses vmm only 
related to acquiring a specilised skill or erriDarking on a nmw 
career field. 

The projeet was hainpered in raeeting their ne^ds by a limitad 
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budget. Sone of these parents ^nted only courses costing thousands 
of dollars if purchased privately 1,©, undertakings, apcolal heauty^ 
cultur©. Other courses x&qum&tmd ^mrm not available at aiiy cost 
i,6. advancaa dental technology^ ceramio work. Other parents ^^nted 
to take url»ari center courses at night which werfe given only during' 
th& day i.e. IBM, of feet duplicatirig, Jcay punch, apparel processing, 
Acaorair*gli5 these parents shoi^ea no intaragt In broad educational 
upgradiiig courses and oould be encouraged to participate only from 
time to time in family activity trips or discussion sessions, 
iue to the above portions of the total aan^le of teats indicated 
In each test analysis measuring parents attitudes, performajiQe of 
parents in courses by teachers^ parents' evaluation of the prograxn 
and staff observations of parent progress ^ere unavailable* 
Therefore these were not incluaed in our total figures on ^^irhich 
our findings are baaed. / ^ 

The projeat encountered further obstacles in retaining a 
sufficient number of children in the control group for the retest ms- 
ingthe presahoDl inventory to make a significant comparison with 
the control group. Alternately, comparisons of our group of 
project children were made with the national norrns established 
by age and sex supplied for this test on tvhich our concluelons 
were based, 
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^£SI.gbfigA- Jnventorv Test 

Test Ob-jective 

Thm purpose of thii test was to determine whether ifeaa start 
Children whoae parents are in our program progress faster as 
cornparea with neai start children not in the program, ■mm 
test used was the Cooperative Preschool Inventory developed 
by the Educational Testing Service at Princeton New Jersey. 
The test was specifically designed for the Ifead Start program 
to measure eaucational development of children. 
The, test was adminietered in the early stages of the project 
cycle cooperativeli. by the educational aseistants and the 
Bedford Stuyvesant y.i.a. Head Start teachers under the super- 
==visi.on-of-the-pfo3^CTesiaF^^^ 

similarly matohed by age and sex to the group tested was sel- 
ected from arnong the y.i.a. Head Start children who were not 
in the project. The control group was tested by their Itead 
Start teachers trained by the project research director in 
administering tha test. The testing was given at convenient 
locations i.e. at the ipad start centers and at the urhan 
aenter. 

On the retest at the end of the cyclo it was not possible 
.to conduct foUowtip testing on a sufficient number of the 
control group to use this for our comparison sample, rhia 
«aa because of the high mobility of the population. A sig- 
ntfieant number ware unavailable at the retest. However, it 
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was possible for lis to make an alternate compariion of the 
progress of cue oiim ■group , as lagiinst * nafcional^i^^ for this 
test. 

Head Start children whose parents wera in our project itiada 
lubstantiaL progress during the time that their ohildren were 
in our program. These children progreased at a faster rats 
as oompared with national norms used in evaLuating Head S.tart 
progress, Theee exoeptional gaina were reflected in the 
tliree measured areas of personal^ — ^social responses^ numerical 
conceptualisation and sensory awareness * Only in the fourth 
mjeasurad area of associativa vooabulary was no gain evident* 
Detailed Findinqs 

A major problem facing any research with a poverty population 
is the population's high niobllity. Fallc^--upa, especially 

a control group, are exceedingly difficult* This pro*- 
blam plagued us in our atternpta to obtain data on a control 
sample of H^ad Start children. Thm comparative sample of 
Head Start children was designed to match as closely as pes- 
alble our e3<perimental sample » Despite many efforts to trace 
our control group and conduct follow-up testing we v^ere only 
able to locate and teat 16 of our 37 initial caies. With 
aueh a small ntamber of cases available it was not pOBsible 
to compare the result of the Head Start children of our 
parental group with the Hsad Start control ^roup. Even 
%tfith our own mtach more available groups due to illnass, paraiits 
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having moved, publicity that the profrram was ertding, etc. we 
ware oaly able to rates t 31 ofi onr original 37 cases. In 
spite of these difficulties, it was possible to make an al^ 
ternate comparison of the progress of our own group against 
national norms* 

In. order to look at the progress of these children during 
this i^ear^ we coinpared their s tending on the national norms 
in the fall of 1968 with the itanding of the same children 
at the end of the program more than 5 mo. later. It would 
appear that any movement upward in conipariscn with national 
norms ought to be due to the Kead Start program, maturation^ 
our program with their parents, or any combination of these 
factors. Since we were able to control for ages due to the 
national norms being presented for various age ^groups the 
Ghanges we find oujht to be due to one or both of the rGmaining 
two factors. 

our children^ it should be noted began, at a relatively high 
level with 50% of these chiiaren sQOring in the 70 percentile 
(national norms) or above. Despite this high Initial pos-- 
ition our children made rather startling changes in their 
national standings. The standing of our children in the fall 
of 1968 and the summer of 1959 are listed in the table below. 
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N ^T:0NAL SMN PTN? Og PEC JSC T CHILDIEKL. IN HE^DSTaRT 



S5 




12 


90 


2 


7 


85 




3 


80 






75 


5 


1 


70 




0 


65 


1 


9. 


'■>0 




1 


50 


•» 


0 


Below 5C 


9 


2 



T^e teble shov>s s substentitl moveirent enion:^ our aliildren v^itli 
over 50% of the ori^'inpl scrapie novJ beirb^ sbove the 90 parsentile 
nor4 v^iile previovely less then 14% o£ the j^roup scored this ^ell. 
Previour.ly ?\t v/?s r.ot until v^m reeahed th© 70 peroeritile th&t v;je 
^noompasBed 50% of our sampla. 

It is v^all to look ^t the question to ^jhich area our- Qh'ildren 
■made the most progress. The Preschool Inventojry is mede up of 
data rfthered in four Btm&s. 

1) persons l-'SOcisl responGes -"^J^ 

2) isso^irtive vo^ttuliry *-^B 

3) NumeriQel nonae^tuelr'/ rtion -^--Cl 
^) Sensory pvi&rness ^^--C? 

O fi 1 
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Initiglly our children hsd done test in assonietive vocebulery * 
\^ith 5^ of the children scoring i^), the 80 percentile or batter* 
The second rtnked rr©s vwm person-asocial responsiv^eness with 50% 
scorinc: in the 75 percentile or better. Next ranked v;£s nvmaricEl 
ccnceptuli' etion ("5%) snd last V}Bq sensory sv/sreness (60%)* 
What is interesting: shout the yrorp ircter retest is that they 
mmdm siAstsntiel chences in sll erees esccept esso^ietive voca- 
hultry ^;here no wains vjare evident. The teble helovj aho^s the 
percentile pooition of $0% of our ssmple in each Brmw in the fall 
of 1S€8 end 1959* (50% iFigurei are calcvleted on e bsse of 37 
in both 19^8 snd 19S5 deta vliiah biases the findings e:tinst 
the retest :rorps in thet it pssi^es that ell the 1- untested 
nEsms will fall in the lov^er 50% of the cases). 
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SUBTEST POSITION O? PHOJBCT CHJLDREW HE^DSTO^t 
?aLL 19-8 AND SPRING 19 ?9 



Parsons l-socie'l f^sponses 
rAssocietive vocabulary 
Nianericf l ■^onceptui'liaBti 
Sensory ewerenesa 



Psrceritile 
Position 



or 



Fall 1968 



75 
80 

70 



Number 
CBses. 



(20) 
(21) 
(20) 
(20) 



Spring 1969 



Percentile 



95 
SO 
SO 
90 



Number 
of Qwses 



(22) 
(21) 
(20) 
(19) 



13;.; No date is evailebla on why shifts should sppear in ell erass 
J:; Other than efssoaiative vonEbulery. The date, hovjaver, rea'f.es , ^.'lag r 
s;,itlist the Head Start children wbose parents were in owr project vs&m 
stenti&l progress during the time their parents were in our pro^ 
snd pppeered quite ready for s. short pro-.-rs'm t'he folJ,<y^r^ng fall. 
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Slbllngy Evaluat log 



The purpose of this test %<!bb to determine ^^hethir siblings of head 
gtart children In our program showed grtater progress in sahool as 
compared with their classmates who i^ere not in our program. 

A Qomparison of reading and math grades mm made as between the be- 
gimiljig and the end of the school fear* Test scoves were aecured 
from the schools by ixse of questionnaires and interviews with t each- 
era and/or counsGlors* A ^mple comparison of appropriate group 
average aeorea was made to determine whether there were any ilgnifi* 
oant differences in the school performance of the albllngi ^^hioh 
could bi attributed to the oyerall effect of their part ioipat ion in 



Findings -.The f^roup of siblings of the head at art children in our 
project showed greater improvement in the measured areas of inter- 
est and performance Ui their schoolwork as compared with the average 
Improvement shown by their Glassmates who wers not in our projeat. 

Detailed FlndlnfiS - Realizing the problems of maintaining a control 
group of children when focusing upon the school age childreii our 
research questionnaire asked the teacher to assiss the child against 
"the gineral class level"* This use of the child^s class also served 
to control for variations in school and district, A mijor objective 
of the project was to help the children by helping parents to achieve 
educitlonally* To study ehanr^ee in the children^ a teacher evalua^ 
tlon form was completed on fifty nine school age children of parents 
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in our project durln£ the fall of lp68. A similar fora Inquiring 
ataut the child was complebid at the end of the school year* 

Diie to the many schools Involved C?^32) in our study ^ their diff- 
ering standards and the differences in quality of teaching ws were 
inclined to discount changes in the position of the ohlld on stan- 
dardl2ed tists despite the f^ct that the number of children above 
grade level had increased in both math and reading heti^een the first 
test and the reteste Any analysis of gmdes is further faced with 
the problem of a lack of available test scores for many of the 
children* Scores were not eviilable for fifteen children* There- 
fore our findings do not rtfleot siny measurements for this group, 

For t he abo ve aon i l imit ed our^ analysis t^o c ompsring 

the fall evaluation with the end of the school year ©valuation of 
the levels of '^student ^ a intwest" and the "student perfornance" 
when compared with "the general class level." We assumed that 
especially in these two Brmm we would see a shift in a poaitive 
direction^ i»e*j fewer proJ^Qt ohildren should be listed as below 
average and more children should be listed as above average^ 

Interest - We Gollected data on what was the level of academic in- 
terest of our children at thi beginning and at the end of the pro- 
ject. The following shows a substantial gain in interest among the 
children between the two psrlods* 
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Inter-sst Level of j^ojeot Chil dren In School 
Level of Xnterert Fall lp6S End of 1968-69 year 

Humber of Children 
Below Average iS 12 

Average 32 29 

Above Av^ra;;© ^ 18 

Ferf ormanca - We investirstsd to detsmine whether changei similar to 
those fouad in ths level of interert vers also found in the performanoa 

of theea same iiblings. The followln^j table shovs that ^hlle there Kere 

I 

eirnilar ohanrea among the children's parformance they were alight ly Ifsss 
prominent t. 

Level of Project Chiidrari in School 



Level of Pe rformanoe Fall 1968 End of lg68-^6y year 

^lumber of Children 
Below average 18 l5 

Averare 36 30 

Above Average S ll| 



Another question of intorest in thes« findings was to what degree are 
the ohang^^ a result of children moving relatively little. To invest 1* 
gate this w ufcillaed data on the dtgree of ehange. In other words ^ a 
child who frtoved from less Interest than his classmates to an average 
level was given a score of +lj If he noved to above average he was 
given a sspre of +2^ and if he remalntd In the saftie category he re- 
Gsived a wore of gero* DeGlinss in position were rsted similarly 
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only negatively, TIib results of the movenient value times the number of 
indivlduali involved are shoTO belo'^ in bar graphs comparing the numer- 
ical decline value^ with the no changi C^aintained) value and the im- 
proved value for intoriLst and perfomance. 



Intiresfc 



PerformanGQ 



30 

as 

20 

15 Declined 
10 
$ 

0 I 



Jtointslned 



Improved 



i 



i 



Seclined 



Haintained 



Improved 



Looking at the intersit graphs on# can clearly see that the dogrie that 
a sibling improved was almost as high as that maintained and practically 
twice the degree of declins In the groups The Performance question 
sho^^ed a much higher degree of "malntcnanQe'^ with less decline than in 
Interest. Hoi-^everj one also sees less Improvement. This method of 
looking at the data makes clear that perf orTOnce is much less likely 
to show InMedlatQ gains or lossis vihile interest tends to show a 
higher degree of changSi None-the-lees for all our oases there was a 
d^finito tendency towar/te ImprovGment in both perforrnance and interest. 
Nofaeg Significant at ,01 level sif.n test (one tailed) 
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rindln^^ ^The group of siblings of the head gtart children in our pro- 
iQct showed ireater improvement In the measured areas of interest and 
performance in their sohoolwork as compared with the average Improvemsnt 
shown by thsir classmates who were not in the project « 
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Pa rental Attitude Evaluation 

tijft Objgotlvs 

Tha purppee of this tost ^ss to measure the effect of the jrogrsm on 
tha tnotlvatton of the pgrents to sssk Gontlnuirtg educational oppor- 
tur^lty for themselves and their chlldrcsn. To do this a h2 item 
BtTOctured closed ended initrumint was divised* It included the 
t611owiri- dimsnsionsi 

Xa The participant's perception cf education mi its value. 
8^ The availability of or access tc education for the program 
^.erticipant* 

3* The partictpant * a conoopts around ehdld rearing, 
k»s The participant's perception of the dimsniions of childhood 
, education, 

S*; The participant's pGrception of ^hat the program can provide 
-™~^^^rinrm^WTOra^ 

The test was administered at the beglnningj the mid point end at the 
mi of the cycle in group sessions led by the projiCt reeesrch director, 
f he pro^eet aidss were used to administer the quistionnairee for those 
parents who vjere not present at grouped iesslons* rhese ^^ere adminis^ 
tfered in the office or in paronta^ homes. Questionnaires for fifteen 
parents were unobtainable because these >3ere unavpllabli at the tlmea 
t^ast.3 ^ore adfninistered, Accordinv^lyi attltude^'''measuremGnts for those 
not included In our findings. 

FindlnftjS - Shifts in attitudes -were slight but m the t^hole positive* 
Th# following tendencies were notid from the rsaults of mefsures in 
fcht ,Jfour areas i*e.j 

V glue of Education - most parents tended to appreciate the rele- 
vtnoy of educstion to future tarning potential. However, parents 

«»■';/;.,-■; 
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tended to havi a nsrstlve assesaimant of teachsrs and the school iystem 
in general, 

b) access to education * most parents came to believe thut poor people 

aan go to college as well as rieh psople* HOTSver^ most parents tended 

to feel that their cwn children vfould not complete college # 

^5 Child i*earing - most parent tended to agree that there is muGh they 

can do to make aure their ohildMn finish hif;h school, 

d) Children's oduoation ^ most parents tended to bellive that spending 

mor© time with their children would help them do well in school. 

pet aAled findin>,3 

Flndinp ^ - The chsnge in parental attitudes over the period of the cycle 
laas slight* Cumulative chan,;e in each of the four^ scales was less than ' 
one point (access to educqtion 1?*02 to 19*3iij Value of Education SSilS 
to 56 *0U, Child Resrinp 50, y to ^0.81^ Children's Education 23*6? to 
23.96). 

Parental attitudes in the areas of the four saales and as of the end 
of the oycle is indicated by ths following i 

A* ^ Value of Education - How parents evalu-sted the value of education^ 
the educational aysteni and teachers* 

Plndln,^ ^ Parents fairly unlvtrsdly continued to sgroe that education 
is more valuable than some people think and that one has to give up 
something he wants in order to ^et ahead* 

Finding ^ Hora parents tended to believe that the moro education onc- 
acquires and the better a person presents himself the more accessible 
easy opportunities become, Apparantly, for many parents the project 
: wee not Seen ai much in terms of job achlevemiiit qs in terms of an 



opporfctinity for nsv social e^perienGes and greater self^confidenGi* 

■ . ■ . ' ^ 

Finding * Parents tciided to assess teschsrs negativcLy although thslr 

^- / BD^pBTiemBB m thi pa'Oject strengthened their oonJideiice in the value 
of edaoation. A good d&al of theSi nggativa feelings most lllkely was 

V part of a general aniifioaity In the caimiiinity rasulting from the TTaw 
lork City teacher^a atrLke vhich occuTrad in the early part of the 
. cyale* For eaaniplQ, a majority of the perenti fslt that tgaohsTS 

s; don^t car© abcirt the children thsy are teaching^ teachers do not 

V, understand their pupala and too many tC4chera do other work on the side* 
Parents fmlt moat at honie with their pc^r group and their activities 
while mth peeri were irriportant in austainlng the eduQationaL prQceaB, 

...... V. .. . . _ . .. 

yi Their experlonoe with th© teaebing staff posalhLy becaMe of the f ri-- 

r~rsSBrt"-n8gat i7e-^ss&ssmerrt^ hefnselve m m ppca rs - only -^t o- 

.. ■ ' ■ . 

s ; ; :.hsv^ strengthened an already negatlv^e assesiment of tsacheri* 

Aecess to Educktlon - How parents feLt aboiit the aecesiibility of 
educatiorial opport unity* 

. Tindin^ ^ The prci^aiXing feeling of our parent group at the beglnntfl|;"* 
\ of the cyole as well cs at the end tras th^t eduostion is avsilable to 
^Qth the rioh and the poor* Ihis is viewed as a positiTe aeaeaamert 

: considering the faat that for most o£ theae psreiits the "uas of protest 
rasourcGS vas coming to an end and that thsy would have to s^'Ouri 
farther education on their oto* . 

% ; Finding » Apparerrtly parerti* exposure to educational opporttmibiae 
^^^ ■m^ feeL inereasinely doubtful about their ability to control 
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I :thclr ohtldreii^s long barm icliicvyminfc ♦ For sJcamplei althour^h s 
large number of parents felt strongly at thi beginning of the cycle 
. that thiir children would flnlih high schoolj fewer pareiiti heW 
this opinion as Lntmnmly at th« end of the ey^cli* Also^ the nurrifcer 
of pQTmtB who felt thet thsiT child would flnlih college declinsd. 

Child RiarlniQ^ - How parenti feel atoiA whether they oan effeot 
their child Isaming. 

Fiiiding - Surp^isln&ly^ In ^iew of a previous lack of oertsinfcj about 
whether their child would flnlih hlch sohool^ mors parents agre&d 
that there is mmh they qan do to mske sure their children finish hig 
school, 

Findinr ^ Parent a Bm&Bmd slightly Issi ^ eurf^. of t ha eeyerlty ..ofL^ _ 
mesiuree they should taka tc see to it thet thsir children do their 
homewrk* Their fncvcrTiint froni eertainty on the handlins of one's 
Qhildren, whether those attitudf 5 were rif^id or flexiblfe to a l&is 
fixed posit iDn on the hsridling o£ thair child r&n sho^s that parertaL 
attitudGi on child reading were in the proosss of reevaluGtion* These 
chaneei mmy have besn due to the more sxtsnsi^e interact ion with the 
Qhlldren than the projsot had hoped to stimulate, 

Chlldran^s Education - How parents estiinsti^ the learning lvalue of 
- . various learning axperiGnces. 

Finding - A it rone positive gain was indicated In responses as to 
whet htr parents should participati in activities Mth their children* 



• Parents are now universnlijr convinced that toklag ^ children %c mmeum 
can help thein to do well in schooL. Previously some ware olthii- un- 
.. certain or disagread. More parents now ftal thnt taking their children 
• to the park can help thotn to learn, . 

Finding, - iHthough parsnts now sea educational aobivltles In a brofder 
scope they still tend toehold traditional attitudes about the ■narrower 
area of schocL reloted' activities, For example, parants still feel 
that the more homework done the triors that is learaed. Also thflt the 
school vlll tasch children what they need to know and that psrerrts 
oanH do much to help, rhareforo psreiits^ ns-w involvement in activities 
did not increase their foellng of the Independence of the edueatlonal 
inquiry process. 
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ivl- Evaluations By Stmg f of parental Involvement 

- V- ... - - ... 

:»?.•■!■- • • . 

fefest Cibi&Gti va ' 

g,31ie purpose of this- ev^alaation was to aaBe^a staff Impressions of 
IthB effeGta of the project on regularly participating parents in 
|;yarious areas i.e* a) Interest level b) motivation for teing in 
.^,tte project o) dlffioultiea anaounfcerea in aonnaction with parti- 
';;,aipatiQn in the- pro ject a) observable changas in Whwior or dreos 
/asm of skills aoguirad. 

rstaff utilized questionnaire forms to reoord their impressions at 
. the beginning^ the mdpoint and at the end of the cyale* Olie 
e-valuations -were itiaae by the professional Btaff and the paia- 
;pxofessional aides from direct contacta, foj-rnal and informal 
Tliiterviewr'eounseil^^^^^ sessions and alio In anecdot a~i' ~r¥Srdi 

:1- 3he strength of parente ' eontinuing interest in the project 
i;ariaa in direat relation to a )v achievement level in 
CDuraeTOrlc b) ertent of abilitj^ to participate in view 
of problems at home e) degree to xrtiich overall ©ducational 
©xpeatatlons were achieved* 
2. A large proportion of these parents had joined the project 
V; to acquire job skills, prepare for job related entrance 
J; examinations of for a broad educational goal, h significant 
u: participated to escape froin personal or hame problems 
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problems affecting their participation in- the project i.e. 



Most parent a made knowi to staff that they had one or more 



eniotiQnal or insecurity, health, child care, joi conflict 




^;ith Glass txouxB. 



Positiv^e Qhariges were oiserved hy staff for niost participants 



as regards thair increased confiaenQa and awareness of selff^ 
iniprovcd app e arana© or functioning of the family* 
S, Kost parents are currently using their acCTUired ekllls, hav^c 
completed preparation for employment eKamination or have 
^ been aocepted for schooling leading to further specific 
ekills training. 
Specific Fin dlncfs 
a. Inter est Level 

the staff, • . 

S mWF BVALLmTION OF PAHB NmL ICTEREST 

Interest Le^el . yarnher o£ Par sons 

Very High 27 

High 19 

Good ^5 

Fair 3 

Not Measurable 5 

^^m. Total 5 9 



fAs could he anticipated most parents were quite interested in the 



; in participating In the project. To mom^ extGnt a factor given great 



KFindinqg 



project. 



The Interest evaluation was judgf^d in terras of overall Interest 
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parents' succoas or failure in courses. However parents.* ; 

Ifitttorest in participating in project aGtivitiei and their attitudes 

Iptoward the project generally tos consi^erGd in arriving at individual 

jh^^^essmenta. Thus parents listea as having a good interRst level 

j^'were dcsoribed as having sotti© success and sorn© difficulty in 

coarsQS as tvell as part iaipating in activities / Those listed as 
^fhaving a fait interest were thoee parents who had difficulty in 
; /wrking up to their educatiohal esqpGctations or in participating 
: "in activities. The group listea as 'not nieasurable either showed no 

interest in the courses or activities or dropped out of the program 

pjriot' to the end of the cycle* 

Motivation For Being In the Proiect 

The table below indicates the staff evaluation as to why the 
partioipants t^mnted to be in the project, 

gmPP STOLimTIOM OF PAREWmL MOTIVATION FOR ENTERING PROJECT 



Reason For Being in Project ^Tumber 

Purther education to open job opportunities 

through increased skills 22 

..... . .. , * 

Pr©pare for or continue college ©duGation 9 

Further education (reason unspecified) 13 

^grade skill for specific exajnination 8 

Escape from personal or hoine problems ' 7 

Total fg 



Tt is quite interesting that staff listed 7 of 59 parents as 
pa^'tielpating in the progrmm primarily to qscape from emotional 
pr^s^ures ^//hether personal or inherent in the home situation. 



Staff on this projoct have all, noted the many ewotiotial • 
^fjP'^otleroa which were encountered in working with these par'ents" 
g and to some extent the program of the project hafi to be modified 
|;,.in termr of such problenis. Th© parental evalu«;-fcions oi the project 
y seeiti also to show an awareness of the degree to which the project 

was meeting needs other than ©ducational ones , They mentioned 
; spontaneously changes in confiaence, their opportunity to interact 
■ with others and their exposure to cultural activitieB as major 

benefits they had received from the project. 
V; Staff saw- eight parents as upgrading skill si so that the 

'parent oould take a specific eKamlnation Thm&m aKainlnitiona ranged 
:: from a promotion eKamination in the telephone qompany to entry 
^ eKaminatlons for schools of practical nurae traijiing and high 
echool equivalency examinations . T^/enty two other parents were 
aeen as seeking education in oraer to eirpand their job sl^ills. 
Nine were preparing for college adv^aneenient or entry. The remaining 
thirteen were listed only ae interested in furfchiaring their 
education with no specific reason given, 
- Findiner 

A large proportion of these parents had joined the project to 
lacguire job skill, prepare for pob related entrawe G5raminations 
or for a hroad educational goal. A significant nu^er had 
participated to escape from parsonal or horn© problems , 

Use of Skills I^ea rned 
f.U- The following table liats the vmym in which the parents ' 
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^ %^ using skills are Aoin^ mo. 

Par e ntal Uae ofi Skills 

o£ Skllla Nunfcer 

^finished course - using skills in employment 18 

■Enrolled in further training aourBes 10 

Upgraded sTcills - ss^loring furthor courses S 

UiVpgxndmd skills - deferring exploration of further courses 5 

fe ^J&f yaded skills - deferring search for ernployment 2 

L.CourseTrork not completed 4 



: Course vmB unavailable or houra inoonvenient 15 
~ Total 59 

^ Eighteen pareiits found employment using ekills they learned in 

^the project. Ten parents are continuing their education with 

eit^lojTOent or upgrading skills to in^rove their job situation as 



their goal. Five parents are aeeking further courses and expect 
■ to be enrolled in these shortly ^ , Five parents who upgraded their 
; skills are deferring participation in further courses pending 
resolution of child care illne^ or personal problems. Two parents 
who upgraded their skills were not ready for employment placement 
: becauaa of child care and personal probleniB* Three parents failed 
to finish their courses because of health problems and one because 
of insufficient motivation to follot^ through. Fifteen parents 
were not involved in coursas because their work hours conflicted 
;.pr beeauso the Gourses they TOntefl were otherwise unavailable, 
- Finding 

Clearly, most of these parents who took courees have improved 



idr training or sKllls and are utlliaing these for employiiiont or 
..to BmmK further training. 

Diff jgulty EncountQrod In Mrtici p^inc^ In Pyojecfc 

'Itim following tabic lists th& types of * problems faced by i 
, program participants , 

Eniotlonal inaecur.tty • .'" ■9 

\ ' Large Pamlly - child care • 9 

K Illness ' • 9 

; Clasa hoars conflict with oiriployment 21 

■I All othar problems \ 2 

No Problems - 9 
{ As la readily noted soverml fmmilies had moro than one problain 



^ which hampered their partlaipation in the project. Only nine 
^ parents had no probl^nis. This list oi problems is indlcativ-e of 
r tha population with which we were working* Health probleins, 
emotional dif f icultiea and Insecurities and the problom^ o£ 
child care for parents going to school all need eonstant attention 
if a project of family education is to suaoer><5. , 
,1 ■ Individual participants achieved sucg^ss in spite of many 

difficulties i.e. sijc parents noted their difficulty in adjusting 
: due to personal fears ^out their ability to meet the aGademio 
J 'Standards being set. Thus for these parents not only Aid they 
\ have to do thair work but they had to ovarcom© the detrimental 
?^:eSfects of their omi sense of inferiority. 



Moat parents made Jcnown to staff that they had on© or more 
problems affecting their participation in the pJt'ojaat i.e. emotional 
or insacurity^ healthy child <mre, job oonfliat with class hours etc 
"m* GhM^r^m kjle Changes I n Bghwtor or Dress ' . 
: Prior to the start of the project we had postulateia that 

the project would help parents with their sena^ of self worth. 
Parents have indicated that the project was halpful to them in 
ovarcoming a senee of inferiority and with socrial isolation. 
The following table list^ one or more of th0i otoaervable changes 
in behayior or dress of pmrentg aa noted by staff. Tha following 
table ahowa the changes which staff noted* 

'lype of Changes Noted No. of Partioipante 



Greater aelf-conf idenoe or e#lf-at*7arene8a jlS 

More outgoing less guardacS in responses ; • ^ 

toward others 6 

Increased family cohesion 4 

Other family benefits such as better 

handling of children 1 

Other positive changes i.e. dress^ awareness 

of resources etc, ^ 9 

No changes 24 

Total 59 

The positive changes noted hy staff are indiaationa that the 

project has helped these pm^ents in the type of areas that 

would permit thera to be mora successful in the aomnunity. It 

is perhaps due to chang#a mmh as these that 14 parents in 



p;. avaluating thm project listed as a positive attrlbiate of the 

- , , , " 

II -project a gx-eater social interaqt ion with others and that five 

mentioned %n enhanced self-'Confid^nce, ^In other words it appears 
J!: that not only did the staff see those chaiiges but what is more 
-iinportant the parents theTOeelves £mlt them* 

In three casea staff reported a continuing in^ility of 
■ participants to relate to teaohw^ and staff. For another 
v: twenty four partiolpanta no changes war© noted. Ahout half of 
r these were the fathers who were not enrolled in courses and for 
whoin there, was less of an opportuttilty for staff to obaerve changai 
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liA Evaluation s b y Te achers of Parents In Co arses 



tS?^ i. V ; 

yr-' ■■■=-- ■■■ ■ 



of this evalr. u^Aw^^v to determin© the tMcher's 
evaluation of th# intey^/Sc ^^^i^ i^^^ levels of parents parti-* 

'^",aipatlng in courBmrorU^ 

QueBtionnaire forms on each parent were cornpleted at the mid- 
""polrit and at the and of the teycle by instructors in the varloue 

courses in which parents participated, 
;^ Findinaa Most parente anrolled in all types of courses ware 

. abl^ to successfully complete their educational objective for the 

Basic Education Course 

A majority of the parents were rated as being highly interested 
; ^and^able==^to^hanfile^Ahe^math™an 

. TOioaa who were not able to complete the work were hampered by 
personal problems and absenteeism- 

: Utban C enter » M^ Y^C. Community Colleq'e and Other Courffes 

Most of the parents enrolled in sKills courses wore able to 

• handle the i^rork sucaassf ully- For those who had difficulty in 
conflating their couraas this was attributable to problems 
at home* illness and a pattern of absences. The quality of 
work of a few parents vmm so high that they were reeonmanded 

.for mpre advanced schooling. Therefore parents returning to the 

^.classro^m after as many as 10 years can successfully further 
their education^ 



fBaaia...j&dueatlon Coursea 



^Twenty-four parents were ©nrolled in basic edueation couraea 

^"■^^ ■'■^ .... . ... 

durih^ the tiyclm, 

Tea-cher evaluations indicate a very hiorh or high degree of 
C int^ar^^t in the course work for thirteen math course students and 
rAtw0lV0 :^B^&ing course students^ Another £iv© in both areas had 
.what teachers regarded as ah average interest ^ .The^ interest of 
:, tha t^alanoa of the students was sporadiQ* 
^iUty t o handle the wqcIc , 

would be es^eated from other materials despite the parents 
iht^JT'^at and the fact that seventeen were llsfcad mm being able to 
— handi'^ -the - work"-in^both--Tnath 

:; the y^t^^ding course and nine in the math course ware listed as 

bompli^ting the courses without difficulty* %n the math course 
:/sev0rt parents were noted as having their prof r©sa hampered by 
per^on^l problems or abeenteeism, in the reading' course only 
: thr^i^ persons were listed as having their progress harrpered by 
^per^qiPia^j problems or absenteeism^ tvro for other reasons and one 
•was iistad as having made no progress^ 

^Mi^t is of interest in comparing the dat& on the reading 
grota^i: tod the math groups is that as with the children who were 
a;#fidient in math sKills than In reaaing i1<ills the parent# 



^wera tTO:r^ to e^ibit problems in the area of math than in 
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^ TindiiM parental probleTOS t:©nd bo oonia more to the fore and 

il^' / ■■ ■ ' ^ ^ -" 

■i|||>ar#nts tend to withdraw xm^m- (^aenteeiem) in those areas ^ere 

' . -^ ' ' • 

Ip^aiey f ind the wo3fk to 

If V ytban Center^ Mf.Y,C^ Coinmpnlty Collecre a Other Couraej^^ 

Twenty aigtit parents took r^galar courses at the urban center , 
|;the eoimiunlty oollege and at oth^r flehools during the cycle. 
Interest 

Twmnty four were listed aa xrery high^ two were high and two 
: were averaga* 
i'^ Ability to Handle the Wori< 

? ' In ta^nty^two of the twenty aeven cases teachers felt that 
parents were able to handle the work without difficulty* Four cmeee 

J had some difficulty In grasping th# W3fk and two were noted as 
;trying hard but having substantial difficulty with the work due to 

; family problems;^ 

Among the twenty seven parents four were mentioned as having 
completed the course very high^ twelve others with high performance 
two with soma difficulty and ten were listed as having gained skills 

rTeachers felt that the performance of four participants was so 
high that they should definitely cwitihue into iror© advanced 
schooling, 

\ Again mm in the basic education courses discussed above there 
.were those whose progress Sms Hw^pered by outside factors ,1 Two 
had difficulty in completing the aourse due to illness and 
tanQther evaluation mentioned personal problems or patterns of' .... 
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absantaeisTi. T^/^o others were listed as being hampered by problems 

unique to their situation. * 

Finding 

About fifty percent of those parents taking basic education 
(i*©* those needing help with the basic skill necessary for any 
educational endeavor) were able to complete the work attempted 
without difficulty* In the more advanced courses, or these courses 
more specifically related to a given skilly students showed in 
seventy-^f ive percent of the courses an ability to successfully 
complete the course ^.ffered, l^us the teacher's evaluations 
bears out the staff evaluation that the project can offer educa- 
tional opportunities for parents to successfully further their 
education even though these parents may have not taken education 
courses in as many as ten years. 
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g^alustio n s of The Program hv P...». , 

The purpose „f t,ie evaluation «a= to .eter^ne p.renta. aaae=a,ent „r 
the p.o>ot inoluaine ^ucoeaaful aapecta aa „aU as those needln, i™. 

provement , 

This information was Mthered 

fia^nered by the educational ^ssistanta using a 

.ue3tio„„al.a Tor™ at t.e end the c..le. The information „aa ta.en 

« ,,roup .eeti„,s .t IHe „ba„ cant.r, in t.e omoe or at the ho.e of 

participants. 

Find In." s ; 

1. Mosb of the parents evaluateri the ^ro^eet in . 

project m positive terms from 

_ the help they receivai i.e. apecific academe or vocational 

aWUs accaired, e.ploy.,ent objective ^et, self-confidence en- 
hanced, social interaction in activities and ne„ exoosurea help 
"ith specific personal or fa^l, prcUe,. ,„d help „ith children 

problems* 

2. Hegative evaluations „ere related to the short duration of the 
project, unavailability of evening courses at The urban center 
and insufficient variety of vocational course choices. 
3. Project cultural activities were evaluated by a large nu*er of 
parents as being an important aspect of their educational e.xper- 
iencs in the orojiect. 

Detailed Findings : 

An i.port.nt wa, of in.esti,.tine changes in an. project is-to look 
at .hat are the participant.- perception of the pro^ra.. ^o. epen=.nde- 
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material tn how the parent perceivGd ths proTCQt one is often able to 
dsliniate what parents, as against our stoff^ feel a-^*^ the impor- 
tant changes in themselves ^ihich are linked to thejr part iGipation in 
the project. 

From our parental group which numbered 60 we received comments from 1x3 
parents. Seventeen parents were unavailable for comments at the end 
of the program* The responses which parents made fell into categories 
of 11 apecific types which represented positive and negative evalua- 
tiona of the projects The following table shows a Ireakdown of the 
poswive statements. 

Positive Po rental Evaluation CDrnments 
F ronsGt Providegj . ^ ^\ Number 

1. Development ^ of specific academ.ic sVills (such as 

readingj English^ etc.) ^ 13 

Project Provided 

2. Development of specific vocational skills . 3 
Pr ojecy Enabled 

3* Achievement of educational £Oal or ;^ob tr^iining which 

has led to a Job ' 7 

Prof^ect enhanced 



U» Self Confidence t 
PrDr;eat Provided 

S. Exposure to new people loading to griater social 

interaction 111 

Project Provided ... --■ ■ 

6* New experiences (such as theatre^ exposure to new 

ideas, etcO ... , iti 
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Project i^rovided 

7. Kelp with personal or family problems 
Fro j act Provided 

6m ^^pecific help to children mp^ntionsd 2 

9, Cth€r commsnts which were positive but not specific or not 
clsssifiable (such as --was a good program and should 
Qont jnue^O 12 

Total ^ .-'^'v^^V. 7U 

Parents n^de 7h comments which were classifiable as positive and s^^ven 
which are negative* As ons can roadily see from the total number of re- 
sponses coded each parent -s comments were olaced In as many categories as 
were apDlicable^ tiius so^e parents* comments might be in two or more 
categorJ 

Our negabi'ye •omments i*: buh three cases represented instances where 
3 parent 'nade a generally posjtivt evaluation of th*^ prc^rram but also 
commented on some aspict of the urogram which need-^d improvements Thus 
in the case of four of the seven negstAve responses the comments were re^= 
lated to the educational program. Two felt that the prorram was too 
short to meet their educational aspirations. One noted a feeling that 
there was not enough vocational training available. Thir; p-^.rson it 
seems had not been able to pursue the particular vocatjonal training 
she had wanted during th^pro£ranr^ however^ she had it seems^ learned 
other vocational skills. Another parent noted the lack of evening 
classes and the.Droblems this caused to the workinp; parent. The ■ ^ed 
for an evening program is one of the things that the pro,^ect made clear 
to the administration of the urban Center and an evening prof'ram is 
presently bein^f instituted. The""remaining three negative comments in- 

■ : ' 86 ■ / 
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eluded two commsnts that ths progra-n had not -let parental needs becau 
of an inability to relate to staff and a comment by a fathfir that too 
^ little help was available for nusbands. Since this male parent was 
employed this later comment may have been related to one of the edu- 
cation problams previously noted. 

What is most striking about oarenbs' positive oomments was the degree 
to which informal aspeu r : ■ -.he progrsin are thooe aspects of the pro- 
gram which elicited most positive comment. These parental comments 
are t^lso supported by the staff evaluations at the end of the project 
noting positive comments on change in dress, self esteem, growing 
family cohesion, in 21 cases, acoosure to new ideas and the opportunity 
to visit the theater, museums and other cultural activities t^ere men- 
tlonsd by lU parents as having given them a new outlook. Several 
mentioned that this project had offered thtm the opporbunity to do 
things, like attend the theater, that they had always wanted to do. 
Similarly ih parents credited the proeram with giving them an opportu- 
nity to meet new people and shei their isolation. They mentioned they 
were happy to have had the chance to make new friends and to have had a 
chance to be with others. 

Thirteen parents mentioned truit t^- program had offerfed them an 
opportunity to develop speci academic skills gfteh aa.teprovlni tkelr 
reading level or math level. Three others mentioned having aoaulred 
specific vocational skills such as key punch or typing. Another seven 
.mentioned that the academic skills had permitted them to enter Community 
Coilega, pass the exam for practical nursing trainins, get an equivalency 
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high school diploma or they mantlonod that th-lr job training had en- 
abled them to obtain a job. 

In 12 casas the parsnts made aosltiva comments which were non-speclfio 
or v?hieh were unique to them. For exa-.pla aeversl :iarents mentioned 
merely that it "was a good prorrsm and should be continued," The rs- 
mainlnE eleven comments related to help received with problems of their 
ohildren (2), help with personal problems (ii), or comments by the 
parents on their new found self confidence ($ caaes). 

Finding: 

For this group living in a poverty community the opportunjty to be \ 
with others and to attend cultural activities i^s m topirtaiit wpect 
of their educational experience. Thus any prof.rsm which hopes to 
provide educational opportunities to sue; a population should alse 
make provision for cultural and social activities if it is to help 
adults to develop the sense of themselves which is so imDortant to 
successful achievement in m eduoaLional experience. 
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Conclusions 

Corwnunity College and Urban Center faGilities caii be used a 
staging area to provide educational services to the coimnuni.^Ay 
in a family centered program.. 

Whole familic'S will take part suecessfully in a oompreheneive 
program offering self-development courses and activitiea . 
Within the confines of the individual goals which they set for 
themselves, beneficial results attained by participants will 
vary with the extent that their motivation is sustained and 
to the extent that problems at home interfere with their 
participation. ^ 

The design of the demonstration proved to be effectivfj in that 
a significant nunftser of participants reached or eKceMed the 
self*development goals which they had set for themaelves. 
Activities ^^re an important aspect of the pr«rram for broad 
educational impact and for reinforcing relations within and 
between families and participants, 

Participation in the project will effect individual participants 
in their improved a^reneas of self ^ their drass motivation and 
strengthened family relationship^ Also in sharpening the 
educational and vocational alms for various members •£ the family 
Parents will participate in othetf program aatl%*itles even though 
thay cannot enroll in self-development courses Also, they will 
recognise , the educational value of their participation in these 
activities. Oft 
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7. An unej^eeted autcome of the project is seen in the nun^er of 
partieipanta who found etnploynient as a result of skilli training 
and self-developmetit courses. This result indioatos that job 
praparation leading to placement must be provided for in any 
broad educational program pitched to the comiiunity, 
3. The prograin would be replicable at other comniunity colleges, 
The notion of family education is both appealing and viable. 
Essential elements of the program include the ' following r 
^ .a, a dedicated and. trained staff interested in the goals of the 
project and in the progress of each family, 
b. a strong and sustained counseling au^port for Individual 

participants to carry them through their periods of self-doubt 
_ c, availability of a range of courses useful to parents in 
achieving their 'vocational and educational goals * 

d. A mix of activities and courses which will motivate rand 
sustain par-n;r?» interest in achieving their goals. 

e. a budget sufflcl©fit to sustain the various aspects of the 
effort, 

V Head Start children and their siblings will improve their 
PfCfonnance in school as a result of theirS and their parents' 
participation in this kind of family education program. 
Public assistance families are interested in and will participate 
. successfully in an educational skills prograiii leading to gainful 
en^sloyment and can become fully self-sustainiriij. <. 
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11. Parente will attenipt to suritiount formid^la obstacles to parti- 
cipating in an educational program which they are convinced has 
a value for them, 

12. Withdrawal of es^erimental prdjects before they have had a 
chanea to demonstrate their wrth causes disillusioninent in the 
contftiunity and distrust of staff working in such projects as well 
as of those who might consider wrklng in such projects. 

Recommendations 

I* Thm Family Education Project should be refunded for a full th3' > 
year period in order to further e^^lore and test the approaches 
and outcomes originally postulated * 

2. iRm community college should have greater involvement in the' 
project and should facilitate parents taking courses at the 
college by removing prohibitive barriers i*e, providing indiv^.dual 
courses during daytime hours without requiring full matriculation 
in prograins^ providing scholarship aids etc, 

3. Tha budget for the project should provide a larger allocation 
^for tuition^ and stipends to enable parents to take courses 
taliored to their interests at other schools if necessary, 

4. A more efficient method of delivering funds allocated to the 
project should be devised to provide money at the time it is 
needed and in sufficient amounts to carry out the project 
aetivities. 

5. Fiscal and oth^r arrangements should be con^leted before the 
project has bc^ciun in order to assure that it will b**^ conducted 
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for the full period for whioh It is ctesigned* 
Th# project should hm replicated in other c#iwnunity colleges 
as part of a community outreach function to take education to 
the pecple usiiig this Innovative and stimulating pr#grajn design 
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NEW ICm CEI 



llarch 3I5 19t5? 

Characteristics of Families 



The present 38 family sg^iple Is predominantly Ne^f^^ro^ Protestant i^ith 
parent majority born outside of Kexij Xork State* Over BB% of the families 
have a male parent in the home. In k5% of the households the father is em^ 
ployed* Only k mothers are employed (approximately 10/i). In no cases are 
both parents e^iployed* In 2 cases (oi^ir S^) mothers are employed with P. A, 
supplements* 17 fanilies hS% are fully supported by public assistance. 

There ar© U8 Head Start children in the 38 family group. The parents 
range in a,,e from 20-SO with an average age from infancy to 18 years. 

The average family size is 5.9 with a ranj^e of 2 to 12 persons per 
family. The average number of children per family is ii.21 Kith a ranf^e of 
1 to 9. 

Five or approximately 13^5 of our families have had some college exper- 
ience. 



CTHNIC GROUP 38^ mMIL:35 

Negro ■ 36 

White • 2 

Latin 0 

Other ^ 0 



RELIGIOUS kmnaMim 



Protestant 30 

Catholic / " ^ 

Islam / . . . 1 

ORIGBf ^ 

New York State ■ 9 

Other 29 



fkmm IN HOME 



Yes 22 

No 16 

EHP LOYMW . OR INC0M5 

Father 16 

Army & P. A, Supp, 1 

Mother 2 

Smp. & Supp* P^A* 2 

Both Parents 0 

Public Asaistance 17 



AGE 0^ CHILPri EN 

AGE MPIBSR OF CHILDREN 

to 3^ 33 

3* to 5 SO 

6 to 12 59 

13 to 15 13 

16 and over 5 

" . Total l50 



Total number of parents - 59 
Mothers ^38 
Fathers - 21 



MJiri-CITlf COMMUNITY COLLEGE EDUCATlONALj DEMONSimTION PROJECT 

.1 



NEW YORK CITY 



ESiaRCH PLAKf FOR THE BROOKL CT. mSAW CENTER mMILY EDUCATION PROJECT 



Sia daaign of the research fox thia project will be related to the 
peal fie goals o£ the parojeGt* It must, therefore, focus upon the 
ihanges in tha parents both on an attitudinal Level and on a func-^ 
ional levels and tho changes in their children* CcnQepttially we 
saume that ediicat ion is not limited to the classrocrn and that th© 
fasiilly member is a conveyor of both knowledge and a sense of ^ the value 
education* 

Sie goals we will relate ourselves to are 1) literacy 2) voca- 
tional sJcills 3) changes in th^ family situation which make the 
family more rospo naive to the educational and emotional needs of the 
shild* also antioipatc that the ohild in thc^ family will be 

loosed to more central stimiili and will have the opportunity to 
liacuas these activities witliin tho' family setting. 

15TS 

,v Since are concerned with the whole family ' s motivation to 
lek continuing Qducational opportunity we will teat the adxilts 
:ith an attitnadinal measuro at three stages. First the parents will 
© .tested upon their entry into the projeat. They v/lll he reteated 
tithe end of six months and again at the end of one year or at the 

m-^- - ■ ■ 
.... 

bint that they leave the project. To do this a 42 item structured 

leased ended instrument has been devised. It includes the following 
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limenaloiisi 

1) The participant' a pGrccptioa of education arid its value. 

2) ytiG availability of or accaas to cdticatioii for the program 
partiGipftiit . 

3) ThB participant 'a conacpts around cTiiLa rearing. 

4) WiQ participant's peroeption of the diinensions of alitid-- 
hood education, 

I. At the same threo stages we will collGot front tha participant 
lata pn how ha/shQ pGrceivee what the program can do for hlmAier 
ind what aspirationa h©/aii© haa for the future » i.e. interview and 
[iieattonnaire, 

;ri* Sinoe we are intcrosted iri th& program's iinpact on the 
laucational aovelopiTcient of the young children wo will utiliziO the 
'ooperative Presahool invontory devGlopod by the Educational Teattng 
iarvlce^ This wae specifically designed for the Head Start program 
:d maaaure educational development of shildron. This test will be 
isod for project ehildran in Head Start during the early months of 

prograni cyel© and again at tlie end of the cycle to meaiure move- 
oant aompared with a comparison groups 

^V, In order to h& able to design each parent's projected course 
irograra as well as evaluate their functioning in that program, 
fiejleoted tests included in the Differential Aptitude T^st series 

'&\':.> 

|iill ie administered to project students in regular Urban Center 

itouraes. Students in special courees set up by the project will be 

... ... 

Lfisted using appropt late instriments seleGted from among the followin 
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) Wiiie Rang© Achievemont Test 2) Gat ©a Roading Test 3) SRA Koa- 
^erisari Ex^ 4) Wondcrlic Tast 5) Minnesota Clerical Tost* Tlieso 
eits vfill be givon at the time of enrollment with a re-test after 
ach cDtarso is complcitod ao indicatod. 

itgHER SO URCRg OF RGSEARCH mm 

Youth--In^Aation Head Start records which include family data ori 
ho Head Start children and their parents. 

It Data gathered in initial project interv^ieu7a with the famlliGs^ 
fiis is aupplemented by face sheet data to be us yd to create a 

emographic profile of the family. Thm face sheet data Includes 
XI of the following s 1) name 2) aeK of participant 3) marital 
ttatua 4) age 5) date of birth 6) date of first contact 7) ^ymb©r 
if children 8) age of youngefft child 9) age of oddest child 
.0) laliaollrtg 11) reading level 12) job level and skill 13) coinent^ 
n situatidns effecting parents ability to participate in the progr^ 
.4) ethnic group 15) religion 16) hovioing. 

il. Anecdotal rccorde of staff contacts v/ith families designed to 
how areas of movcmont. Another aspect of tJis program which we hope 
o Investigate relates to the misperceptions of our program fwiilies 
Sgarding their views of job availability and Qducational 
pasibilit 
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tn so far as we are able to correcrt or reinforcs a famUiGs percep- 
tion as to what the duties and jioeds of a particular jot or course 
7£ study are, ono woulfl e-'xpact that the family would also sec more 
slearly tTie educational tfaquirarnents of thoir cIiildrQri's course of 
study B-ni act to improve their performance in this area.. 

CV. Evaluations of participants will bo mads "by our mm program 
itaff^aa wall as by Urban Center teachers. These evaluations will 
Inelude observation of both intGrest level shovm and educational 
ichievemant. W 

h A running rocord will be kept off all courses taken by the 
jarticipant including the numbec os aQsaions attended and the level 
it perfonnance in such coursos through oomplstion, 

lII rQCOrda will be evaluated for ttends and significant changes in 
ichievement and aaplrationg. Also for an objectivG compartaon, tests 
rill be made using appropriate atatistical measurea of significant 
lifferences in group averages on all objective data. A, Fisher "t" 
;est (significant at a .OS level of confidence) or other appropriate 
leasureg will be anployed to coitipare group differencea. rollow-up 
■ill be made on families that leav© the project. It is entirely 
lossible that eKposure to the project changes the ffaiTiily'a patterns 

levels of aspiration in way a that make it impossible for a family 
^ber to remain in the project. A dropout from the prograni prior to 
omplotion may be related to sucessful interpretation of project goals. 
|us a summary evaluation -will maae Including job levol before and 
o"*®?* reasons for leaving and eomparison of levels of aspiration shown 



liOi latir 



1 m latir 



llvii_Qf a ni job iM^mt 



li^iviliiat( 



^11*' - I"-- ^ li' iii-Tru^iijUiiuiivViyi.^. 



Ciiaok ItM ^radii of 



m ohildrid and 



jgipafi to prior g^adei 
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mmm mmm college 


umm OP. Mm 






6 mo. later 


1 year litir 


DontocfiapMc Ma , Nots iny cMngfii Note any chiriqGi 


^ttitiids Scale Rg-test Ri-teit 


lercQptioii of Program 


R8-evaluati,on 


Final eviluatioti 


legggptlon QOorsgnal lnture & goals Re-evalnation ^ Pinal evaluition'^ ^ 


|ta|_f_ Evaluation RG-ival^iation . Final evaluation 


Cooperative Prescbool inventory 




^ Final ivaliiation 






Tiaehir re-ivaluation 


i 

COTOi'rt taken ' ' 
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Mt:Qf Peadi ng, cdprehci pion;, etc.. _ . Rg^tiat 



isgiigniint by tosiatant Projeet Direetor Rsasieggnient 



Ri*tsit 



Reasiesiment 



ktivitiig 



Current family activLties current fanllv activities-. 



SUPPLEMEOT'ARY B?gL^ mTlON OP T ESTING AND BmT,mTtnw PROCEDURES 
Tests — — — — — ■ — — 

I & II QtBSTIomiRE fom h 

: , This attitudinal questionaire wilX be aaministered to project 
adultB by the Research Director and other Project Staff in a meeting 
:held at the tinie of their entry into the project. The same question- 
naire will be administered to the parents by ptoject staff after 
six months and after 12 months. The RaaeaEch Mrector will evaluate 
each questionnaire utilizing a weighting systen to assess parents' 
attitudes toward education, child rearing, their perception of the 
value of the project to them and their vocational and educational - 
.aspirations for the future. (See weighting valaes chart attached) 
A comparison of responses on the quectionnaires administered at 
the various stagea for each adult will reflect attitudinal and 
.perGeptual moveinent , 

-III C0OPE Rft.TIVE PRE-gCKOOL ITO?WTORY 

This test Will be administ ered in the early stages of the - 
.project cycle by the Educational Aaalatants unaer the supervision' 
of the Research Director or Counselor, A control sample similar 
in size to the group being tested will b© selocted froni among 
:Kead Start children who are not in the project. The control group 
.^ill be tested by their Head Start teachers vtho will be trained 

the Reaearch Director in administering the test. The testing 
^5,11 be administered at convenient locations i.e. at the Urban 
lent er, at Head start Centers or at tho Commurilty College. Scoring 
^\the test vrili be done by the Research Director. A re-test will 
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h& administered at the end of tho cycle mich will auplicat^ the 
t;«at originally given as to test ^flubjects, testers, and sites. The 
same control group or one at a siniilar itage in Head Start will be 
Uteilized. Evaluation of the results of this test by the R&aearch 
director ■?^?ill consist a compariaon of group scores before ana after 
-m coinpared with the PGrformance of the control group. 
I.y COtf RgjE PLftCEMBNT T'E STTNG 

Difgerentlal fi-ptitud e Tgat_ang_£at-i fm-ni« Readinq Teat 
The DAT (sections used pertain to mechanical reasoning, rtxiinerlcal 
ability and clerical speed and accuracy) and the California feeadlng 
•Pest (vocabulary and reading Gomprehenslon) are adminlsteree by the 
.counseling office to all urban Ceater students at registration for 
placetnent In courses. These are also administered to project partlci. 
pants enrolling in regular Urban Center courses. Reteot on the 
Oalifornia Reading Test Is made at the end of each semester to 
W'^asure progress , 

to. wide Range Arithinetic Test (Math sKills) 

SRA Non-verbal Exam (Gcnsral Intelligence) 
f:. Gates Reading Test (Reading) 

;S Wonderllc Test (General attitude) 

Minnesota clerical Test (Clerical skills) 

f: Approprlats tests selected from aniong the above teats will be 

^arainistered by the Counselor at the time of enrollment to students 

assigned to courses specially dealgnea for project participarufcs 

i.e. the basic adult education course, the Licensed Practical Nurse 
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Sohool prr^paration coursa and tutoring classes. Retest will be mmd^ 
by the Counselor at the end of th^ sc^itiGst^r to ineasurf! progress, 
3* Other So urces of ResQarch Data ^Evaluation by Instructors and 

Other p ro j pet Staff 
Evaluations of participants will be made by program staff as well 
as by Iteban Center teaahers. Evaluations will be baa^a on prof c^asioniC' 
staff oberaetvations froni direct contaets, formal and informal 
interviews^ counselling s^osions, class Bituationa and anecdotal 
recordings o€ contacts mad© by Educational Aasistants. These 
avaluations will include obsorvatlon of interest lev^l shown and 
I. educational achievement, A staff Evaluation Form B (sor^ attached) 
has been prepared to record the evaluations by project staff at 
six moriths and one year IntorvalB, A Teaohor Evaluation Forni C 
(see attaehod) will be used to record evaluations of participants 
by Utban Center and project teachers* 
2 Evaluation 

Siblinqfa i n Faniilies 
A compari^Qn of reading and math grades of siblings o£ the 
.Head Start children in th^ project will be made aa between the 
beginning and the end of the school year* Test scores will be 
:eecured from the schools by use of quf?stionnairea and interviews 
with teachers and/or counselors, A simple comparison of appropriate 
group average scores will be made to determine whether there are 
any significant aifferences in the school performance of the siblings 
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Which may be atttibutffd to the ovorRll of feet- of their paitlc ipation 
in the project, Taachpr evaluation Porms D and fi! attached vrill ic 
use<d in gathering information on school porfortnance of khe Individual 
children. 
3 go 1 low UP 

Follow up research will hm conduatcd on famllios who Tia^o com- 
pleted their cycle in the prograni. This will consist of the follovr-. 
Ing . 

Parents in Fami lies _ 

Information will be gathered on the ejctent to which paeonta 
continue courses in schools or any changes in ©mplosTOent or " 
.upgrading in employment, A summary of this information will be • 
presented with appropriatG comments regarding any sign if lo ant chaafes 
. The Assistant Project Director, Community Liaison, CoiaascLor, 
and Educational Assistants will cooperate in the gatherifcg oS 
follow-up data. This data will be collected in visits to schools, 
homes, employers, and by use of the mails. 
Head Start Chiiaren in Families 

# Thm proposal has suggested that worK with the parejita fihould ' 

Have an effect upon the children in terms of their readiness for 

■school and presumably their functioning In school. As h.a.s already 

^e^n indicated, we will be using a Pre-aohooi inventory to test the 

Readiness for school of the children of parents in our prdgrarii. 

... _ ^ _ " . , r 

^^esg children will be compared with a group of Head Start cTilldren 



^f^- 3'^^^^*^^ ^'^'^ ±n :0U3? gtogr-am. During the follow-up phase • 

^Ij^ill CJheck the sQl^Ool jrecosfls o f toth our childr&n and the con- 
.^l^^sbii gr^up used in the Pre-aahoiol Iriventory testing, rhas revtew 



on tho chila'a teaaln;6aJ rfot aoaaoniiG worT< as well as his/ 



If© 



f^^^tioj^ irt bhe cl^astaQm sit taction. 
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ADDBESS 



Ing is a List of statOTents whldi people have about vai'lous subjects. For 
meat circle whether you personnailyj STRCMGIff AffiEl, AGREE SCMEWHAIj MI 
DraAGRBl SC*EWHA!r OR STRfflTGEy tolSAQREE WIOH EiE SMEimi. 





h»-kJLV^^V T I iff. 

AGREE 


A3ESE 

aommm 




IBISAOHEl 
SGMBMHA3? 




e* 


SA 




Tin 






s wcria it *i iaot i^hat you. Icnow 
0 you. li^QW"* 


SA 


m 




DS 


SD 


a tmXl how much a per son tocwn 


BA 


AS 


TOT 


m 


SD 


i csri^t So much to ii£J:o sure 
□hlldren flaish hi^ school* 


SA 


"AS 


un 


DS 


SD 


are going to get ahaad y^ou have 
3 up iome of the things you waat. 


SA 




UN 


DS 


SD 


Ld finish colLtgi, 


SA . 






DS 


SD 


illdrea are in sahogl It Is 
int to see to It thfit they do 


SA 


AS 




DS 


SD 


1 ihoiild force th^ia^ cHildreri to 
Lr hcciework even If they ha^e to 
an* 


SA 




UN 


DS 


SD 


children to musetima aan help 
) weU in eoIiooI. 


SA 


AS 


UN 


DS , 


SD 


?m hBrrt) to he nagged if they 
3lrig to loarn* 


SA 


AS 


tJN 


DS 


SD 


.Id will finii^ hl^ school 


SA 


AS 


UN 


DS 


SD 


*an laaiM what they nQQ& in 
L and parents ean*t do jAuch 
Lp thoi 


SA 


m 


mi 


DS 


SD 







AGREE 




DISAOMIE 


STRCNGl 

DISAORI 


Scao't g© because tuition costs too 


SA : 




UN" 






gfMother should get 'booKs from tt\e 
Iflibrea:^ for tliw^^ehlldren* 


SA 


AS 


UN 


DS 


SD 


P*If you BKpect cSiildrin to lliten 'to 
l^ou^ YO)x have to be itrict. Just 
feStalking to thea la riot anoush* 


SA 


AS, 


UK-' ' 


DS 


SD 


ri^-' ■ . - 

p What ; they teacli you in school does not 
^help in getting the Jobs that are 




AO 


UN 


JJb 




£EiQ "best way tb^ got your chtlfl to not 
liJtMi afraid la tD malCD latm do things 
^^hi ia afraia of* 


SA 


AS 


UN 


DS 


SD 


Taking a child to a park can help lilm 
:: : laaxn. 


SA 


AS 


UN 


DS 


SD 


WMm ^ -■ . . 

/!?E?cpQri^tice on a job Is TAorc in^jportasit 
lithan hcif far you weat in ichool. 


SA 


AS 


UN 


DS 


SD 


I'f ParentB should inake children, do thoir 
Ithome^ork, 


SA 


m 


UN 


DS 


SD 


?0a3y rleh kids ^can got a goDd 
^#educatiDn* 


SA 




UN 


i 

DS 


SD 


Mother a should take tb^ir diildren to 
?'raLU8eumi at loast tv?loe a year* 


SA 


m 


UN 


DS 


SD 


'^l^^ dilld oan get any Kind of job be 
want^ If he gets a ^ood education* 


SA 


AS 


UN 


DS 


SD 


parent should novor glvo In to a 
Vc^lld, 


SA 


AS 


UN 


DS 


SD 


:' Killdrea ihould obey their parents 
becauae they are paronts* _ 


SA 


AS 


UN 


DS 


SD 


: A parent eh i aid spend as much txmm m ' 
^'tpoaeible wlhh hla (or her) chtlfl. 


SA 


AS 
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SL'Most teadiijfs do not widerstajid thair 


BA 


AS 


■UN 


DS 




Teachers ^pect too Bauch of tht 


SA 


AS 


tJN 


DS 


SD 


Itsciplinci in s^ooL^ ahwld be 
:! stricter* 


SA 


AS 


OT 


DS 


SI) 
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EVALUATION SHEET 



Sjrivjtlie apaca pleaaa evaluate tlam Family' Iduc at ion projaet, 

}TOiat aapaats of the program did you consider valuable? Were 
Ittisre any ifivaluabla aspects? What changes/ if any# would you 
tsuggeat for the next cycle? How has this es^erienca (program) 
Saasisted or benefited you and your family? 
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^MtJIiri-ClT.T COfMiry COLLEOE 
SmCAT'IOWAL-DBt-TOMSTKAT IOI'PROJBS 



■ URBAN OEJffBR IN BHO0ra,W 



QUEST ION h3 

p ■ ■ 



_Thle R'ogram will help nij in 

10 1) Job Aahie'vement 

5 2) Educational Achievement (H^S* & below) 

. 5 3) " " . (Collagi or Prof* school) 

3 i^) Self Understanding 

2 5) Help my children with their education 

h 6) Other (generalities or ipeelfla coursea) 

6 7) li2orlle3 

k 8) 2 Sc 5 or 3 & 5 / 

3 9) I k S . 

1 10) & 5 

2 11) No cmswer 



feffiDUGATTONAl DEMONaBAI ION PROJECT _ URBAN CSNrER IN BK^OKirN 



Spy ' ■■^-/■'v .. ■ ' 



In 10-15 years I excepfc to be workirig at 

11 Nursery or hospital work 

10 Office Work 

5 Eduaational or soGial wrk 

$ Buainees or other Profesiioiial 

1 1 or another of above 

3 1 of abovQ or other (not listed) 

k Other 

3 No answer 

2 UnGertaln 
Not working 

1 Watching childrtn oonie out of Oollega 

N^U5 , 
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iMUUri-CITY COIMJNITY COLLEGE 
^EDUCATIONAL DEMONST RAT 3 ON PROJECT 



STATE UNIVERSITY OF NEW YORK 
URBAI^I CENTER IN BROOKLYN 



INTERPRET IVS MEMO 



RESEARCH ANALYSIS CF QUESTIONNAIRE FORM A 



Most parents in the group felt that a college educntion is available to 
ijDoth parsons with money and to those without money, Q6% felt that poor aa 
■well as rich kids can get a good education^ but there is lesser agreement 
that money does not effect whether or not you go to college (15 out of h5 
^feel that the trouble with college is that you can^t go becaui© tuition 
•costs too much while 21 disagree). Further despite their positive itsite- 
?nxents about the availability of education, the parent group has some doubt 
'about their ability to affect whether their children will finish eollege 

feel they will, 29 are uncertain, and 2 feel they will not), Slmiliarly 
ilwhile 26 feel their children will finish high school, 19 are uncertaina 
^;When asked directly if they could make sure their children finished high 
t^chool 28 fdlt they could, 8 were uncert.^in and 9 felt they could not* 



These views may represent a questioning on the part of the parerrt. group 
^^of the value of education or an indication of their feeling unable to affect 
£their childr-:^n's education in the high school, years. 2h parents felt that 
Fschool hGlped prepare their children for available jobs. 6 were uncertain 
:4uid;l5 felt that "what is taught in school does not help in getting the jobs 
^^that'-are around", FurtherlS felt that experience on a Job is more Im- 
Jpbrtant than how far you go 'in school, 6 were uncertain and 21 paronts dis- 
agreed with this view. Similarly 19 parents felt that in this world it's 
jiiot what you know but who you know, while 2h disagree^ with that view and 2 
iare uncertain. The views expressed by the parents may, on the .other hand 
irepresent their past experiences and be in the process of, change, ^ Evi- 
fdence for this view may be found in the fact that .32 parents feel that 
?their child "can get any kind of p^oh ho wants if he gets a good education"* 
i'dJremain uncertain and only 7 disagree with the statement. Furthermore, 37 

eel that education can help in getting a job today while only 8 feel it 
ri's^^of no help. Thus one focus of the Family Education Project Is to reln-^ 
If orce these parents^ views and help them thru developing themselves educa- 
ft'idnally, become even more aware of the part that they can play In their 
^children's educational processes. Certainly while 39 out of th^ hB parents 
^felt that more money should be spent on education, they tended to see their 
Jyiews of education as different from the generally held views* Ul out of 

parents strongly agreed with the st'itement that education is more valu- 
j^ble than most people think . The remaining four also agreed, only to a 
riesser extent. These parents seem further to feel that to get ahead, they 
|will havC; to .give up some of the things they want (36 agree, 6 disagree, 
^.and 3 are uncertain). 
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Again though thero is an indlgstion that for aomQ porc/nts the world 
of education is linked to Qmploymont but divorced from other arias. 11 
felt that ichool training is of little help ^ meeting the problGms of 
^^roal lifo-% Anothor 5 WQre uncertain ns to its vuluo. Thua anothor 
task of the project is defined in termi of the need to help parents see 
the value of education to Qveiyday life. 

Part of the relating of real life to education is on swarenQSs of 
the value of exposing ones children to a broad range of etlmull* Our 
parent group has articulotod an awarentaas of this* 39 felt thst taking 
ehildren to muieuma could help c'dldren do well in school| U were uncer- 
;bain| and 2 disagreed. Thus 36 also feel taking a child to the park will 
help and ^2 state that a mother should get books from the library for 
their ehildron. In a summary question 37 parents saw the parents as im- 
portant in helping their children learn what they need in schoolj 2 ^Qm 
uncertain end 6 did not feel parents can help their children learn in 
achool, , 



J In view of this constellation the question then arises how do par- 
ents see the parent child relationship and particularly discipline* As 
one might anticipate most porents tended to see their relationship to 
their child in structured disciplinary terms, lil felt that their Ghlldren 
should obey them because they era the perenta, 22 felt a parent should 
never give in to a child (k were uncertain and 19 disagreed)* Similarly 
agreed that "if you ex.iect your children to listen to youj you have to 
be strict," Just talking to them is not enough (1 was uncerbaln and 10 
disagreed) and 39 felt discipline in the achoola should be more strict. 
Howeverj despite the parents more rigid views 28 did feel that children 
^should be permitted to disagree with th©ir teiichers (12 disagreed and 5 
were uncertain). Needless to say this Is an interesting contrast with 
their feellnc that a ohild should obey parents because thoy are parents 
thus implying that the same permission to diaa^Tec does not exist at home* 
Eor. example US feel it is important to see that their children do their 
Homework* 2? of the US said^ however^ that they should ^be made to do 
Jhcir homework even if they have to hit them . Though this may be a func*^ 
feibn of a common parent view that the amount of homework is directly 
proportional to what a child learns (26 agree with thisj 3 are uncertain 
Jaiid only 16 disagree #) 



3=;^! :::■..=.. ■ .. . - 

, It is worthly of consideration that many of thise parents have a 
iievative evaluation of teach^^rSi 9 parents felt that too many teach'::rs 
So other work on ,the sj,de* Another 2h 'mm unsure (we feel that often 
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_ being "unsure ii a n.'.eative commant) and only 12 disagrQad, Thli negative 
.evoluatlon is found in all questions rt.aoting to taachars. It is least 
ievldsnt in o quastion which asks if teachBrs oxoact too much of studsnts. 
Here 11 agrQe, 10 are uncertain and 2h disagree. This finding may poss- 
ibly be a function of ths parents high discipline rating commented on 
above. 23 p.irents foal that most taachera do not understand their pupils. 
8 are uncerbsin and only lit diiafras. iSvin mora raerativQ is tho fact that 
23 parents feci that "mos t taacher^ don't cara about the childran they are 
teaching." 18 disagrco with this statomfcnt and h are uncertain. Thus 
another gosl of tho Family Education Project is to holp the parents batter 
understand the problems facod by tho teachers and currently to oountaract 
tho possible offocts of the school strike which took place in New York 
City, '^e foci that one of the goals should be to help these parents re- 
I'sto more actively to the teachersj and it is hoped that the iesrning 
procoss in which the jrerents are engaged will serve this end. 



(signed) MICMEL PHir^LIPS 
RESmRCHER 
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2 


3 


6 


0 


1 


2,50-2. 7ii 


0 


3 


3 


0 


1 


2.25-2.it9 


1 


0 


0 


0 


0 


2.00-2. 2U 


1 


0 


0 


0 


0 


1.7S-1.99 


0 


0 


0 


0 


0 




39 


39 


39 


39 


39 
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QUESTION h3 

"THIS PROGMM a'ILL HELP ME IN" 



QUWARION I 



QrpSSriON II 



10 

5 
5 

3 
2 
k 

6 
h 
3 
1 

2 



8 

5 
1 

1 

2 
U 

k 
2 

3 
1 
8 



Xt Job Achievement 

2. Educational Achlavemant (HS St Below) 

3, . Iducfltlonal AchiBvement (College 

or Prof.) 

ij,. Self Understanding 

5. Help Children with their Education 

6. Other (Generalities or specific 

aourses) 

7. l&2orlfit3 

8. 2 & S or 3 & S ' " . 

9. 1 fit 5 

10, h k 5 

11, No answer 
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MUnri Ciri COt-ttlUNiri ODLLmZ •SDUCaTICNAL DMOi^srimTTCN PRCJEOT 



QUESTION hh 



"IN 10-15 YEARS I 'SXPECT TO EE 'FORKING AT" 

\ 

\ 

QUEST lOM I QUSSriON II 

11 ' 9 1. Parsing of Hospital work 

10 6 2, Office Work 

5 1 3. aducational or Social Work 

5 U kt Business or other Profession 

1 1 5, 1 or another of above 

3 .1 6. 1 of above + other (not listed) 

5 3 7. Other 

2 3 8. UncQrtsin 

3 11 ?. No answer 

N«U5 N*J9 



i 



; MOtri cni cor'HtjNiry collsgb staie ot^hsity of nw york 

: ©UC^IONAL DSMCNSTSAHOW PR0JEC3r URBAN CWER IN BROCKLYN 

qu^stiomatrh; a (third iBar) 

. Frequenolea of ResponBes to Statements by A dult Rarticipants 



: ITp_'^ EDUCAIIQWAL A'/AILABa.ir Y cases 





.5 


1 


1.5 2 


2.5 


3 




' 5 


1 




1 


I u 




2 


15 > 


20 


□ 




1 




3 




25 


7 


6 






0 




1 




lU 


13 


_ Ik 


13 






12 




a 


6 1 16 




■ 2 




k 




1 13 ' 22 


2 




t ^ 


VALUi; OP BDUC.^ION 
21 1 


2 


11 , k 


3 




15 


2 1 11 ' U 




^ - 1 

i 






0 


n - 




0 


15 


23 


16 




3 


! 10 




3 


lii 


12 


19 




2 


! 17 




5 


10 


8 


23 




0 


! 7 




2 


12 


21 


28 






11 




8 


11 


3 


29 






17 




3 


13 


h 


30 ; 


5 


i 21 




3 


13 


0 


31 • 


1 


^ 13 




S 


^ IS 


8 


32 


20 


18 




0 


1 


3 


35 


3 


k 




1 U 


30 


36 


0 


: 1 




1 


5 


35 


3? I 1 


3 




1 


16 


21 


38 1 0 


0 




0 


2 


ho 


39 10 


0 




0 i 7 i 35 


U i 




CHILD r; 
3 ' ; 5 


; h 


lit 


16 


7 






1 




2 


hO 


8 




17 


U 1 10 


3 ! 






9 




0 




0 


1 0 


la 


2k 








11 


; 2 


7 ' 


15 


as " ' 1 ? 


-- ^ -' — ' — — - ~ 


20 




2 


io 


1 


17 ! 0 








6 


15 


13 


12 i i 0 




2 




1 


12 1 


n 


2it ! 6 


— — ■ — 1 






3 


16 


3 


25" : 


; 2S 






1 


5 


0 


5r~: . 


■; 0 I 


0 






3 + 


,27 


i 


1 1 


B i 


3 


9~t 


21 




■ 1 


ll 1 


17 ; 1 


3 


5 


2 


1+0' 




1 ! - 


19 ■ i 




11 


7 






12 < ! 




20 1 


a 
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CHILDRSWS EDUC^T ION 





5 


. 1 


1 1.5 


1 2 1 2.S 

i — ^ ' - 


3 


L h 


! 5 


a 


' ~ - ~ — 


2 


1 


1 2 1 


5 


9 




-k 




1 

0 


3 


1 


1 


19 


19 
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; 0 




0 




1 
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17 


20 


0 




0 
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5 


36 
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k2 
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17 




1 1 
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JCTJUI^ECY C0>§1U!^Y COLLEGS pUC#irmL DS40NST_RAT ION FROJECT 



April ?^ 1969 

Preachool fa vent org' Scprea 

The folloKirij tables preient the teet SGores of all of the 
Head Start ehildren tested in relation to the Family fiducstion 
Projtcrb, The tDtal numbfir ie lUl children. 

The first table preients the distribution of tptal scores 
aocordlng to pai*cerrt.il6S for the lo'^^er clais gtoup. For further 
QXpianation of peratntllt scorea please leo Pre-^Sohool Inventory 
direotiona for Administering and Sooring and TechnlcaL Report, 

The following tables show the distributipns of toorea for 
the four subtests. 

As it can be noted by an examination of the distributions, 
this group of children did qonsid&rably better than the group 
norms on which the percentllos are based. 



MUETI-Cni C0MMTO3IY COLLEOE 
IDUCATIONAL DSMOKSTR.vriON PROJECT 



SEME UMIVPSSHI OF NEW OTK 
URBAJ Cai-JTER IN BHCOKLIN 

.... 



PRESCHOOL INVEMORY ^ FIRCT 
CaaERIA USED FOR SELECTION OF CONTROL SAMPU; 



A control sample of 37 Head Start children was Qhosen from 
among the lOlt children who were teited along with the Projeot 
children* 

? 

The control sample was TnatGhed as closely as possible to 
the project sample in terms of age and sex and totsl score on 
the test. We were able to match the mean raw score exactly* 
Th© only exception mode in the matching was in substituting a 
boy for a girl in the 3 yr 1 mo. to 3 yr* 6 mo* category be- :^ 
cause of the small number of children available in this category* 



TOTALS 



' PSBCANrilE 


FR5QII3MCY 


PSRCtSOTAQE 
DiOTRIBUriCN 


cm. PERC=;i€A0E 
DIOTRIBOTION 


90 


20 


lU.18 


lU.lB 


90 


13 


9.22 


23. Us 


85 


,9 


6.38 


29.78 


80 


■ 11 


7.80 


37. "JS 


75 




9.93 


U7.'5l 


70 


6 


h.26 


51.77 


65 


9 


6.38 


58.15 


60 


10 


7.09 


65.2ii 


55 


10 


7.09 


72.33 


SO 


5 


3.55 


75.88 


U5 


9 


6.38 


82,26 


ho 


2 


1.^2 


83.68 


35 


5 


3.55 


87,23 


30 


5 


3.5S 


90.78 


25 


0 


0 


90.78 


20 


2 


l.l;2 


92.20 


15 


2 


IM 


93. S2 


10 


2 


XM 


95. 04 


5 


3 


2.13 


97.17 


0 


k 


2.8Ii 


100.00 
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(A) PERSONAL - SOCIAL RESERNSIVENIBS 



■ " PERCSOTAGE ' CUM. EG WAGS 

— .PERGEMPJL E ^Q ^jjgy... . .^-BIST Kraur^Or- ' -DISr-RTBIjr-ION - 

95 52 36.88 36.88 

fO 9 6.38 43.26 

.85 k . 2.8I4 46.10 

80 2 1.U2 47.52 

In }i 07.45 

70 12 . 8.51 65.96 

fS 8 ^ 5.67 71.63 

60 11 7.60 79.43 



55 0 



0 79.43 



?° 6 4.26 83.69 

U 2.84 86.53 

3 2.13 88.64 

' 3 2.13 90.79 

^° ?• 0.7 91.49 

25 U 2.84 9ii.33 

20 . 1 0.7 95.03 

}l ' 1 0.7 95.73 

10 0 ■ 00 95.73 

5 li 2.84 98.57 

0 2 1.42 99,99 
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: - B ASwSOCIATIVE VOCABULARY 

i?:-; ■-• ■ — ' ' 

W-^-'- PERCEIffAGE CUM. piSRCEOTAGl 

ffj-y^ PEaCSIflLE FREQUENCY DISTRIBUTION DimRIBOTION 

^i^r- ■ y ■ Hx 31.20 31.20 ■ 

£r;::.9o: i 6.38 37.58 

P-^^--85-: 15 10.61; U8.22 

D^x:- 80 16 11.35 59.57 



:■ 75, 6 lj.26 63.83 

J° ■ 13 9.22 73.05 

g 1 0.07 73.75 

°° 1 0.07 ' 7ii.W 

:(^.!.,' 5^ 3 2.13 76.58 

"■ 50 9 6.38 82.96 

^5 0 82.96 

^0 , 7 ii.96 87.92 

35 . p 87.92 

30 li 2.8ii 90.76 

25 0 • 90.76 

"20 3 2.13 92.89 

1^ 5 3.55 . 96.Uit 

5 3 2.13 ■ 98,57 

0 2 l.i;2 99.99 





Oj CONCEra ACTIVATibN 


-NUMERICAL 








PEHCElffAGE 


CUII. PERClNrAOE 


pmcENriLE 


raiQUENCY 


DISTRIBOTION 


DISTRIBmiON 


■ si 


n 


"=- 7.80 , 


7.80 


yo 


18 


12,76. 


20.56 


85 


1 


0.07 


21.26 


80 


21 


lii.89 


36.15 


75 


7 




U.u 


70 


8 


5.67 


it6.78 


65 


6 


5.67 


52.1i5 


60 


10 


7.09 


S9.5ii 


55 


13 


9.22 


68.76 


50 


0 




68.76 


hS 


n 


7.80 


76.56 


Uo 


9 


6.38 


82.9U 


35 


i* 


2.8U • 


85.78 


30 


0 




85.78 


25 


3 


2.13 


87.91 ■ 


20 


2 


1.U2 


' 89.33 


IS 


5 


3.55 


92. d8 


10 


1* 


2.8U 


95.72 


5 


2 


1.U2 


97, Hi 


0 


It 


2.81i 


99.98 
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C CONCEPT ACT IVAT ION-SENSORY 
2 







PIROEMAGE 




PMCENTILE 


FREQUENCY 


DISTRIBUriON 


. CUM. FREQUlNCy 




12 


8.51 


8.51 


90 


9 


6.38 


IU.89 


: 85 • 


5 


3.55 


18. UU 


80 


9 


6.38 


2U.82 


75 


0 


0 


2U.82 


70 


10 


7.09 


31.91 


65 


lU 


9.93 


\aM * 


60 


15 


10.6U 


,52. W 
^60.99 


55 


12 


8.51 


50 


. 1 


0.07 


61.69 


U5 


6 


ii.26 


65.95 • 


liO 


12 


8.51 


7U.ii6 , 


35 


9 


6.38 


80.81i 


30 


U 


2.8U 


83.68 




5 


3.55 


87.23 


20 


1 


0.07 


87.93 


15 


7 


U.96 


92.89 


10 


1 


0.07 


93.S9 


5 




2. ail 


96.i;3 


0 


S 


3.55 


100.00 



^-IWETI-Cnr CCmUNirY (ALLEGE OT^E UNIVSRSITY OP NEW YORK 

■ EDUCATIONAL DMONS: RATION PROJEGT URBAN OEOTBR IN BROOKLYN 



FRE-SCHOOL INVEOTORY 

TEffl SCORES 
FIRSC TE30 



A* Perional Social ResDOnses 

■ - — - - - - - a 


Project 


Control Sample 


Mean 




18. 2U 


Median 




18 


Mode 


20 


18, 20, 22 


Bm Associative Vocabulary 


Mtan 




9,Bh 


Median 


11 


11 


Mode 


lU 


11 


01* .Concopb Activation - Numberical 


■ ".y- Mean 


8.08 


7.22 


7 Medlin 


8 


8 


Mode 


8 


6 


32/ Gonoept Activation - Sensory 


Mean 


10*92 


10.59 


t,; . Madlan 


12 


12 


r::- . Mode 


12 


12 


Ccrtal 


Ifean 




kS,B9 


y ; Median 


52 


50 


Mode 


52. 53. 58 


52 



Tanuary 1969 



IPJJCaTIOmLiDlMONSTRATION PROJECT 
whyERSI^ OP EJH? YORK 



TOBAN CENTER IN BROOIttYN 
470 VAroBRBILT A\^Krra 
BROOKLYN, IffiW YORK 11238 



STAFF EVAIiimTION-FORM B 



Siirtieipant " m name 




Date 



Title m 



Mhat is the interest level of this participant? 




hy; does he/ahe wish to be in the project? 



Mh|Lt problems has aha had/does she have in -being- ^le to pa 
^(continue to participate) in the pro j act? 



ftava you noticed any change in participant's dress or behavior 
Sfince entering the project? 




aaa participant expressed any worries about how he/she is doing 
jH^her courso work? If participant has, vrtiat did he/she say? 



m 



Es^i^ part iclpant 
itmta how.) 



currently using newly accjuirad skills? Xlf so. 
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pMi; CITY COiMMUNIlY COLLEGE 
ajfclTIONAL DEMONaT^TICN PROJECT 
iTATS JmXVEBSZT^ OF NEW YORK 



SB 



tmBAN CSNTIR IN BROOICEiYN 

470 Vhmmmtm hmwm 



TIACHER EVAHmMQN^FQ^M C 



Pate 



lent 'a name 



^at is/was studant's interest level? 



fie he/sha able to handle the work? 



^^^y^/^^ eonseientious in doing his/her work? 



pt academic daficiencles, if any, did you note? 



^Si^^^^^^^-^^^ course successfully? (l£ not please 
MSate %rtiy not) 



URBAN ClNflR IN BHOOMiYS 
BROofeN, NEW YORK 11238 



TEACHER EVALUATIDN POWd-D 



School _ Date 



Student *e name Aga Class 



Please use ths ganaral class level when judging where to place 
the particular student in the following araaa* 

1 * la this student ■ s intarast level balow averag e 

averag e ^ above average ' 



2. Is this studant's performance level below average^ 
average ^ above average 



3* What if any outstanding academic abilities does this childf 
show? ^ 



4. What if any outstanding academijc dgfigiingi#g have you 
notad? 



5. Moat recent reading score pate 



Most recent math score _ Date 



6# Comments 



: Teacher* a nam e 
1 ; Couns e lorii s name 



MCTLTI CITY COMfttmiTY COLMIGB 
piijCATIONAL DEMONST^TION PROJECT 
STATE UNIVESSITX" OF SKIW YORK 



UBBAlf CENTER IM BROeKLVK 
470 VANDBRllLT AVIMUI 
BROOKLVM, MEW YORK 11238 



FOLIiOW-UP TEACHIR EVALmTlON FORM B 



Sehoo l 

Student's name 



Date 



Age ^ 



Class 



Please use the general class Iwel when judging where to plaae the 
particular student in the follQwing areas - 



1* In the currant term has the perfbrmanae level of this student 
improved less than other childre n - ^^ ^i. # the same as 

other children^ ,more than other children. 1 



ii, In the current term has the interest level of this student 

improved less than other children^^ Z * the same as other 

children ,more than other chil^lren 7 



3. What if any outstanding academic abilities does this child 
show? 



TOiat if any outstanding academic deficiencies have you noted? 



5, fftjst' recent resfling seore 



Pate 



Most recent math score 



Date 



6* Comments 



Teacher's name 



Sounselor ' a name_ 



|gMt^i-ciTy coMMoiiriaY college educatiomal demonstration project 

BASIC. A DULT BDTJCATION CrASgWa 
IKPlVIDimL BDOCATION PL AN 
SEBffiSTER TEACHER ■ 



. COURSE, ^CLASS, 



j EDUCATIOimL ACHIBVE^lENT LEVEL (i.e. completed 6th grade etc.) 



BEGIN CYCL 3 EKP CYCLB^ 

READllIG SCORE 



Ma!ffl Score 



OBJECTl^m^iN B.A.E. crASS i 



MOSRBSS' NOTES s 



'omm comsESi 



1 45 



BVALmTlOK SHEET 



pin the spaca below please evaluat© the Family Education Project, 
.^j^at aspects of the program did you conBider valuable? Were 
|there any invaluable aspects? ''3hat changes * if any* would ^u 
|suggest for the next cycle? Hw has this es^erience Cprogram) 
|assisted or benefited you and your fanily? 
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0 mm:^cii!x C(mamt collsgb educatiomal dhionsxration raojE^ 

NEW YORK cmi ■ - r 

■ ' . April IfSp : 
Curriculu m Design - Adult Basle . Education Qourse 

KM v j? -°i^*^^"L^®^-''^-®^ ^ currlQulum design for classes in basic adult 
ijjication for participants In the Family Education Proiect 

OVERVIEW 



fef mle tooka before ons describes a program oni mutt 

li^Jf^ff^ population, v^e have found It neceasfliy to describe our 

°2 from two vic-wpointsj first from the point of attltudss and 
leeda, and flecond statist ^ callv. .>.wuut,& ana 

XMr popals^Lori has either failed in or rejsctad education when it was 
psented'to them in the past. This same population also has family 
P|pon8ibilities of a personal and financial nature and often anticipates 



^.^^dult^basiQ -education. Qlaas currently plsmied for tKenty-four 

d^ts.: Bv£iyone m the program wae tested in both retding and math/ 
.ndividual t^rt aaores were io widly distributed th&^t averagee were^^orth^ 
.©as andrsngis were used instBad, l.e, w^^j^ 

|f ^ Heading - high of 12,1; to baeic illlteraoy 

Mith - high of 8,5 to basic illitercGy 
—-r^ (for teet brfiakdown see table I) 

DimSE OBJECT IVES s 

One goal ,in our program is a change In attitude toward education 
w:approach being used is simple i small classes, individualized atten- 
Lon, complete flexibility. In the classroom we deal with academic 
itwial and the problems of Isarning. 'rfhen we find an approach to l^am- 
if isn't working we discard It and through working with .our students 
lentify a more successful apDroaoh, 

fx. ' — 

|;,,T© facilitate achievsmant of acadsmlc alas, class size has been re. 
ged and classes arc divided into 3 iroups i.e. high achool aquiva* 
i??^S^^" preparation, basic educfitlon and literacy. (Sea tables II 
m~ ■ 



p5?*iculiim Design *.2* April 1, 1969 



tLitgridyi Her© we are aiming for o reading Ifivel of k^O* To accomplish 
this -we emphaaize reading skills* The goal is practical^ 
fUnotlonal literacy^ an jbl^^^^ oomprehend all the printed 

matter received^ to deal* with tnerohants, to Mad the dally 
= paperj to rtcogniz© and take advantage of ssleSj do comparl^ 
f.. son shopping and to ba able to funcrbion succgsgf^ 

oomrrMnity* 

% ' " ■ " " . 

gasig_ Education r We are dealing with a group of students with tert 

^^^^...^ scores in reading of 5*0 to 8,0^ Accordingly we are attempt- 

W ing to improve skills in reading, math and r.nglish usage so 

that parbicipants can btgin preparation for the high sahool 
equivalenQy (OBD Diploma; or lleenied practiQal nursing examj 
telephone company exam etc. 

igiS.P. a nd Nursing Programi All parfciclpants have reading scores abo^^e 
feT S.0» EvirySne in this group has voiced a desire to tske either 

the general equlvalenoy diploma test or the exam for admlseioh^ 
to , an LPN program. 

Another underlying goal is to help the parents to help their 
children learn. Parents may brim subject matter to class 
that they >^ant explsined or discussed by the glass* This sub* 
ject matter could include their children's homiwork^ current 
. , secured in field trips* 



In aelecting oiir materials we tried to keep in mind the wide 
flnge in abilities and interests* We also tried to provide enough variety 
Ui order to avoid boredom. One difficult problem was that of getting 
Mteriil that was sufficiently basic in content yet appropriate for adults, 
5|^en; this is tm^ so a great deal of mimeographed material is used 

^ai^^[7:^upplonient to^the ^ ^ ^ - ^ . . ... ^ ^ - - ^ . 

rm LirBRACY classes 



1* fehavior Research Laboratory - This source provides a programmed 
areading ssrias (Vol 1-20) with supplementary readers. " Pro- 
i-. grarrtned introduction to reading^ stressing phonics and reinforc-- 

J: iftg sequential development of reading skills. 



^; 2. Follette Company SYSrCTS FOR SUCCESS 

'n A two vol, complete litsracy deries developing readings writing 

and basic math. 

'} 3* Orolier Company ^.IDCTG ATTADMBOT SYSrEHS 

A. This kit develops word attack skilla^ vocabula]^^ and compre* 

hension. Graded from 2*0 to U.S. 



.-v.. " ■ . ' ■ 

I^I^SIC'^CTIUCCTION CTASSSS ATO PmPARATTON IDR HIGH SCHOOL GED EX M 

V ' " ~ ' ^ ' ~ " --- -- - — _ .1 . _ — — 

hl» v SoisnQe Aoiearch Aaioeiation ^ iEADlW Q LABPRmTORISS 2A 

(Appllae also to literacy ppogiira) 
v.. Thla kit eequential]^ developa VQcabulfixyj word attnckj and 

2. I^iag SKILL BJILPgM^ m im BOOK OF ARCTHICCT IOg BLtJl BOOK OF 
gJSDIBSSl^H ^ Review bQQki inlnathemetias covGring the range 

from baeic arithmetio through bailo tlgebro* Thbst lourcei 
: are used, in both baglo iducation and QED preparation* 

3. EVBRI m^m SERIES - Wibiter Publishing Company 
Adapted Claaaics - Scott^-Forsmen Publisher 
Falaon ft^oke - Noble & Noble 

U. A sruall libra ly has been selected to meet Individual interest 
and^raading levels* In addition to th@ above a variety of 
books have be^n aaqulred to fit individual' intereste and 
reading levels* Thsse sre appropriate for use in both GED 
and baalc education for an individualized reading program, 

5. Seianoo Heasaroh Asaooiation * Ra^JJIO FOR UMDEFCTANDINO 
: - Thle kit is used in both snf Basio Education to improve 
r^Wding corTprehenslon* 

6* Portal Press mPING KI T I & NEOHQ HjSrCRY I 

rheiae>kits are used in bc*h G^^nd "BASIC EDUCATION for 
development of vocabulary and reading comprehension iklllSg 

7,; Job Corps APyANOm G EiraRAL SDUQiglOW mOCTRAM «This is a 
progranmied jseries speolfieally designed to prepare students 
for the^^^ 



'All students have been supplied tJith a diotionaty and a thesaurus* All 
pH) stud ants have Aroo High School Equivalency i^lploma Testi books. Vol. 
I/prim^iy Icvel^ Vol. II secondary l^vel. We have found thatrthe Areo 
material is inappropriats for use with our classes because the level of 
difficulty is beyond that of the general level of our. adult group return^ 
ing-to Bchool after being away many years* Alsoj partiDipants find these 
material0 unmotivating and unimaginative in approach* We have found that 
trie variety of materials outlined abov© works test with our participants* 
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«pj-cir Y oOTMmm Y college 

TOQlTIONAL. DEMONSTRATION PROJECT ' 



mmn mjivKRSiTY op york 

URBAN COTM IN BROOKLYN 



SCHEDULE OF CLAS^ ^ APm 1,- 196? THROTJOH JUNE 30, 1$69 

TASiE II 



L. Burrows 
Harrle 
Slfmnons 

H. Smith 
Harris 
MeCullough 

S« Faison 
H, Napoleon 
K# Coleman 
J, itttehell 



Op Goodan 
1# Welaoma 
W, M* DukoB 
J. Mqrrell 
T» Llvingiton 
McCraHn 
Bullock, 
M, Dukes 

De Walt 
J, Dukes 



Hon, Wsdnesdayj Friday 
f s30 - 11:30 Room 1006 
12:00 * %im Room lOOS 



Tuesdays^ Thursdays 

?dO * lls30 Room lOOf 
ISiOO - liOO Room 1006 



Noiiday, Wednisdayi Friday 
Si30 - 11:30 Room 100| 
IgiOO IfOO Room 1006 



Tuesday^ Thursday 
9i30 - llOO 
12:00 - liOO 



Room 1006 
Room 1005 



=1. EDUCATIONAL DBIOMSrRiffi ION ffiO JEGT 

SCHEDULE OF OLASSES - SECBlffiE 10^ I pgB - MARCH 30. L?6g 

TA m 111 

Llteraey - Monday - Frlday 

?sOO - lOiCO 

Basle Edueatlon Monday - Fri.day 

^ ^ LOiOO - llf30 

High School Q.E.D. UiJS - liOO 



SlAirE UNITOISITY OF NB^ lORl 
UTOAN ClMEl IN 3RO0KLYM 
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ERIC 



mTI CIT'I CO?f<UNirY GOLLBGE 
IDlICATrOWAL DMONSrMTIDM PROJSCr 



mMt UNIVERSE Y OP NET^ YORK 

mBm QEwm in be?cklym " 



PACTICIPANT BNEOLDIEMI IN GOUBS^S - SBPTMIR 1968 



I* UEMM Cmim COUPES 



ME 



Mldrcid Singlet on 



PRO GRAM 



OffiGi Skills 



SalLie Porter 



Joan Mitchell 



College Adaptsr I 



Office Skills 



Biirbara Henderson 



Office Skills 



Vema Hall 



Office Skills 



Margie McCracken 



Office Skills 



Louisi &irTO¥ 



Office Skills 



She 1^1 Faison 



Office Skills 



COtJBSES 

Business Reading Imp^ 
Blisinesi English 
Btisinese Machines 
Business Hath 
Office Pract ice 
Typing - Manual 

Study- Skills 
Engli ah 
Math 

Readiiig Irnprovemerifc 
Business Enf^liih 
Business Machines 
Of flee Practice 
Typing 

Business Math 

_Readl^g_ iniproyement _ 
Business Maohines 
Business Math 
Office Practice- 
Manual lypinc 
Business English 

teading Improvemanb 
Business English 
Business Tfachiiies 
Office Praotice 
'typing 

Business %th 

Bisiness Heading Imp, 
Business English 
Business Machines 
Business Math 
*Iypinc - Wanual 

Reading IniprDvenfient 
Bualness English 
Business Machinse 
Office PraGticQS 
'J y ping 

Business Math 
English 

Office PraGticei 
Taping 



Chrirtins Churchill 



Offiea Skills 



Katharine Dawson 



Office Skills 



Willie Vtam Dukes 



Office Skills 



Fredrena BiillocT< 



Office Skllli 



Better Lyons 



Offies Skills 



Shiila Harris 



Office Skilla 



Geiieva Harris 



Office Skills 



Pearline RidLay 



Office Skills 



Heading XmproTsmenfc 
BaaineBs toglieh 
Buiiness MaGhlnes 
Office PraGtlce 



Business 1^ath ■ 

Reading Improvemint 
Business Ttechiiias 
Office PraGtice 
Busineis Infill ah 
Manual Typing 
Busimas Math 

Business Reading Imp 
Business Inglish 
Buiiness J-laahims 
Busineis Math 



Reading Irnprovamenri^ 
Businaes English 
Businesa Maahines 
Off ici , Practice 
Typing ' 



Reading Jnipro'vament 
"^Buslriesi'^Eigliih " 
Buelnesa Hachines 
Office PraGtioe 
Typing 

Readiiig Improvement 
Businesi Englleh 
Busineiss MaDhlnee 
Office Practice 



Heading Improvimeiit 
Businesi English 
Euilnesf Machinei 
Office Practice 
I/?ing 

Eeading tmprovernsnt 
Business English 
Business Haohiiies 
Offica Prartioe 
Typing 



' N^HE PROGRAM GOUaSES 

Tsma Hall Office Skills Reading Improvenifiirt 

Business En^^lish 
Business Machine i 
Office Practice 
Typing 



Kinry Smith BMR 



Total in Urban Center Courses - 18 



Machine Repair 
Business Lmgnage 
Business Math 
Machines Laboratdry 
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September 1968 

H. Projeet Basle Adult Education CQurse 

Preparatj.on for Examinat i on in Licen aed Praotioal Mursln^ 

mm 

Helen Napoleon 
William Napoleon 
Geoilia Gooden 
Eva De Walt 
Elizabeth Keene 
Sherryl Falion 
Janebte Morrell 

Preparation for High School Bquivalenoy Exandnatlon 

mm 

Katie Coleman 
Su^ie fuller 
rhelma Livingston 
Gansva Harris 
Eva McCullough 

Ester Welcome • 

Sheri^l Falson ' ' ■ 

Total in Basia Adult Education Courses * 1J+ 

III, NEW lORK CICY WCTITY COLLIE 

NAME mOQRAftl . COURSES 

Fred Harris Mechanical Tichnology Independent ProGiSsei 

Emma Spencer Child Care Eiefnents of Soeiology 

■ Evelj^ Crookett Child Care EleTients of Sociology 

Amy Alexander College Adapter Intermediate Spanish 

Plane Giomitry 

Total in Comm\inity CoiXege Courses - ^ 

IV. OTHBR SCHOOLS 

East New York Vooationrl Hiph School 
. Wiltaa Turner Clothing Constraotlon Dressmaking 

Total In courses at other aohools - 1 

o S:™ 155. 
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Mimri-cnr commune y cohegb 



sr^E UNivEasnY of nw york 

UHBAM CENrm IN BEOOKLYN 



RAmiCIPAOT gWOLlT^Nr IW COURSES ■■ SFRINQ 1969 



I » UBBAH CECTER COURSES 

mm 

Bulloclcj Fradrena 
Burrow^ Louise 



Churchill, Christine 



Dawsotij ICatherine 



JDuJkf 8 , Marb ha„ 



DukaSj Willie Mae 
Falsoiij Sherryl 

Harris J Geneva 

Harris J Sheila 

Henderson^ Barbara 

McCracklni Margie 



PROGRAM 
Office Skills 



SecrBtsrial Soience 



Office Skills 



CollegB Adapter 



-Office Skills„_. 
OfiLoe Skills 
Offioe Skills 

OfJice Skills 

Office Skills. 

College 4dopter 

Office Slfills 



COURSES 

ig I ■ 
Bookkeeping 

Business Reading 

Bookkeeplrig 
Steno (Qregg) 
TMnSGribing 
Typing (advsnee) 
4dult Basic Education 

Tjpinr, I 
Business Reading 
Math 

BuaineBs Reading 
Study Skills 



^Typing— - 
Bookkeeping 



Basio Adult Education 

Engli ah 

Study Skills ^ 

Adult BaaiD Education 

Bnglieh 

Study Skills 

Adult Basic Eduoation 

Bookkeeping 
Typing JL 

Adult Basic Edupation 

Bookkeeping 
English 
Study Skills 
Typing 



^ping I 
Business Reading 
Basic Adult Education 



Mitohell, Joan 



Porter, Sallie 
Ridley, Pear line 



Singlabon^ Mildred 



Smith J Hen^ 



Al^andef ^ Amy 



^all, Vemt 



Pcrbsr, Sallie 



Wilsoni Margar^ 
ilttj Leonia 



PROGaAM 
. Secret arlal Scienoe 



College Adapter 



Office Skills 



Omoe Skills 



Business Maohinea 
Repair 



College Adapter 



College Adapter 



College Adapter 



Office Skills 



IBM 

Basic Adult 
Education 



COURSE 

Bookkaeplng 
Buslnsas Ifachines 
Sterio Ctoegs) 
TransoriptlDn 
Advanced Typing 
Adult Baale Bducstion 

English 
Tfath 

Social Studlee 

^5iuslneis &glish 

Bookkeeping 

Heading Improvement 
Typing n 
Data Proceseing * 
(Community College ) 



?plng I 
Buainesa Heading 

Buiineia Machines Repair 
Laboratory 

Adult Basic Education 



Intermediate Spanish JI 
EngUsh Comgoaltion I 
(claasea held at 
"Co'mmuMty College 

IntreduGtion to Data 
Procesaing 
Elementary Algebra 
(alassei held at 
Community Oollege) 

Introduction to Data 
Proceising 
Elementary Algebra 
(classes for these oouraea 
are held at Cotmnunity 
College), 

Typing 
English 

Key Punch 



Total in Urban Center Courses * 21 



PAm ic^ANT mmomcEOT IN COURSES ^ spRim 1969 



lit Project BaslQ Adult Eduaatlon Coursea 

Baiic MmBtion I ^ (Literacy) 

!• Dewaltj Eva 

2» Duke a ^ Jamei 

3* DukeSj Matthew 

km Keene, Eliiabeth 

Baiic Education n (General Iducation) 

1* Brown^ Paultot 

2, Bullock^ Debra 

3# Coleman J V/aahingbon 

Dukes^ Willie Mae 

St De Walt J Eva (attends sessiona 1 & II) 

6» Oooden^ Cecilia 

7- Livingston J Thelma 

8» MQCrackin, Margie 

9. Mcrrellj Jeanetta 

10. T/tolt©j Lgonia 



Baeia EducatlDn HI (High School Squivalenoy & Licensed Prsetleal 

Nurie Preparationj Plus General EduQatlon) 





- Brown j-^Ps ulini ~ ( a tt end s ■ ae s s tona - tl^ &^ III ) 


2. 


Ballockj Debra (attends eessiorii 11 & III) 


3, 


Burrow^ Louise 


h. 


Coleman, Katie 




Idwardaj Deiphlne 


6. 


Falsoni Sherryl 


7. 


Hai^ia^ Geneva 


8. 


Harrla, Sheila 


?. 


MeOullough^ fiva 


10* 


Mitchell^ Joan 


11* 


Napoleon^ Helen 


35. 


SitmnonSj Margaret 


13* 


Smithy Hfeniy 




I'ftilte^ Lsonia (attends iesslons 11 4 III) 



Total number in 3 aeotions combined - gj^ 
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lit* CO^MUNCTY amEGE COURSES 



mm 

Crockett^ Evelyn 



HarriSj Fred 



Gold ring J Margaret 



Child Care 



Mechanloal 
T eohnology 



Libaral Arts 
(preparing for 
Lldensed Practical 
Nursing) 

Child Care 



COURSES 

li Biology li 

2. %i'lish Compoiitlon II 

3. fiarly Childhood Ed. II 
Curriculum and Program 
Plannliig for Yourig 
Children 

0* Hiyslcal Educatian III 
6f Urban Sociology 
7# Bevelopinint al 
PsychDiogy n 

1* Plane Geometry 

2- English Composition I 

3. Enginsering Drawing 1 

1* Principles of Qiem* 
letry and Biology 



1, 

4p 



7. 



Biology H 

Engliih.-5oinposit ion-.n^ 
Early Childhood Sd. H 
Currloulurri and Program 
Planning for Young 
Children 

Physical Education III 
Urban SGeiology 
Developmental 
Payeholcgy II 



Tcrtal in Comrnunity CDllege Ccuries ^ h 
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msicipm mmhmm in ccdrsbs 

IV, , Or_HBR SCHOOLS 

^BROOKLYN' COIiEGE 



' smm 1969 



Falsorij Sheriyl 



Turner, Wiima 



mOGRAM 
Adult Education 



Adult Education 



COURSES 

Creatlw Writing (also 
takes ProiGot Basic Adult 
Bduaation Course and Urban 
Center Office Skllla course) 

SiWlnc (Clothing 

Conatruotlon) 



T YLER BI3BSHIMa smOQL 
White^ Joseph Skills Training 



Barberlng 



Total in rther sohools - J 



MwiGiPkm mmjmEm in ceoRSES ^ s pum 1969 

IV. OTHSR SCHOOLS 

pOOKLra COIiEQE 



mm 

Faieon^ Sher^l 



Turner, Wilma 
(4' . V ^ 



PRCGR4W 



Adult Education 



Adult Edueat ion 



COURSES 

Creative Writing (ala© 
takfi8 Projeot Basio Adult 
Education Courie and Urban 
Center Offacs Skills Gourat) 

Sewing (Clothing 

Construction) 



T YLER BaRBERITO SfflOOL 
White^ Joseph Skills Training 



Barbering 



Total in other sohoola - 3 



f 
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Mum-cirr miuNiix coli^sge educational deionstration project 

m.'! YORK CITI 



June SO, 1969 



Summer Sgsalon Car ploulum - Adiil t faslc Ediicatl^ 
The following curriculTO was agreedi to by a joint parent-factilty planning 

le exlating curriculum which divides the studenti into two groupsij (l) those 
reparing for the high achooil equivalency diploma teat^ and (a) those attempt- 
ig*tD fill in educational |ip.s Khich hindered them in dealine with their 
lildran^ their perional mhJiiMgmmmt^ and their co^ inity^ After ten months 
f classes for a gfoup pr^Tiowly not disciplined toward school some extra 
rtivati^n wuld be neceBSar^^ in order to maintain the enthusiasm* In addition 
J the neea for motl^atioft waa felt that there now existed a number of in- 
Lvlduallaed needa which wOTld not to met by the previous class structitt^e* 

li etudant- has improved both, her math end reading skilla but is troubled with 
ipteah problem* The plan for har is to work with aide such as tape recorders 
id video tapes to 0¥ereorrti !htr nervousness which brings on the speech diffi- 
ilty. She has- already participated- in -one-^^^^ 

i.her hrln|ing up the idia of vJorklng on her speech* Here individual at ten* 
^on i?ili maka the differaaos in this student being able to go out and 
igcaasfully-parblcipate ia .a .iritsrvicw-.for..a.4ob._she„.Amn^^ 

lot hep student has passed Vh'B G*.S.D. exam and plans to attend the N.Y, C* 
jimnunity Oollege in the fall. While she has passed her test she is still 
ifioient In areas such aa r#ierence work^ history and study skills. The 
ill and spring classes help^id this student pass her exm^ now the summer 
jjective is to prepare har for the difficulties of a first semester in 
>llBge# The program will succissful only if we provide her with the 
>ols to succeed^ this is summer need* 

.udent^ wishing to do sale^ v^-ork need practice in being able to add quickly 
id accurately^ Qomputing mlm tax^ understandMg the tax stmcture. 



Summer S^Eaion Curriculum 



-2- 



Juiii 20^ 19^9 



*ShBBB ar^ threa of many indlviduillged needs which are blocks to success. 

The following are some of the areas of concentration common to all the students, 
. Mort oh^loua is how to git a job. Practice In job infcei^iewing hag already 
\ftartad with the aid of video tapes* Following and in conjunction with this 

will be the preparation of resumfes* A thi^ coniponent is broadening the areas 
rsssn iS potential work sights. Trips to firms that mlj^ht have positions avail* 

able are included in thfo summer schedule* Our students have something to sell 

and we plan to identify with them the means and where to of selling it. 

The skllis acquired in m,ath now make possible a real study in comparative 
shoppingji budgeting and Mylng on credit* Now that the students are more 
comfortable with numbers they can understand discoimtSj percentages^ interest 
rates ^^'^ we can actively participate as eduoated consumersp 

To underhand this need for flexibility and Individualization i^e must look 
at our students. Our students have from three to eight chlldrenj previous 
to the program they remained in the home most of the time* Por many this 
was the ttret academic exposure in many years* The program has gii?jen them 
some new skills, Now as the second part of the program we must show how they 
cm utilise the knowledge* It would be very easy after one cruahing job 

""intervlOT to return to the aecurity-of the-house-^ and-th6r&-to-a 
and -old habits. If we do not succeed in relating the new. la arnini to prob» 
lema of Jilving our program will have fallen in with the old philosophy of 

^-meraly-CQmpl^ling statistics and i^ r= — - 

During th© summer we intend to culminate the learning aetivities that have 
taken place in the last ten months by re.movln^^ these newly acquired skills 
from the ciaisrcom and Identi^ing their application to day to day living. 
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X ^ . aJRHIGOLUM OOTLIME. 

- ;OJBJECTIVE g' 

To IderitlQr vith each etudent the appliaation within his llfs fche 
acquired aeadefnic skUls, 

2» To opntinue and reinforce the development of math and reiding akdlls* 

3p To buiLd self conr'idence through the studanta^ Incrsaaed awareMSa of 
hii power and affect within his sommunlty* 

A toani teachings workshopj field trip approach has been selected fhe most 
tppropriate means of fulfilling the Individuali^sd needa in a relati^aly 
short span of time. 

^ SUBJECTS ; . ' = 

I. HW DO I GIT A JOB? 
Job Interview 

Through the use of role playing on video tapes followed fcy 
clisa" diac\Isllon7 ^uisti^nnFrriB|~pri7y ~ba 
eiam S"stud£ait will beooms a^a^^ points and 
his weakneiees as elements of himself which can be ampha*^ 
si^od and changedV'^" - ■ - -^^^ ^ ^ - - - ^ . - . ... v . 

Resumes -and Applications 

Bach studerrt ^ill prepare resumes and applications "A^ith 
smphaals on grammatical structure^ nfiatness^ and the 
way to present himself* Through the use of role playing 
situations the student Kill become aware of the efff ct of 
these upon the interviewer* 

Potential Employment and Location 

Through Investigating a variety of potential work site^ 
students will begin to selegb their place of employment 
rather than take what comes along. i 



mmt SKILLS 

; A, Homeworlc Center Field Trip 

4 field trip to the homework center to familiarize ths 
students with its availability for themselves and theil* 
children# With the aide of the homework center staff wa 
= ; will leara the difference between doing our childrin^s 

homework and helping them' with it. 




mRaicuiiUhi our LINE -2- 



§t'3 • Re sea rch Pape r 



A Short paper r«qiiirln£ thi use of the Ulrsry and its rm£m:r^ 
.enpe materials t^ill be; assigned to eacto s^ucSentt* The Infor- 
mation gsthered will be relevant to and a* the level of each 
studeiifc* Topioa^mlL raiige from cOoklag *o drug iddlctlon. 



|i'Program was erlginilljr designed for a £aXL 8 week progrsffl 



n.' COMPARAITOE SHCPPIWG 
iv A. Propaganda Taehniques 

[^|: ; , Discussion aiid Gompsriaon of student gathemd ffiaterlal 
pi. follo^^ed by field worlc» ^ 

Bt"!; 'DO I HAVE kM POffiRs 

As a tenant in a ran down and ffiismanaged buildLngf ^ 
Vi^ As a parent vhoie ohlld needs special attentiort? 
As a consumer? ^ 

Anawsrtng thess . quGftiona through direat cotttaat ^Ith legil ' 
aide J Civil Libert lee IJnloini i/^6lfare .^crthera Aseooiation/ 
Housing Authorltyj CornniisslDn on Human Jlght^^ Better Business 
BureaUj and ether relevant organlsfltionSi 



The class Will be divided into tfiams foj' the trtps to faoilitato 
th€ nuniber of agencies and the amount oj t.imm» 

Pull group diacuisions vill bfe carried m beioM and aftey each 



I: 

It'. Mist Dots My Conmunity Offer Me In The Area Of Jree and Interesting and 
i*." Idueational Heoreation* 

!• First 1^0 will pro vide a list of available niiasems^ llbrarieSi 
parks, leature aeries^ tolars, concertsj plajrs^ etc* 
Ci2« We i*ill then divide into groups of tvo or ttire e and apend ti^o 
iii' days a week visiting as many of these aites aa poiaiblQ, 
r,\3. Return to class to share our information and Gicmpile a commity 
information booliat, 

L Coirjiiunlty Action Qroupi 

'A. Vieite and Discusiiona with actios 

Ip tloGk club 
2» tenant uniQn 
■ ^ 3 . Go-*operatlv0 

(again WQ will divide into imall groups) 
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|V 3, InveBtlgating structure and finaneing of theie eo^niunity act Ian 
groTipa and Gomplling a wrorkable step by step guidQllni^ 



^11. Osgoing Workehops In Re ad J jag and Math 



A, Va continua in an infornial sefcting th& academic ^ rk of 
the laet two terms, . ^ 

B, Ciassea will run on a highly' individualized basis 

C, Structured class iessdons will be held on the New-Math 



PII* Testing 

li ^ -At the end of the siirnmcr time w^ill be devoted to tht 

if-,- reteitiiig of ell oarticl^anti * 

'he 'lin^^fch of the werkshope vill be flijciHtdependlng upon intsrest '/and 
'rf^P^^^^e. Each lorkshDp will run frorm two to three ^daya, Tw days of ©aoh 
fetk mil be d€dicated to the- Reading and Math Workihops, SahediJLea of 
tprkahops t^ill bo mailed to all project merrtbers* P.tirticipation will always 
be open, PaMiits will have th© opbion of participating in a workshop even 
-S.'^^^S^ missed a previous one* Within each workshop committments will be 
necessary. 

fg;; _ ^ _ ^ 

(e;^hai^e attgmpt to combine formal eduaation with pructical everyday 
B^th are nafsessitlss and each is sadly incomplete v/ithout the 

it her* 




i 
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f irari CITY pofffltTNiry college - ^ati oiivsRsnY of yohk 

, , PARFICIPACT ^NROLWim IN CCITBSES - SUJfim Ipfi? 

1S > ' - NAT<E mOOMM COURSE 

|,:Waahlngton Coleman . ' Creative Writins 

11'°*^*^. ^'^^°^ Secretarial Scienco Transcription - 

Stani 

■; Mild red Sinclflton Office Slcills Typing . 

Willie Mae Dukes Office Skilla Typing 

; Katie Coleman Office Skills Typing 

EBading Inprovment 

■Sheiyl Faison _^ Creative Writing 

; Helen Wapoleor) Office Skills raping 



Total in Urbm Center Courses - 7 
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f---/ V „, PAmiOJPAOT EMROLMNT IN COURSES - Sim m 3. 

U. : rrojsct Ba sic Idult Education Coursts 

^Uy; ^^^^ ^ ^ 

l:-^ ME SUBJECTS 
■v; Fredreaa Bullock Basic Aeadins/^feth 

Delfine Edwairfs-\. 
. Barbara Htnderisn ^ 
,r helma ^ Lii^ingat on 
f ^yMargle MoGraakia 

Eva Wg Cull Dugh 

Hinr^ Smith 

Janette Morrell 
. ; Marg Simmons 
i; Mildred Singleton 
V Iflllie Mae Dukes 

Total in Basic Adult Edacatdon Course - I3 

OfaliBr Sc h-oolg 
i v Tyler Barberln^ School 

NME CCURSE 
White j Joseph , Barbaring 

\ T»tal in Other Schools - 1 
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- Calendar off Special Actlv-itl^fa 

Activity 

iqfust 2. 1968 G#t Together Nite 



latibiiala 

To afford the oppoiftunit^ for potential parttcpanta to sedttara 
|fecific information about the project-'ask gueation^ siftmit to 
;uestionriaire^ atc^ 

liqrust 23 f 1958 ^ ' Pamlly Meetirsg CEvaning) 



ationale 

Get acquainted party for the aelacted partiotpating familiss. 



Ms':-- ^ 



aptember 4. 195e pamilv Meeting (Da^^) 



attonale 

Select mainoers to se^rve on the planning oonimittsa ,^ 
e pt ember 15, 1968 : Bus Outing-Cookout 



Btlonale 

Relaxed family fun* EKposura to uee of a public state facility/ 
apt ember 23, 19o8 ' Family Meeting (Evening) 



atlonale 

TO compare liotea on the experience thua-far. To aneouraqa 
iscusgion of protalems that t«re arising and how to deal vith them. 



ationale ' 

4- Basis for discussion on the chanqin-j sooial ordar^ in regard to 
elations between the races, 

fj; ' ■ ■ 

■eptember 28/ 19S8 Grainblin^-'Morgan Football Gamo 

Rationale ^ 
1;;^^ Started as a eather/#on activity to encourage development of 
trong relationships. Ended as a family aativity^ (Many mothars 
anted to attend also) * 

- 

etober 3-4. 1968 ^ Voter Registration iVrhna Caster) 

ationale . 

Registration for par ant a who \^are not eligible to vota^ becauae 
f :previous failure to register, or ^had moved etc* 

ctober 5^ 1968 N.Y. Giants Pootba 11 Clinic 

ationale 

l^:: S^urABY morning sessions with the bovs ages 8-14 and K*Y. 
taht Football players • 




Aotivlty 

^tobar 11^. 1963 Meeting of Planning Cowmittee 



imtionala 

W:\ To plan and decide on fall activitiaa. 

t/j ■ ^ . 

^tQbar 25 , 1968 PainiLy Meeting .(Evening) i Guest 



f.; Lecturer Froni Kie League of Women 

" , Voters i 

lationala j 

^ To di^auas the dataila ot the impending eleotipni, ans^a^ 
luestions^ and instruct as to Actual technique in! the voting booth. 

ietober 26^^ 1968^ Ccnaert-Syniphony of the New World- 



$fy . . iT*V.C, Contmunity College 

lationale 

si"- 

jf. Es^oaura of the fantilias to vhat for some was a new musieal 
|orra, played by ntaaicians with whom they could identify* 



J etober 31. 1968 Hallowsen Party 



^tionale 

Sheer fun for the project children. 



Rationale 

K ^ Afforded opportunity to haar a presentation of contamparary 
Eiusic as ant art form. 



'ovairber 1^ 1968 Cone art -Duke Ellington 



Tovan^er 9, 1968 Electric Circua-New York City 

Cominunity College 
tationale 

4" Exposure to yet another fparm off music and danee* 

Tovember 16-^23^30^ I9S8 Trips i Brooklyn Children Museum 

Rationale 

ora^tion of neighborhood educational facility. 



rof^eiitoar 22^ 1958 Family jMeeting. Feature i 

] International Smorgasbord ■ 

lationala 

St^:; A sharing of cultures* Each family prepared a special dish. 



fovember 26. 1968 Concetti African Dance Coiiipany 

If:;; - of Ghana 

ationala ^ 

To develop understanding of and appreciation for the various 
Ct: forms of ariother culture* 



sr 20. ISSS F«mili' I-iaattncf, Fsature; 

Chi-istinas .?arty 
;loaale .... 

®^ ai.:pij:L*±eiic« ao £Rr* aKchar.ga o£ gifts, 
^t'-srtainmsnt an3 reiJrashmsnts. Psmily toga'ihasnase for a holiday 
ilebiTatlon. 

•ay 26-27- 30^ 1965 Christmas Show^aadio City ilu.sic 

Hall^ Films "lha impo^aitela 2"earfl," 

Film avokad aiscvssion oa the proalema of ciiiiaran growing up, 
g-snacation gap, ate. 

^QtiDn ^N.fc3r ScliODi study Prograiti 

-<Rlcration snc? discusstori oi tha s^rvic^s oi a Maigtoorhoofl 
ttional Facility. 

-.^ 15. 13SS VLmLto^i -R^rtBmntktLvm of Thm 

Helsn Fitia School of tlursinf 

lonala 

ro gi^a Bpaciflc irifo-ms^tion to thoss parsnta intaraafcad in 
riiig 2or the L*?,H s;:£Kii^iation* 

r 

nau^ry 13, 1959 Thsat-as^ %nai Seltavers." 



fitionala 



^^-^ prsssntation and discussion o£ th^ blacii a^perisxice in 
iaa, Irom thsir removal Srora "Jrica* to ths currant struggle £or 
placa in our society. 

unuan^ 24. ^ FEmily ilaating. Ousst spaalcerg 

?^ ^ ar.a a Silnt, "Tils Losars," 

^tione^la 

SpBBCzaxm from i-hoaniic Hoiisa and .Silm on narcofcics. For parents 
it^rastsc?, in learning VThat thsir role shov.ld t.m, tlia availability 
i coimmnLtir rasoureas, r.nfl guitfanc^ on ho^v to mai-t usa ofi tham. 

r History 
Ltioar.la 

sea the "Wan in iNrrica*' o^shibition * To irtcxaasa unfiarstanding 
;thair cultural hsritags, toy ^^Kplorinj ths coiicspts o5 th® origin 
in -ftrriea. 



ibrumry 7v i9S9 Theatre i "Land Beyond The Hiverl'i 



rta Activity 



I^V/ A southern rural black commuriity attempts to saGure funds for a 

ihool* against the threats and Intimidatione of a hostile -White 

?mnunity*, ^ Parents drev/ a parallel with similar experiences today* 

b ruary 15, 1969 Children's Theatre? Sal^Burg 

, _ . Marionatt^ Thaetre, N.r.C. 

V ^ Community Coll^je^ 
tionale 

A delight for the children; but further ^ to bagin to appreciate 

im artistry of one of the oldest forms of theatre presentations 
:^ring puppetry^ 

rch 10, 1969 Family Meeting 



itionale 

k\ ' General discussiori of speech problertis pf children In school* 
irch 12, 1969 ^ . Tripi Brooklyn Public Library 



itionala ^ 

If An introduction to the spaciaL programs of the library^ and a 

Iw concept of the library as a community resource* 

ixah 13 , 1969 Meetiiagj Teen Group 



^tionale 

Initiated to devslop teen Intarests^ disctiss their probleniSi 
BBXf^n them with homev/ork and expose them to enriching e>cperieneee* ^ 

a rch 16, 1 9G9 Concerts nmerifian Ballet Theatre, 

I' N.Y*C* Coinniunity College 

ationale 

BrO'Adened the appreciation of * the variety of i^allet forniB* 

arch is, 1969 Afro--^.merican Art E^hi.bit- 

N^Y«C* Comrnurjity College 

afcionale 

A view of some of tha art of black Americana Some of the 
Millies had contributed* 

arch 24, 1969 Family Meeting* Guest Speaker 

and Film 

itionale 

n To Qbserva the anniversary of the death of Dr. Martin Luther 
'"'"'r. Jr. 



|ril 1-30, 1969 Family Sdiication^ l^rt exhibit-* 

— - ■ - - .............. . Urban -Canter - 

itionale 

plj^l>> presentation of the talent of the participating families . 



' Activity 



fril 14. 19S9 Trips Luijch and Tour of the 



> Hotel TechriQlogy Dept* of N^lf.C* 

1^;-, Cortmunity College 

.J^ional^ 

6^^*^' Exposure to one of the Department^ at the Community College, 
|d; diBQUssion of the career possiMlitiea in that field. 

^ril Id ^ 1969 = ^ Urban Center Student Meeting 

Guests John O^Killens 
itionala 

l^. Opportunity to meet and talk with a Black Author of note. 

^^il 1? > 1969 Meeting of Participating Fathers 



itionale 

To diacuss their special interests and plan activities- 
)ril 19 y 1969 Children's Art Festival--^. ^,C. 



^^.) CormLiaity College 

Ltionala ' 

^/^SpGCpual children *3 fiilms touching upon the interdependence 
long hu«ian0^ 



^ril IQ. 1969 Concert; Nina Simrno N.Y.C, 

l^r^ Conimunity Coll^;;© 

itionale 

\ Use of the performing arti as a vahicle to reinforoe self^- 
|antity, and to motivate group to pursue their educational goals . 

^il 2 8, .1969 ' . ~ Weeti^- A ^^Charm" workshop. 



; Guest I Mary Gibson 

ationals 

^'V A lecture and v^orkshop on the importance of good grooming and 

W to achieve it- 

IV 3 , 1959 ' Continiiat ion of the Children's 

~- Art Festival Series-N.Y.C*C.C. 

itdonale 

l\ Parent participation in activities of intarast . to the children- 



6, l9o9 ^ Luncheon Heetingi Guests. Stafi 

/ 'Of I, A. Head Start Agencs^ 

Ltionale 

Official closing of the Family Art Sjchibit^ 

%\ 

■- - 

y 1, 1969 _ Ring ling Bros* Barnum Si Bailey., 

_ Circus ' --i _ 

^^ionale ^ , 

liy An activity of interest to all memiera of the family. 



yyi2:.^:-19S9/:. ' Pamily Meating. FQatwsi Family 



; Planning^ auasti Mrs;^ Evelyn Brow;n 



.^J I^J^o^ledge and awareness of thm importance of 

ffiily planning and to inform families of aval labia' cormur^ity 

g;; . , =. ■ 

iy^;-23, 1969 Pamily Meeting 



tionala 

|^;>/Planning of summer activities* 

1969 Film; ^^Notliing But A Man" 



tionale 

IK^ 'To reinforce the concept of the need :to establish ..oM * a ^ 
|r ' identity, to face the- reality of living in today*® society. 



V 2&> 1969 - . Teen Cluto Meetings Gw^st- 



I" Ted Butler 

Ltionala 

|.. Training in th© techniqiies of drama as a means of salf^nKpresaion^ 
ine 6. 1959 Father/Son activity-baseball 



at "jfankae Statum 

tionale 

To ancouraga fathers'' participation in activities with their 
lildran. ' 

■■- / ^ . ' ^' ^ . . - ^ ^ . . 

me^ 9, 19S9 Family Meetingi Film jP:rasentation 



itionaie 



? ' Understanding and relating other cultures to our owji, 



me 19, 1&69 Trip^ Visit to ChinatOTm and 



J - Chinatovm Muiaum 

ltionala 

y" Expose families to a diffarent cultura* and to laroadw their 
lltural and educational interests* 

i^h - 

me 23, 1969 Family Heeting 

ltionala 

Ganaral diacussion of the future of tha project, 

ine 26, 1959 Urban Center Graduation 

ijfcionala 

-Official recognition of their achievement. 

"i' . - ■ 

i&s^27, is 59 End Term Party For Teen Agers 



^.S^ind up of regular activities before taking summer jotos. 



1^6^29. 1969 



Bus Outtof-Ficnici Rockland 

- , Lake Stata Park ^ 

.^atonala 

l^.^^^il^-e^'^toge^erneas encouraged 



1 

Meetings tit«ra^ Interest Group. 
Film: "Wy Childhood. '1 ' 



rni<ei 30. I9fiq 
;tionala 

S^*^'® James Baldwin. Further development and knowledge o£ the 
vias of contemporary black writers w.. 



ly 11. 1959 



Bowling 



trionale 

tEvoked diseusaion^round the place of phyedcal education in a 
n^J^al education program. 



Iv 17. 1969 



Family t.ier&iwg 2 Latter, writing 

■ campaign^ 

Itlonale 

I' X7 -citing of letters to protest the withdrawal ©.f ■ OEO -funds . 
|cussion of the right to protest, and the technique of dissent. 



ly 20 . 1969 



Theatre; ''SoMth Pacific" 



ttonale 

';, To acquaint familiss with the versatility of state park facilities, 
iv 23. 1969 



Family Ideetinjs Consumer 
Sducatiort'-cJuest Spedcers 



tiionale 

■V'To inform paren-cs on how to be a wise omimm^r oy maximiziog 
eir available income. 



ilv 28. 1969 



lionale 



Family Meeting; Legal Service 
to the Poor-, Quest Speakers 



ill.. 



ib> . 

|MBecause of the unevenesa of the families'^ e'qhedulea due to 
lattons, a numaer of different activitisa \^®re plahrjed from which 
selection could be made to coincide with th« plans of various 
allies, these activities included 4 

Deep Sea Fishinj 

Tour of mc Studios 

Theatre: '^Caremonies in Dark Old 
Mm" ■ ■ 

Th'i^atre.' *^h# Wan From La Kancha" 
■175 . 



lUSt 


3, 


19i9 


just 




1SS9 






1965 


fUSt 




1959 










t-lbnale 

entertained their pai-ents. 



mmt 23. ISS9 



uat 22, l.PfiQ 



Theatres "Hallo nolly" 
Jh^atrB ■ *-'i',0;i-i:h Pacific" 
CQwoeg-t^ Nina Siraona 
Theatre; "The 3reat l^mite Hope". 
Parants Night 



Family Masting 



tionale 

K^"*^ to interact on an informal toasis. 



just 24. 19-49 



Parents Wight Out 



bionala 

|Visit to a night club for ainfter and daneiiif. ? first experience 



just ^5, 1959 



Open House 



Lonale 

opportunity for parents t» aiscuas their opinions^of • the ^project 
Lets the final questionnai^^ and evalt;ate the program. ' 



mmKda Night 



2Bv.l9|9 
lale "7 - 

^Certificates of recognitioM^ %.'are presented to the partiaitoatiD^ 
LlJ,es. This was the culraisiating activity for this cycle. 



I: 



- i- 



i 



SfeV- ' M!}{^iBples o f Partl clpanta Aided By The Project 
tThe G. Family 



PI'?'-- 



es. Mr. utid Hrs. C. are parents of six children. Prior to joining 



P^oJ^<5t MX, C, a minister in Ms churchy vorked £ot the. A&P 
6?°^ stores' as a stock manager. Mrs, C. imm a housewife. 

. - hi,4 aelf-development educational concentration Mr. c. 
f|^??®*"^ ^®^^^l "»*^^®ting course at the oonimuftlty college to advance 
lilinself on-PhlS' job. Mrs. C. enrolled In the project Basic Adult 
gducation course to intprove her reading and math skills, 

■ Mr, C, shortly detormined that his chosen course was not 
0^^. /eaJ-ly wanted. In place of this he chose to prepare 



plmself to fulfill a reawakenea anfcition to hecoine a telephone 
gfpairman. He had previously t^©n and failed the eKam for this- 

project oounsalor gathered information from the telephone 
pP^P.^riy as to the areas in whiah he needed atrengthening and 

geveloped ^ plein o£ study together with thej>>asia adult eduaatlon 

Site'- • ' - ' ' 

^eacher. !ph# teacher worked on a one*-to-one basie v^ith Mr. G, 
Ip.^^^^trattog in practice on the telephone company teete together 
^^^^ ^iMilmr materiala. Mr. 6.^ passed the exam in August 



hired by the talephone | company as a repainnan in 

SeptairflDer 1969. 

gf- • " 

fei gains In educational preparation and 

Itf^l^in? ©mploynient upgrading the parents also benefited from 
^ppiect counaeling services in handling their marital difficulties 
eruptea during^ although these were not related to the 



f^^^y*^ partiolpation in the project. As of the t^mti nation of 



ghe project the parents had legally separated but a changi'tn 
tli^ii^ rilatianship was apparently developing Into a ne^^ period of 

aourtship, Mr. C. thourQughly enjoys his new job and both parents 

^^^^ " ■ " ■ 

ocQasionally v^isit the project staffer Kiev a^e enthusiastic:^ «3ver 
the benefits which their partiaipation in the project gave fchem* 

r- • ■ ■ 

Mr, and Mrs , 

— — - - - - 

Mr* and Mrs^ are parente of 3 children* When joining the 



proj,ect Mr* H* was employed at the Veterans Administration as 

K 

an- orthodist making prosthetic devicee for disabled veteran®* ^ 
tos* H* was a houaewife, T^ihen firit approachad by projeot $ta#f 

i- - 

who outlined the program Mr. H. later related that he cowl<3n't 
Jielieve that such a cornDrehensiv© edueational^cultural enrichment 

r • , ■ 

finvolveirient v;a8 being offered* He was delighted when he cfonfirrned 
^phm reality of this opportunity and resolved to make the tmnt of it^- 



V 



:|;V S^^oause ofi.a teriuoua and ill defined relationship beti/^^an the 
^govermient operated ahop where Mr, H. worked and the priv^itta 
;.seGtor, Mr, H. had been unable to secure the training need^cl to 
'^advance on his job* The project enabled him to enroll in qoitaraai 
Ixn th& mechanical technolo^ program at the community aoil<©TO 
which would assist him in reaching his goal. Mr a H. enrolled in 
l^ie office skills program at the urban center to prepare herself for 

W- ■ 

^employment. At the termination of the project Mr, H, was continuing 
;in vhis schooling using hie 0*1, benefits, mm, H, plana 

ftrr.;-' ■ ■■^ : ■ : 

ife-:--., • . . ■ ■ 

Ipntinue her couraes at the urban center in the spring 1970' term- 



Mr. H. observed early in the program that if such a project had 
been available when he graduated from high school he would not 
-have had much difficulty in settling on a career and would have 
been better prepared to meet the problems of supporting a family 
• today . 
Mrs. S. 

Mrso S. the parent of a pre- school child was employed by the 
N.y.C« Department of Social Services as a counselor In a childrenfi 
center. She was separated from her husband. 

Mrs. S. had completed 3 years toward her degree when she 
.dropped out of college years before. As her self --development 
-concentration in the project she chose to pursue a two year 
degree in child care which would both fulfill her arribition to 
complete the requirements for a degree and aid her in advancing 
on her job. Project staff assisted her in enrolling in an evening 
course at the community college in the fall 19S8 term and then In 
matriculating as a regular student in the day session in the spring 
1969 term. She will complete the requirement for her degree in 
June 1970. 
Mr. and Mrs, C. 

Mr. and Mrs. C. were parents of 5 children* Mrs. C. was, 
•employed as a clerk in the post office. Mr. C. was unemployed 
because of his health condition and the family income was 
^supplemented by public assistance. 

Mrs. C. had ended her college education after completing 5 



semesters toward her degree . Ac her ^aolf-dm^f^flapmnnt cenci^ntration 
in the project she chose to pursue a two year degree in c'hild 0are 
at the community college which would prapare her for working 
in that area. Mr* enrolled in the IBM course at the urban 
center* However because of his health he was unable to complete 
it. He participated enthusiastically in the project book review 
interest group and in various other field trips* 

Project staff assisted Mrs. C, in enrolling in an evening 
course at the community cnllej'c in the fall 19SS terra and then in 
itiatrlculating as a full time day student in the spring 1969 term. 
She will complete the requirements for her 2 year degree in February 
1970* 

- Mrs, H* ' ^ 

Mrs. H* the mother of two pre^school age children was 
separated from her husband and receiving public assistance when 
she joined the project* Although she had uarned her high school 
diploma a few years back she had not planned any further educa-l a 
for herself* 

She chose a secretarial science course at the urban center 
as her self ^development concentration and did very well in this. 
rAs a result she was hired by the Bankers Trust Co, as a typist 
rand is now supporting her family without public assistance. She 
j^lans to pursue her education further during the evening at the 
icbnnnunity college. 



Mr> and Mrs. B. 

Mr. mnd Mxs^ B* are parents of two children- ^*Then they 
joined the project^ Mr, B. v/as a bus driver for r;he N.Y.C transit 
Authority and Mrs. B. was a housewife 

Mrs* B. had beon out of school for several years. She had 
Gonipleted most of the requirements for a high school diplonia but 
failed a part of the regents eKaminatlon Km a result she became 
disillueioned and gave up the idea of getting her diploma . As 
her self -development concentration in the project Mrs chose 
a program in ecicretarial science at the urban center. Mr. B. 
j was unable to take any courses because of his varying wording 
hours , 

J4rs. B maintained a straight "A" average in her courses at 
the urban center and every instructor recomrnended her for the collegr 
adapter program^ Proj^t staff assisted Mrs, B. in preparing for 
the high school equivalency exam which ehe paGsod. Not satisfied 
with an equivalency diploma Mrs. arranged to take that part of 
the regents examination which^^she h^d 'failed years bnfore and passed 
it* She was awarded her regular high school diploma. 

Mrs„ B. accompanied other project participants and staff to 
'the nationwide project conf -^rsnce in Los Angeles . As part of 
our presentation she told the audience what shp v;as able to 
accomplish in the project and expressed her gratefulness for the 
•"gentlo push" which motivated her to pick up whern she left off. 
; ■ Mrs, B. has since been hired as the secretary to the adminia- 
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:t^ator of mo Fmniily Education Prograrn' and pians to pursue a college 
dogree. 

Mrs. C. who is the mothor of six childron emigratGd to Mew 
York from Franco sevp?D ynars ago. She was soDarated from hf?r 
husband . 

On joining the orojcct Mrs, C. showed a wc?ak seif-ostimat© 
of her potGntial for success in any chosQu ondoavor, Hnr 
unfamiliarity with tho city was se^n in the fact that although 
she resided in Brooklyn sh^^ had ncvor been to Manhattan alonp. 
ThB aims of the project to provide families with educational 
training plus broad activity e^^Grionces coincided with her own 
desire to increase her r^osure to this culture and to gain a 
skill. 

Participating in the project brought her in touch with the 
city^ its rGsources and helped her in learning to malce use of 

<: 

these*' 

In her coursowork she chose to prepare herself to become a ^ 
bl-lingual (French-English) secretary* She passed her urban center 
courses with high evaluations and plans to return in the soring 
pf 1970 for furthcir study. 
James 

James D. '^s IS years old and one of 3 children' v^en his 
family joinnd the project. He i^s in an under achiever Cmm 
Class at achool and presenting a serious discipline problem. As 



the family pE^cicipated in th^ project cortaln chang^a began to 
evidonQa themselves in tho household. JairiGs saw his mother become 
actively involvc^d in going back to school at a tremondoue sacrifice 
to herself. He saw his father, a non-reader move from a position 
of hostile acguieSGnce to actual participation^ in the projnct by 
taking the adult bti.^ic education course in reading. 

James could not read and refused to niake any effort to l:v:-arn. 
When the reality of his situp t .^r'^' becamn clear, as v^en he could 
not get a jnb, he would sink depressions and not do anything 

for days Extensive counseling began for this youngster by 
helping him to gain insight into his motives for allowing himself 
to bo a failure. His parents, particulary his father were encour^or 

to take more of an intereBt in their child *s progress in school/ 
I When his father began to learn there was an Incentive for James 
to learn, James' disciplin© problem ceased when he began his 
-participation in the project teen ^Mup program. Here h© was 
given tasks in which the fear of failure was removed and he could 
-succeed. His self confidence grew. In June ho brought home a 
.report card ho was not ashamed to show to his parents. 

The project enrolled him in n special reading course during 
Jthe sumraor to further help him t bolster tho gains ho had mad© 
-during the school year, 

ijoyce B, ^ _ 

Joyce B. one of 10 children was 15 years old when her family 
joined the project. Staff learned that she had been absent from 



school since the beginning of the school term. Her mother who 
was doing well in her own self-development courses at ths ur^an 
center was ineffectual where discipline of her children was con- 
cerned. 

The project counselor saw potential in her which was not 
being developed. Discussions with the school resulted in their 
recognizing their responsibility in following up Joyce excessive 
absences. The school agreed to accept Joyce in their CollGge 
Bound program on probation, in June 1969 she successfully com'' 
plated her couree of .study, she now has a renewed interest in 
continuing her schDoling and her confidence in her abilities 
has been reawakened. 



EKLC 
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Pagent C omments Or project Benefits 
"(The) Family Educaticn Project has prnven itself to be one ©f 
. the most beneficial programs in this cominuiiity. This program 
has made many people aware of th^ impcrtance of education, also 
that eifluoation comes in many forms* In a structured classroom 
as well as participation in the many activities that surround us.*^ 
Prosper Alexander 
"The fact that the children were able to participate in raarr^ of 
the activities I feel was a lesson in motivation for th^m. To 
see parents old and young alike happy and enjoying the c:n-ortunlty 
to gain more knov.*ledge can only help not hinder any young 
developing mind'''. Amy Alexander 

"The entire procram bas been of grrat value to mo . My outloD> on 
life and people around mo have irliangcd. It has given mo confidcTnce 
in what I can do'*. Louise Burrow 
"I have enjoyed the program very much and I hhvc bc^n on thn othnr 
side of to^J*n and exporienced things I rray n^ver hav^^^ had it vwt 
been for thia prograin. (The v/rfo g*^':.^ wo::u l^elD than the- husband) 
The husband should rocoivc a little more attrntion than has 
In- t)m past". Tj^rono Fa i son 

'This pr^ram has made me realize that t can and will do better. 
It has made me want to live I have nr-ver been sc ali%^e before, 
but its over and I'm alone once again, I'll never as Irma as J 
live? forget th*^ wnderful r^xperiences I have had with this oro<7ram, 
and 1*11 always hold f^n to its memory". Sherrcl Faison 



"This prograni has helped mG by helping my wife. Nov she is working, 
. and very happy, and i am happy because we are able to do some of 
the things that wo have al^'^ays vranted to do with h^r working and 
j I BMjv^^Lng. We have a ^jture, we can make plans". Joe Harris 
"I have beon in this project a year and bncause of it I have a 
job making a pretty good salary. I feel that withoi^t attending 
the urban center and belcnqing to this orojoct I would not have 
been able to do this, Ev.-rynn working in the project has been 
kind, understanding and interrsted in me and my goals in life**. 
Barbara Hrnderson 

"It h^q helped us in many ways We have gone places that we have 
never gone before and sr?en things that we never saw before. I 
have learned many things that I didn't know before, 't^e enjoyed 
the many guest speakers and this has heloed us. Th^> project 
helped my family and I a lot", Katie Coleman 
I am halfway t/nrouah a tv^^ing and a bookkeeping course that I 
think are going to do a lot for me in the future. I passed my 
high school eauivalency test with a high score, I've started to 
paint and drav; again, samothlng I hadn't done since I dropoed out 
.of Bchool. I have met more people with interests parallel to mine 
than I have known all my life. I attended many events that I have 
often wanted to attend but somehow nnynr got around to. All in 
all I would say the project has had a m.ost profound effect on my 
personal life and ry eeteem of myself". Martha Dukes 
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while helping parents of Head Start children to become more ef fee-- 
tive in their several adult roles. 

TYPE OF PROJECT (Check appropriate box) i 

/✓/ RESEARCH /✓'Z DEMONSTRATIOW /™7 TRAINING 



STRUCT IONS s IP PROJECT WAS DEMONST.RATI0M OR TRAINING, ANSt^tER ITEMS 
■ 11 f IF PROJECT WAS RESEARCH OmY , OMIT ITEMS 7-11 AND GO TO Whm~ 



TYPE OP COMMUNITY THIS PROJECT SlRVEDi 

£^ URBAN SUBURBAN / / RURAL r~~r URBA*'/RURAL (Mixed) 

TARGET GROUP SERVED BY THIS PROJECT: 

a) Give Numbf^r of Persons Actually Served by This Project (to dat^, 
: if project is currently in operation with RSiD funds) i 

Number of Hales 112 Number of Females 123 TOTAL i 240 

b) Check Age Group Served by Tiiis Project i 



' ,.^7 Pre-School /'z^ School Age /^^T Young Adults 

(Up to 5 Years) (6.1 ^ 16 years) {16.1-25 years) 

Adults /^T" Older Persons 

(25,1 - 55 years ' (5S.1 years and older) 

c) Give Ethnic Brealcdown of Project Participants i 




/~7 MeKican-Amerlcan^ 

. /77 Megr o 99.5 % 
Indian (Qii^Reservation) % Puerto Rica n . % 



nD PROJEICT PROrilS Page ? 

Imimletgative rnforrtiation Syafceffi Data for R^p Maatc^r Co wpendiu^ 



t TARGET GROOT SRWRD BY THIS P^JmT {Goil*t)s 

India.?! (Of f-RGs^rvation) % frThlte .05 

: ^ ^ — _ 



(Identify^ Othr?r) 
d) ChaaTf,, if A^plicablo, or Sdmnt i fy Othor Gyoup-^ 
Appalachian Poor Migrant 



(Tdi^]ntify Other) 



'•NEW CAREERS" COMPONENTS IN THXS PROJECT (Indicate with a choclrni-j/ 
if any of the follo^^fing tao^onents' were used in this Grant /Contrr.^ 

Community Aiders bTurs^a Aides 

/ / Consumer Education 



Specialists 
Fostnr Grandparents 

Home Health ^ides 



/^—f Homemalfer Aides 
T L©aal Aides 



Sppcialists 



^ ^ Police ^ides 

/~7 Social ServloG Mdns 



(Desaribe Other) 



CONGRBSSiONAL DISTRICT INFORfmTrON: 

a) List Stato (or States) This Project S^rv^dt 



b) 2S Only One IT. S. Congrcfssional District t^'^as S^rv^^d by This 
Projr^ct* List th^ Statn and thr^ Dietrict ^uxrta^xt 



Stat©! 



District ^Tumb^ri 



a) List S; Mr^nibDrs of CongrRSi (by Statr) ^ffho ^Jould be 
Intore^st&d in Receiving Information on This Pronectr 



Ghisholm 



Statf^ 



Good 11 



State 



mil lama 



H.J, 



javits 



^T,Y, 



Po^tfell 



193 



as PROJECT PROPILE Page 4 

aminiatrative Infformatlon Syatero Data for %m Master CoCTprndiuni 



1, PROGRAM EVALUATION AMD/OR PH0Q^4 WOMrTORrNG Km TECmiChh 
ASSISTANCE f 

a) If your Projoct Pnrformod R&D Thira Party BvaluatlDna (and yam 
firni was hi^cd directly by ODO to asapBS the porforinanee of RW) 
projocta), give Wame and LoGatlon ot R&D Pro joct (s) Ev^aluated? 



b) If your Projpct Pe^rformod fdOTiitoriiig mnd T^ahnlcal Assistanae^ 
FunatioTis (and your firin x^fas htr^d directly by GEO as a t(^ch- 
nical advisor to R&D projects) ^ gi^e Natna and Locatioti c£ 
pro pee t (a) Moriitoired i 



K GRANTEE/CONTRACTOR REPORTS s 



a) B^low List Progresa RGporta b) Give Name of Person to W 

Sumitted to R&Di Reports Werm Smntt 

DIRECTOR - CAP 



" Progress 


Date 


Progreas 


Date 


Report Kurriber 


Submitted 


Report Muntoer 


Subniitted 


- ^ 1; 




ii 










1 


1 




: _ki . - ... . . . 


i i 


a) Has ^ur 


Project Subinltted 


a Final Report • / _ / 


Yes /^ffT" No 



d) If Yes, Give Name of Person(a) to Mioin the Pinal Report Was So 



Page 5 
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nlnigtyatAx^e InforffiatiQn Syatom Data for HScD Master Comp^nflitjm 



AUDIT SPORTS t 

a) Did Yow Projeat Have Audit Reviews- / / yes Mo 

b) If Yes, 

X) Oive Date AcQountirig System Survey Was Performed i 
arid Auditor's Namei 



2) Give Data Last Yaarly Audit Was Perfcrmedi 
and Auditor's Namei 



OTKER FUNDING SOTOCES (If thia project aotitinued und^r othar 

ffunfla , after temnination of funds, plaase state eourde 

this la a key factor in weighing the ef f ectivenesa of funds) i 

The State University of York provid&cl budget support for the 
px-ojeat for the period 9/69 ^ 5/70, 



S TOIE SPACE, IF SPACES PROVIDED ABOVE mm MOT ADEQmTE FOR RESPONSFlt 
Lva Page and Item Numl^er 
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PROJECT SraFPlWG AND SALARIES S 

a) Prefesaional Staffs (If JMore Space is Rewuired Insert mvr 01ieet 



Boaril chairman 




- - -r-— — — — ^ 


E^ediatlve Director 




6 


Proifeot Director 


Mr, ▼ernon Charms 


$18,400 


Pimaiiclal Officer 






Asst. PCD j , Dir, 


MfSo Bobbys Butts 


1 

$14, 700 : I 


Coiwttiinit\r ilason 


Mr. Rotert Moss 


$11,300 . ! 


Counselor 


MiBB Sondra Braun 


$ 9,600 1 


Currieulum Designer/ 
reach er 


Vlr. William Farrow 


( 

$11.00 hr, ; 

j 



to) ffon-Proffessional Staffs (If More Spaae is Recjiiired Insert b 



Kame 



Bduoatioaal kast. 


Mrs. Helen Jennin<ga 


$5,200 


Bdua^tlonai Aaat* 


Mrs. Rcaetta Mal/Wg.hliri 


$S.200 


Eduaatioaal kset. 


Mrs. Berniae Lovette 


$S.200 


Eduaational Asst. 


Mrs Yvonne Taitt 


$S,200 


Secretary 


Miss Sandra Atwell 


$6,500 


Typist 


Mies Evalyn Jones 


$S,300 






$ 








a) runtoer of Volunteer Staff i 0 paj^t-time 




- d) Was PTOjMt Staffed as proposed i /k / V^^ / / No 
e) Wliat Staf finf Chaiiges Would ITou ReGonvftenar 3ff a Similar P^ojec 


to Done Elsewher©i 





Annual gRi^ry 



D P.nOJKJT PnOP'lI.E page 6a 

a)n Professional Staff Corit'di 



Posit ion Title 




Annual Salary 




Mlsa Joyae Kurt^ 


^9,600 




MTi Micha©! Phdllipe 


$8 .ooA^- 


Asst . Rei^aQliec p/t 


Mta* Rasalina Zitner 




Admin* Aastt/Eoolckeeper 


Mr. Paul Givlna 


$8,600 







nSCT PROFILE 



Pag© 7 



lUCTUHE OF ORGANIZAI»rONs 

Is Your C^rpocatioii gyoflt or Non-^Pyaffit 

When Was the Corporation Forrnedt (Date) 

Why Was th^ Corporatipn Formed: (Boe ^mmplm) ' 

( ETOHipIe t A .g£*oup of 800 poor farmers, priinfirily Megro, aiving 
in 10 Slaak Belt countlaa of Alabama, organized a gooperativii 
for the purposes of upgrading farming ekilla* contorting their 
crops from cotton to more profitable truck farm vegcBtable^ and 
de\reloping tlietr o^ supply and niarTceting aystetn In order to 
create a hroator ooonomic baae^ Once the econoinic taso of tho 
farm eootiotay wai raised^ tho projeot would expand ianto non^ 
farm aQtlvitles ^/hicli^ coupled with the farm aocperatlve, woul'l 
provide options for the farmere to remain in the rural area BXii 
make an above poverty wage, Thua^ the farmere wuld not be 
forced to migrate to the aitieBi) ^^^^ 

;t has be©n postulated that increasing educational opportuniticfh 
Lid in the battle to end the cycle of poverty. This project 
^aigned to doinoristrate the feasibility of using the SXjm Urban 
* in Brocl<lyn and the N.Y,C, Community College faallltiea and 
^ces in motivating adults in SO faniiliee on the pov^erty line 
r in ghetto arcsas to upgrade their education , and all members 
f family to participate in a variety of culturally and 
lionally enrichiiig activities* The dGcionitration wuld also 
line the effocta of this envolvement on the childre^n^ particu- 
o£ Head Start ago, caused by their parente' renewed particlpati 
icational pursuits. Participants would benefit directly from 
fquiation of job skills leading to placement in ennploi^ent or 
ling their job level, Other beneflti wuld be bxoaa educational 
^ement or motdvation to acquire further eduoatlon^ as well as 
Linent front partieipation in cultural-edueational aatlvities. 
;he project had demonstrated the feasibility off this program 
ild be coffered to the aommunity utilizing the basic approaches 
^thods developed in the demonstration . 



:^OEI PKlTlJREfl OP TOIS PROJECT (I^That was unique aboat your 
posal that justified funding by CAP/Hesearch and Domonatratijon) 

inonstratlDa of the effect of the fajaily centered approach to 
fucatlon on children in the Head Start Progrwn. 
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METHODOLOQ^f 

a) SuiwTiarlge How Projoot pgoposed to fa© ampl©nn©ntea s 

OBO WDuLd support a cooperative program itivolvltig the Stata 
tftilveretty ot New York, The New York City Comunity College and 
the SXim' Urban Center in BfOoklyTi, The profram would relnfcree 
the poaitiva outcomes of the Head Start pseogram while helping 
parante of Head Start chiiaran to bacom© more effaative in their 
aeveral adult roles. 

Fifty ffamiLies on the poverty line living In the ghetto area 
and with at least one child ourrently enrolled in the Head Stttrt 
program 'would be raeruited, Parents would eentr^at to enroll 
in one or more eelf*aevel©pment activity or ooiirse of their mm 
choosing at the urban oenter-, the oonraunity college or another 
school in the area. The content of the ^elf-aeveloprnent activity 

their edua^tion generally for their own satiafactiou 
in broadening their knowledge^ or In acgutrlng a Job oriented 
ekill or aiding theni in aagulrlng a certificate, diploma or degree 

Whole faniiliea v^Duld participate in culturftl-eaycational aotivltie: 
decided on by the parent group which w^uld include trips to oenteri 
ot culture in the coimnunity and seminars and wrkahcps on various 
topics contributing to essentials and Aynmiam off family living. 

Four para-profess Icnal Educational Asaist^nts who were parents 
from the same ghetto area would be reoruited and trained to 
assist in recruiting and servicing the fajnlllei, Together with 
project professional counseling and social eervdc© staff they 
would assist the parents in selecting courses ana activities 
and to deal with whatever problems that arose whloh inhibited 
; their participation in the project. 

Research tools would be deslgnecl to measure the various effects 
#f the project on the individuals In the families and findings 
would be made as a result of this research* 
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mTmm^om (ccint ' a j s 

b) Summari^© Mov7 Projeot Im^lemsntgcl t 

OEO aup^ortcfl a aooparative program involving tho State Uhlversit: 
Df Ne^ Tork^ the New York City Comnnanity College and tho StjMY 
Utban Ccntea? Ln Brooklyn, 

hn avMagD^ o£ forty families oil the povorty line living in the 
ghottc> acoa and t^ith at least cn& child QurrGntly enrolled in 
the H©ad Stert program partlolpatad in the program, parents 
oontreLC-ted t.o enroll in one or more eelf-*developniant aotivity or 
aoure& af thair own chooaing at the urban aenter, the conununity 
oollegre or other school in the area. The aelf'-developinont courae^ 
In whleh pajrerita enrollecl ettlier broadened their Jcnowledge for 
their owi satisf action^ preparefl them in acquiring a job 
oriented skill or aided them it\ earning credits toward or receivlr. 
a eertiftaata, diploma or d©gre©i 

Whole femlldes partioipated in aultural-^eduoational activities 
decided on by the parents together i^lth staff oooperation whioh 
Included t^rdps fcr> centers of culture in the cammunity and 
seinlnars a^d ^rkshops on variQas topics contributing to the 
anderita)iiid ing ' o:?.*ihe essentials and dynamics of family living. 

Pour partL^professional aides xAio xmro parent a froin the sanie 
ghetto area vfore recruited and traii^ed to asaist in recruiting 
and servLeing the families^ Tog^other with project profesoional 
oounselirig and social ser^iQe stafff they assisted the parents 
in selecting and cEirrying yirough on courceg and activitiee and 
in dealing with whatever pro^lenis areee \7hiah inhibited their 
part tedp^t don in the project , 

Research toi^ls wqtb designed to measure the various effects of 
the project on the individuals in the faniilles and findings 
were mafle mm a result of this research. 
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)* RESOTiTS AND WimimS : 



Page to 



a) Summarise Results an^ Findlrtga. including Interrial Evaluation 
; and Place an (*) Before Unanticipated Findings? 

PcDvlsion ©£ a pac'ograra offering courses to adulte and aultural- 
educational activities f©if the whole faniily proved to T^e a 
viable vehicle for delivering education to families living on 
the poverty line In ghetto areas ^ 

* h significant proportion of the parents successfully participated 
in a variety of educational courses after having been away from 
school for as Ttiany as fifteen years* A few paren' j excelled 

in these couraes and were recontmended by their instructors for 
college level work, 

^Mthough job training was not a specific abjectivs of the 
project an uneKpecteaiy large proportion of parents chp^e skills 
training as their objective. As of the end of the cycl^ almost 

- one third of the parents had secured" employment utilising skills 
training gained while in the project. The parents who are 

- continuing in couraes preparing themeelves for employment or 
upgrading on their jobs will increase thos proportion ^^en 
further* 

* Althcugh/the measured effe'St of the prnject on the chanfea in 
parents attitudes was slight, staff observed significant in-- 
creases in individual self-confidence, imprcved appearance and 
imp oved functioning in the family v/hieh was directly attributable, 
to the family's participation in the project, 

r h significant proportion of families participated in a variety 
\ of cultural-educational activities which effectively enhanced 
their learning exparience for them. Program activities proved 
to be a valuable atimulus to parents continuing Irt thei^ course- 
; Work objectives. 

Head Start children whose parents were in the project'made 
measurable progress during the time that their family waa in 
L the program* !^ese children progressed at a faster rata as 
;^ compared with the national norms used in evaluation Head Start 
3^ progresa . 

I^^pite of the delayed funding and Initiation of the pTOject, 
tha operational problems growing out . of the poor physical 



PROJECT PROFILE 



page 11 



facilities and aqulpmenti sporadic provision oS funds for program 
activitiaB and the inisunderstandings as to the durmticn and sourc* 
o£ fundings supports ^ the project effectively conducted the 
program in accordance with the design an4 goals set forth* Within 
the limits of the project resources and i^bilitieSi participants 
MaaiveA the educational and training btnefita as well as the 
enriching participation In family oenter^dl aativitiea, continuati© 
of the program and its replication at oth^r cantmanity colleges 
im recoitimended* ^ 

b) Suranari^a Operational Problems Enaawteredi 

Delay tn the delivery of 010 funds to the grantea caused problems 
in spending funds for program noeda. Aa ^ result program planning 
was disrupted and staff and participant ni^arale was damagad^ 
Restrictions and limitations placed on of funds at the aite 
hampered program planning and ©peratioaa* 

Inadequate provision of eguipment and supplies haniperad day to day 
Qparationa* 

Inadequate office furniture and facilities and periodic braaKdowns 
in essential building services plaguad the project and hampared^^^ ^ 
operations 

Insufficient budget provision for courses to be purchaeed damaged 
participant and staff morale* 

Unclear understandings as to the relativ© responsibilities of 010 
and the grantee for continuing funding of the project caused early 
;;e^rinination- before, the year darnonsfc^ation was completed. 

This damagad staff and participant moral© and cauaed further 
distrust in the cormnunity of GEO programs* 

Unavailability of community college coqrMs to participants because 
-of preconditions to enrolling in these limited this as a resource 
to the project # 
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JSTRUCTIONSi IP PROJECT mS DBMONSTRAriOM. OR AKTSt^JER ITEM 21 

r PROJECT mS RESEARCH ONLY, OMIT ITEM 21 AND GO '^O ITEM 22 



U TYPE OF FACILITIES USED TO CARHY^OUT PROJECT (Add description 
where needed) g , 



Cnnimunityj 
School s 
Church s 



// / Recreation Center 



C'lassrooms and 
Iteeting Rooms 

/™7^ K.0creation Center 



/ / Industrial Facility^ 



/~7 Rented Offica or Building^ 



/^^ 7 Organization or Club facility^ 
Private Home 
Other 



PLaygreund 
/ / Playground 

Playground 



(Desaribe) 

a) Was This Facility BegfJf'ega ted Prior to Project's rncaption; 

/~7 Y^a /kT No 

b) List by Name innovatiTO Materials^ Tests anrS/or Hardware 
Used in Project (e*g.^ Auto-Tutor teaching maehinta^ Sony 
videocordera^ Bender^Giestalt paychological tests) i 



Sony videocordera 



IMPACT OP PROJECT I 

a) Has the Project or It© Findingrs and/or Rftiulta Had an Impact 
on Policy Direction md/or Planning at tht Loeal Levels 

/T7 Yes ^7 Wo 

If Yee^ Please E^lain4^^ Lo cal Conimu a nd SIMY 



Urban Center in BrQoMyn are eontinuing to share in support 
of prole ct after fe daral support ended September, 1969. 



5D PROJECT PROFILE 

2. IMPI^CT OF PEPJICT (Cont'd) s 



to) Has the Project or Its Fincliiigs aiid/^or Rssvlta Had an Iwpaet 
on Folicy JDlrection and/ar PlanaijEi^ at the CouTity Level s 



If Yes Please Explain! 



c) Haa the Project or Its Finii^ngs ajid/^Dr R&atjltB Had an Irnpac^ 
on Policy Direotion and/or PJanaiiig at the State LtveLf. 

lees Nc 

If Yes, Please E^cplaln^ ^^^^S^.'^^MVJ^k:ZJ^i^SS^^J-S^^.^^ 
provided furigs on an _interlm^^^Xl^^ ^'^ 
a_^^£MuC£d_sise_until^ 

on a continuing baais^ . _ - - - — ^ 



d) Has the Project or Its flnaijiws atid^or R&svlts Had an lttipa.et 
on Policy Direction ana/oc Pjanaing a.t the eedcial lerel- 



^7 --as Nc 



illSv/^. ... - Ml uRPiiif csiffii^ FAKiLr miJc^roN prcjsc^ ' - 

^^"^ : ' ■ J P^'oposal Jor a Coope lat iv3 Pjogjanx Involving 

^ Th.a Sta-fce University cf IW-^ tork j ..CoinrTiiiri5tj^ Co-UegeS and Urban Qent^T^ 
|;' . ' in Neip^ Xork Ci% with .i^ ' 

Head 5t art Pr-Q|r'aiii and tile 



Jgoigg^t ration s Ehe Urban Cent ^t^s in Wew lort Cityi established one year 
%\' : ^go as a joint todexbsklng of the State Usiiversltj of Tork and comtn- 
^ ^nit^ GDllegis Ira Hsnhattan and BroolcijT^^ will sjcgarid thair sexvlces to 
'^her urban poor-j from presently availabje Mmk aiid yocstioriaL education 
^ grains faiiili,y-centet*ed progrirns imvoivini pa^'iri^s^ -bhedr GhlLdreri 
; in Head Start ana orfcher spaaial progmtfiSy':-arLd on sorrta occasions teaGheiri^ 
In T3oth indivLdua.! and faniLy XsaJning e^cpsriinces d#si|ned to incraaie 
;j -fche peraonaj. elf© ctivenesa t^f adults arnd jtomote *he liitelleetual de^ 
X^, ^aLopmerrb Djf t-lis ohlldreft. 



^ It ^iLl tie deiitcnrtrated tiiat tiae inv olxretnent of" Head Start ahll.dren| 
r^V-sibUnga^ arid ^heir paTen:ts in progwnis as fsnlliea t^ilLl product anci- 
'^''"'Ijkri^ linefits to the entire farilliss wIiq paEtlcipA©, Tine mB% Lm^ 
;ypoi-baai) of these is the ej<pecte^ ltoidu etn&nt in the pai^ent-cliiLd 

f;r"8lsticnshlp In ^Hicli the par'snt is hiTOslf a iomfide siudent 

assirt s She child as an active iesmer., T M asais-tance May In C^) 
r selecting activities which will qpntyib^t© totihe child 'a deteiopnientj 
C^) helping the cSild to articuJats ih© learrtng v alue of activities 

],i3i which th&y engsge^ and (c ) helping tBna ^hild to Value the puiaiilt 
; ' bi ieamliig^ Exawplei of direct benefits -fto adult s a s studsnts are 
/'liteiacj^ (ot* impD-vsmeat of t>asiG ^kills)^ vocitional skill development^ 
'^^^acquisitien cf Jorma improvefnent ik;dll.6 snd ability to be a t?iore intelll-^' 
?"gent consTiin©? Di c redit aridgoodB, 




.^MPtrallel programs/will be off^srid at the Urban Centeyi to faTnllies as 
|^;^units and to adulta in need of asic>,y^tional^ pareivbali QiviG| 
■^"> consumer^ or otJier adult iducatioa, ramiliea yill in a asMe enter 



^^■\ivAo ' B contract v?lth the Urban Center to undertake a program o£ edu** 
^;=j; catiQnal Bir^lces and igperlences mt no ooit to the family sad with 
^i;:;j;^>elrribur^ some expenses. At least 25 and a maximuni of 50 

^1^^^^^^^ v^ith ahlldren in Head Start prog rams mil partiGipabi at each 



: Backgrourid of the Urban C^rrtgrai In 1966 th© State Unlversib^r of Kaw 
|{; . York establlihid four Urban Csnters ¥ith the Gooperation of locallv - 
^^^^ administered comfminitjr colleges, Two of these Genters are located In 



m-' ■■ ■ ■ 

f')' major poverbjr areas In lim lork Citjr, A center in Harlerfi.is aaaoaiated 

f ! ' • - 

IJ;^' 'with the Borough of Maiihattm CQrnniunity College* The other conter is 
ig-. looated in ilm Bedford-Stu^vsaant section of Brooklyn and Is operated 
in cooperation x^lth the New York City Community College, T^o centeri 

t-: " ' . 

0^.. are Iccated in upstate citlei* Durine the first yaar of optritioni 

' priority was glv^en to programming that Bervsd the naede of young 

|r ^ ■ ^ ' ^ • 

fe. piople now withoyt appropriate opporbunity for QoLlege* Facilities 

' Wire rented end renovated^ equipnieat was installed^ ataff was recruited^ 
^^J/, and imall, groups of stud&nts ^ere enrolled in occupationsl and related 
^J.-:;- basio Qdiacatdon programa, 

fc. . • 

Tht Centers might be described as a "college %^ithln a aoller;©*'* Though 
;>l;: not matricialated in degree programsj the students have most of the 

... €3 : e ' ........ 

|^i.v.l»ights and orivllBges of degree studGnts on ths main GarHDUsai. The 
|i|'\C#hter3 wer© coneeived as a possible avenue for talcing Coirmynlty*^ 
p|\College iducation to people iri the major poverby neighborhoods i^ho are 



Liksly to see thtemselves in their roLe of a coLlege stiident withoiit 
i local a-yalLabllity of such a ^'haif-way" CGnter. The Centers did 
ii; maeb the opposition which had beeri exprassed to the opening of 
it vould undoubtedly be a segregated aomanity qollege in ths poyerby 
.ghborhDodaj T^hich residents feardd would alio be a seoond-rate in- 
■tirtlon. Since they are tied to existing community colle^^is mth ' 
'd repirtrgtiona^ the Centers are seen as a needed aerv^ice to poor 
pie in their own neighborhoods j where they may be introduded to 
extensive program of public higher education avillable to them in 
City and State at larjje. The Ccntors are fundod by the State 
yersity of New rork and^%up(3rvisad by SUNY staffs as are the ooira- 
by eollegee. The State increased Its fiioal support of the Cent era 
their second year of operation end there is every eKpeGtation that 
Centers mil serve their intended fanataon of bringing more educa^ 
lal opporbunitieaHo the peoplo living in^ poverty in the largi eitlei^ 
CenterSj thanj are an attempt to elaborate the ooncept that equality 
opportunity in eduGation does not really exist as long as the Indi- 
lal'ia not personally amre of its availability. They are designed 
ake education to those who need it but ^^ho must be helped to per- 
m themeelves as potential partiGipants in continuing education* 

Proposal ; A neGessary next step at the Centers is to engage 
© familiee iii the process of isnsltiiing their children to the 
lability of education at. oil livels and^ in so doings helping them 
Gcept the reality of aspiring to unlitnited educational opporbunity. 
sar opportunity and the esaentiiil framework for undo rbakiiig the 
Died family edUQ at ion project is seen in the Centers' intended 
isioii into the proErams to serve adiilti "who may have terminated 
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g.. Niw Yortc City - 4 

- their eduaation some iresrs a^:o, In effect^ the Urban Centers are 
V . being proposed as atsglng areai for promoting adult parbiclpatiDn 
; among the poor in higher education , Tho Mpandid adult programming 
; 'wm be usad as leverage in introducing entire families now in pov- 
. erty to new and sharper views toward edueation whleh should increaie 
, their motivation to seek continuing eduefltional opportunity* 

Tintative sgreernent has been reached on the part of ieveral key 
' local agencies in New York City to coopsrate in the proposedfarnily 

eduaation project^ as a result of a meeting involving represent at i^ss 
;^ of the Human RiSoureea Admlnletration and the Head Start program^ 

• together T^ith central staff from the State Uni^eralty of New York^ 
the local comm.unity colleges^ and the Urban Centers, Additional 

: meatlngs i^ill be held as advanced plannlnr leadlrig to funding takee 
place, The prn^ot will be limited to fainilies of Head Start, child- 
^ren in the neighborhocdi of the preient Urban Oentera. HoKever^ the 
: program is erfpecrted to be appropriated for other comtnunity^ colle|6S 
with present and projeeted urban centers in tew rork State and' elae- 
where. 

The Work Prof ^ram; The project will actively invoave a sample o^ from 
$0 to 100 familiis of children who ar%^ enroiled in Head Start programs 
; in two New Ifork City notghborhoods in ^hich Urban Centers are located , 
^ A minimum of 25 fafnilies will be the target for recruiting for each 

Center* With the approv^al of H§ad Start offiolsls^ families will be 

• Qontactnd by projeot personnel to ascert^iin their Interest in parti- 
^qipating in th& projected program • The saniple of families who becomi 
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partieipaTits is not rundomly selected umong the poor in the two 
neighborhoods^ for selection is licrilted to Head Start' families first 
of all, arid then to farriiliGS with the necessarT^ iTLotivatioii and life 
stylo i-jhlch msko It feasible for them to undertake a sustained ©dues-' 
tionaL effort as a family tiiiit* Iho feasibility of brood family 
partiDipation In the project ia a necessary operating assumptionj 
supported by ths Dpinions of Head Start peraonriel anJ others^ but one 
which 1^111 be teated in the courae of the projest* \ 

- Phas^^ 1 Project staff ¥ill prepare rostsrs of families in the 
aelghborhoods of the Urban OQriters ¥ho have chlLdren in Head Start^ 
progrDms (and other spec3al prDgronis at the pre-ichool aiid elementary 
IwbXb^ if necessary), Assistsncs from Head Start- and community 
a^enQy personnel^ ch-urch lesdsrs, and school staff mil \e needed at 
thli poiiit. Lists T^jill be soreenQd in on attempt to get familjos 
'With sufficisnt stability to make their participation in a family 
idacatiori proeram appear feasible. PrefsreriCe ^?1L1 be given to 
families with an adult head of household^ the mother (or other adult 
in this jpole)^ andj in addition to the Head Start Ghild, at least 
one other dependent child* A balance will be sought between two 
types of families^ nanoly^ young parents with two or more ahildren 
at the elomentniy sahool level and beloK and *^older) parents with 
at least one child at the high schoDl level, Fainily characteristics 
data igill be obtained frofn school and agency records^ supplemented 
by f ij^st-hand knowledge for use in compiling rostars of potential 
•pBrblqlpants during the first phase. 

At the same timSj a group of eight adults who are poor by OEO standards 
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and: who rsaide in the target neighborhoods will be recruit id and 
:•. 'brained by projict staff as community servis© aidas for the fiitniljr 

edu^atiori program. They ^ill const it tit e the prima 5QtlM group in 
: contact Ing families on rDSters of potential parti olparts in Phase S 

f or 'thi progrems to be offertd in Phom 3# Trainees btq e^paoted to 
>rr-,be parents with ohlldren in ghetto schools who aro olreafljr active in 
^ schDol-cainmuiiitir af and who evidenee some ability to relste. to 

their peers in the community. They will be traimd to glFi Information 
■ to pntentlal participanti and to interviei^i^ obaerv^j and record Infor- 

toabion they elicit in home visits und aniall group meetinga of parent 
; all under the "superviai on of profsaslGnal project str.ff. In 

t Mining they -will also bo given information about educational oppor* 
tmitifBi The braining program will be designed to give psrtloipants 
. sonii insights into iocial work as a career fleia ^irid skills to enable 
■■^th&fir to iJorlc as aocial welfare aides at the oonQlusloft of the project , 
-A itoff meitiber from the field of^^i^qlal work t'jlll have raspDnsibility 
■". of the training program and for supervision of tht conrnunlby aides who 
igork in subsequent stagfis of the projeot. 

Phase 2 ™The newly trained commnitf aides will Interv^iet^ adiilt 
members of lamiliei on the rosters of potential parbiclpants in the, 
V projecbi to txplain the multiple oppDrtunities the UrHan Cenbiys (and 
, thiir parsnb coffLniraity collegos) can offer families who rigroe to 
."poitieipsite^ to arouse interest^ fltid^ in a subsequent intervlet?^ to 
■""enroll'' families >jho are willing and able to give ©a agreed upon amount 
of birne to the project. Individual interviews in thQ home, ar^f^mall 
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group seasion^ in housing deveLopment agency lisadqusrtsrs, arid 
churchea wllL both bs usad In gli/ing information and sclicittng 

. expressions of interest. SlncQ the eight aides t-^ilL probnbLy turolL 
no more than tfiii fgtnilies eaoh^ Qmong perhaps t^iee as many they 
will interview, there will be tlnie for several a&isiona i^lth family 
niembers bofDre a conimitment Is secured* The social wrk Instructor ^ 

> will be awilable throughout this phasi to oasist and oou^sel the aides 
as they gain experience Iti int%rvlm sessions^ and to confer with 
f ami lies rGf erred by the aides b^CB^XB& of special prcblems. The 
Instructor wlLl also maks one finaL contacb '&^lth each fsmlly desiring 
to enroll in ths programi to give further Drleritatlon about tha niiitual 
reeponsiblllti^B of the family and the colLage as they enter into a 

. kind of edueatlpnal coTnpact £ 't th& projaot * 

. Phase 2 will also be ussd as a gosl-^and-program de?eLop!nQnt pertcd^ 
leading up to program Ir^plemenbation iri Phase 3» Families showliig 
^ interest daria| early Intervi™ sessions -^ill be encouraged to think 
and talk aboiit the kinds of eduGabloraal astlvlties they TOuld Lll<e 
.the Cfenters (or cc^lleges) to offisr as port of the family progrsm™ 
^ for family ualta on weekends or durlag school vacations, and to ladl- 
vidual memier-s wtien they are free during the -week (rnothers^ uneinpLoyad 
heads of boUB€bold ^ out-of-school youth, etG, ) They mil be encoumged 
,to: make;G3cplomtoi^ visits to the Centers and the msln eompiisei, with 
the aides as "t ow guides" whenav^er-pos stble. The intent in this phase 
:is to give famil'tes an opportunity to '^ook and see" while they are 
talking Kfith ald^i^ neighbors^ and comifnmity leaders j and in a my to 
^test th© quality of the QorroitmerTt the CoUiges propose to niake* 
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^ ' An early tmk of -the project stsff will be the develbpment of an 
^ inventory of personnel- and other resources for eduoation whieli bhejr 
'■^ can make available to the families who ^paltlcipatep The Inventory 
can fceited in the trsinlng seisions for the 'aides for iti rele-' = 
'irance to thalr peTOedved problems and interests- The inventory pro- 
TidoB a kind of framevrork within ^^hlch specific programs for fainilles 
and individual rneftibera caii be developed* Phase 2 may take as iMg as 
' ti^D months to complete J depending upon how quickly the project ia 
> f-undad and whieh csleridsr months nccur at Phaie 2, AGtivity will 
irtove from gene rolls ed oxpressiona of interest (or lack of it) to a 
tentative Gomndtmsnrt by selected familiea to parblcipate in the 
progranij ^ho will then be gii;en help in setting attainable goals for 
. themeelvea as families and individuals^ and proposing activitiaa 
which will adrance -fchem toward those goals * 

T!he project staff will liave ultimate responsibility for program 
planning for Phase 3j with the help of the commuiiity aides end an 
lanpald advisory groupr 

Phase 3 — The third phase is^ of course^ the hesrt of the program^ 
' A kind of ^yllabtis for the prograni will emerge fTom the preyious 
■jhases^ the core of which is a series of educational experiences re- 
'^Mating to the role of the faraily as a diffuaer of attitiides toward 

"■- ADUI^ -EDUC^ lOM f rsrents must agree as part of the "participants'' 
;;e&nfcr5Qt''^'^^ enroll in one or more self ^development courses or 



feoservlcei offered at the. Urban Centers during Phasa 3 of the proiicti 
;>r.The adults will make their own choice of activities, with project 
[ itaff guidance. If available prorrams are not appropriate to the 
'r needs of partlclpantS| new one a will be designid by ths curriGulum 
.t^^ dasigner-programmer who will bi a projeot staff mambsr. Other tjmB 
of ocnsultante will also be available for gervloQ at both Centeri, 

. Individual oouiiseling about vocstional and educatiDnal ohoiQei will 
/ alio be offered to participants at the Centars by regiilar Qollegi 
ttaff menibers, _ , 

FAMILr EDUCATION PROGRAM : The family is a veiy Matral variable in 
. promoting and maintaining the cycle of poverty* T^o fact era whieh 
are parbiQularly siflnificent in affeatlng the CDOTsa of the future 
7 psychological growth of the poor child ore (l) the achievenient- 
■^'rmotivatlon provided the child by hii parents and (2) the general 

familiar approaGh to child rsaring* The program to be outlined seeks 
'..to' coordinate the resources of Iccsl agencies in ord&r to provide 
'-^-low-status families as units with socioeducational :i5cperiencas that 
"Will focus on the roli of the family in shaping the divelopment of 
the childrsn. In general^ the aim of the program is to enGoureRe 
■' aelectid families to rfeGOgniie that they can shape the cognitive 

- * A iummery of researoh psrtienent to the design of the family 
. .education program is attached as Appendix 1, 



igro^h of fclielr Dhildren^ encourage their mm cDmplete acQepbanoe 
,v"Df, eduoatioiial opportunity, and thiLs heLp them toward an eventual 
;/jprof rbatle and gratifying partipipation in thilr eociety. It is 
; aasumed that an iiidimdual — * whebher a youngrter or an adult j middle 
olais . or poD3^ — cp?) develop a perscma "ideiitity. In which he sc?ea 
himfelf as a '^Isarner^j and that hailing perceived hiiriself in this way 
he Will oonsl^en^Ly act to maln.taln this identity. The effort to 
■■■maintain this, idei^tity is regarded ss a prime motivational fa ot or in 
thie life of tbose who pursue an educBtlon. It is further assumed that 
■ this iderettt^^^ oftsn ^referred to as the "collGge kid" identity by 
; those i-Jho study low status groups^ is provided^ by the familyi and that 
its promotion Is Gsientially psralleL to the promotion of the achieve- 
ment motivation itudled bj Rosen md I*A2i3rada (see Appindix A), The 
program pTOposed here is an attempt to heLp paronts become aware of 
and to proimobi thds kind of identity* - 

^.he prograni p^ilL enierge from the Intsraation of the indigenous work- 
vers and th© seleoted family parbicipaiits . However j the following 
represents a niodel of what might be Qcmlde«d an apprDpriat© pro- 
-gram# It is intended to show both ieasibildty of the family educa- 
tion pTDgrmn and the nature of the theoretical position by which it 
:1a guided b^t ds not to b© oonstrued a Jirnii prs-deilgned program 
for the fafulLy education phase* # A series, of 26 weekly sessions 

.^Progranis aiiS sewices which are' proi fisted for lp67^6S for the Urban 
^Gehter in fEajfL-ern and the Bedford^^Stuyvesant areSj in i^hich the adult 
tnembe'rs of tlie partleipatini famil±i&i are e^cpeeted to ©nrollj are 



i:&'::6f;-two or three hnurs duration la outlined in the modelj with a bri#f 
rationale^, for caoh^ Duplicate sessions will be conducted at the tvio 
Centers for thi 25 or more families ssaocisted with Qach prograrn, 

Seesions l-2s G-eneral Planning Sesalons , Tht purpoie of these 
aeesions is to begirt bo de-yelop a cohesivensis in the group. Children 
will partieipate wheriever possible and Hs.vd Start teachers in the 
neighborhood pro|rams will be invited to attend , Families t^tIII b@com6 
familiar Kith the faollltiss^ meet the progrsm direGtor and his stsff| 
' asic questions of an administratis; a nature^ and disouss the progMnt 
^ generally with profeaalonal staff and community aides, A mid-morntog 
. coffee broak is plamsd^ as part of the social phese of the program^ 

after which the parents >j111 meet with the aides. 
' The second planning session will be devoted to a presentation and 
^ discussion of the pTOErsni that emergsd froni Phase 2 of the pro,jeoti, 

^&cpressiona of goals and aspirations will be elJ cited from the 
; partlcipantSs 

J^^-':; Rationale ; The introductory programs have the intGnt of facilitating 

l-r] the administrative functioning of the project. Beyond thlSj howeva?^^ 

\ is the prime goal of engendering a group cohesiveness that will be 

useful in developing a frame of reference that will encourage the 

participants to peroeivi education aa a worthy identity for themselViS 

gpd^their chlldreni^ This effort to develop b grpup poheslveness 

* Tho voluminous rcsfiisrch of the social paychclogistj Musafer Shtrifi 
i; jalong with that of numerous other scholars in the fleld^ has slgnlft« 
t'v contly clcriflod the important effect of the reference group upon tht 
vV' establishment of personal attitude s» Studies lead to the concluslori 
^/^'^that individuala cannot be expected to develop a significant alter^'v^ 
l^'^^^tion of their frames of reference unless they are given the consanaq.al 
jl^vvalidation of having a group of peer^ accept the sume attitudinal 
^jaftruGture* •^,-v..v 



that will iftgender consensual validatio of th© w'orbh of paiticipstlng 
^in an: educational enterprise will be central to- the whole program^ as 
/ - will be ieen in the diSGussion of subsequenrb a^^sions. 

. Seaeion 3 s Parerrbal PartielpatiQn in an^ EHuoat tenal Program Conducted 
' For, the Children ! A demGnst ration program wlU be planned for the 
*r ac© level represented the largest number of children in the group. 
Following the pro^wsmj which might be a stoiy tttling session Gonduc- 
ted' by a Head Starb teacher^ thers will be a diSTOSsion of the alma 
; : and method of the dsmonatration session* What w^s the teacher trying 
^ to do? Ifty did she handle a particular child aa she did? What con- 
cepts was she trying to convey? Why Is this oon^mpt regarded as impor* 
tant to the child? Other Head Start teachers will he invited to observe 
: the eession- 

R^tjonale ; ftegardless of their own sducational level;, pnrents require 
■;. c reminding of the need to gear a prograrfR of Instruction to a 

' particular child. The need to recognise the arwcj®ti&s arousid during 
f 'a child's learning effort must be recogniged^ m4 the efforts of skill-* 
_ td persona to deal with these enxietiee can be d'^monstratedi Parents 
Qsn also see how teachers attem[7b to keep the children's attention " 
;.=..and arousal at a level where optimum learning cam tiike place. Furtherj 
.tho teacher wjll have the oppcrtunity to demonstmte how she >50uld 
iiihendle problems growing out of unsatdsfactory social interactione. 
'JTh<sse^ then^ are some of the means by which p^riR^ts can have their 
' conceutions of the educative prncess elaborated and expanded. 
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Session.^ ' Recreation i The family groups will psrfcicipite in a 
, rocreation session^ pertaps a shimming program which will provide 
. both recreation and instruGtion In eome skilly followed hy discusaJoii* 

Rationale I The plaoi of physioal education in a general educatioii 
program will be olarifled. Thl$- SfSiion i^lll offer the opporturiity 
to dlsciias the ef forts made by educational institutions fco incourage 
the acquiiition of knowledge Bhm% one^i own physical hMlth and 
well-being* In addition^ there mn be repetition of expliGation of 
the Ideas set forth' in Session % This Drorrarn oould mlX f^ive a 
good springboard into talking ohmt tht eali of fear and over-arousal 
in preventing learning and could dsmonstrate the necessity of dssling 
.directly with the fear.befcre progress can be made to le-3rniiig the 
task at hand, A generalisation this principle to all iQaming 
can be made^ so that parento caa begin to evaluate the role of amotion 
^.in-educational encounters* 

Session $ i Film Portrayinp; the Adoleaoent Conflict i Diaqussion w^ill 
follow the film shoeing • 

Rationale g The film session 1^ intended to provide a major vehiele 
" for introdueing a dlsausslon of tlii^ individual's need to establish 
.his oKn personal identity and worth • Three factors are lOTolved. 
'.Virstj parents need to havi some way of conceptualising the role con* 
,/,fliGt that might ensue from project efforts to Induce thw to adopt 
/'a, frame of reference toward education which would be in conflict Kith 
.' t hat which they have already adopt^d^ and -tihich might /well Qonflirt 
^with;tha value orientation that i^,,^upported by the broad^^ community 



p :0f Which thay are a part. Then^ low aoclnl statiJS parents frequsntly 
|^;.^^P^*^^^ ^ concern that their children wiU become §d\xGmte& thsr€- 
fr^-mpon reject them ariti their value ori^ntatiom. ^hLs seas Jon mil 6i- 
'\ gin bo ralie questions about psrentsl ceao^rn ov^^ t^ 

iK'. " ' ' ' ' ' ' " ' ■" . " ' ■ ■ ■ 

If^abandoning the par cnti value Bbructupi^" Flnilly^ the oi^sr-rtd^^^ 

importsncG of the. _peer group as a source of omfa^rnat ion ftf v-sliti 

k ' ^ \ ■■ ■ ■ : --^ \ ^ 

L^rtructurea or of idmtlfication can be highlighted , 3he tiSth sfSilM 

|i-'is expected to begiri teuching upon eaah oi tMs€ issues, 

~ I ' — ^ — - - .■.v-. ■ ■ ^ ' ^ 

lii Session 6 ; Paranttfl partic ipation In an j ayjation^Lp:^^ condiaofced 

' ^ • " • ' ' ■ " " """" ' ■ " ■ ; " 

^ j'or the ch ildren^ Slrnllar to session 3, 

Session 7i Folk song concert for the mntjpB family* "^DisQiiapdon rill 
follow.- 

f^"- ;Rationale : Tha pl^oe of folk muslo^ in the rnatiitejiince' of ^hs' Idertblty^ 
^ of an individual in q sub- cult ure is wll kiicrai. Bv^rf N'eopoXil^an^ 

' - ■ 

>-1: regardless of the phyatcal distance bitten hiwsilt and Maglea/ feeLi 
surge of wll-bolng i^hen he heers a rsasonable tfenrjr sirig a t^^add- 
br^tional Weopolitan sMg. Song and dance^ tii^reforsj provide tiot onlr 

a uaeful v. hide for dei;eloping Identity but also carry tlie opportunity 
r'to develop a mde v^^rtety of concept icna^ Phy&LGmk m>^- mmiB atid audi- 

Ltory patterns^ added to the connntatloni tefltried br tha lyrics. 3 re all 

rj ~s :^ ■ • 

^^valued inducements to an individual 'a-divelopment .af Ldm& atMb Mmself 
iti??^^^^^ relaiionship to his world and his oulture^ effort i^ill be 
ll^de to help parents assimilate some under^baiidiiig of liM ^usi€^ parti- 
^cularly -folk music, serves thsse purposeSi .. - 
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■: .Session 8 s A pronrani^ on spficch and speaoh patterna ; The session 

- tgill be plannid and conducted by an outside" ccnsultaW^^ "'^""^ 

Rationale f The place of ©xperlenaes establiahing speech patterns 
■ 'Mill be discussed^ together with the role of spisech patterns in rela- 
tion tc social rank, fttyoding Instructionj speech training^ school 
. attendance^ and the role of the school In general in establishing 
speech patterns will be introduced to the parents, 

- Session 9 * A social evening starting with supper f 

Rationale : Food customs and practices also relate to cultural identi* 
fication, Furbhermore j parental reactions to children's anxieties 
about exploring new foods can be related to previous discussion of 
; - foodj together with budgeting problems. This session may well lead 
V :. to~a-mare--formal -prof^ on nutritlcn and bu^l^eting* 

Session 10 ; A movie to demonstrate the culture as a source of 
/; Ident if ic at 1 on , A movie mirht be used to illustrate how a person 
-;;clin-^s to his value oiuentatlon while transplanted to an alien world. 

y Rationale r The session seeks a^aln to introduce and clarify the means 
•V.;by which we gain self-identity and establish personal goals* 

\^:^ SQSsion 11 : Another illustration cf the search for educotlon as a 
g:,^ ^source of identity : A movie or television tape illustrating the 

lengths to which an individual will extend himself in qpder to ac- 
r:^-;quire an education will provide the springboard fop thla session's 
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RatiQiiala i The aosslen provjdei q eontinuation of the diicusetcn of 
the individual's astablishrfiant cf persrnal identity. Here there is 
a cleareut efforfc to show thct an individual cnn adopt iGflrnlnr as 
a personal ^ral with a r^^sultinf, Identif j catlra which is not anti- 
ethiaal tn the "c^cd life^'' or to the "masculine" role oft on defined 
for low atatus childrin, ToOj it will be shown that this identifioa-* 
tlon leads to extensive material and social rewards^ in that it is 
highly acGeptable to the broad society. 

Session 12 t A visit to a "center of culturg" such as a museum or a 
goo* The trip will be followed by dlscussicni 

Ratlonoleg This session is designed first of all to convey to the 
families the idea that such centers are available for their use. 
Furbhermnrej there will be discussion of how such excursions are 
related to the child ^s psychological grwthj and of the foasibility 
of families planning end csrrying out such oxcursinns with the aid 
of the center* 

Session 13 i Sceial mobility and sduoatlon illustrated * Againj a 
dramatic mDvie or television tspe might serve well. 

Rationale s This session should continue the theme of identity in 
. - educational activity. It mifjht also reintroduce the .problem of the 
fo: conflict about chi Tdren btcoming socially mobile snd leaving their 
parents behind, 

i^^ ^esslon Ih * Participation of the parents in a tutoring se ssion with 
|^;|heir child y-. Teachers of the children in Head Start or tutors working 

EKLC 
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with older children will crnduct the sessien. It will be fcillnwed 
with discussion rf tQchnlqut:s, 

Raticnalg i The place of individualized instruction in the educative 
prDcesa >iill be clarified. Once riore the nesd tc adapt materiiils to 
the conceptual and arcusel levele of the individual chiln- can be 
illustrated, 

Sesairn l$ i A secnnd sess.i.on involving a vinjt to a cultural center * 
This is a rapetition rf Session IS, 

Sags Ion 16 : ^ Thcs exhibibion 'f a "bad" ncvie * The viewing will be 
followed by discussion. 

Rationale I This sessicn is Intended to make the parents aware of 
the prssible detrimentEl eff^.cts of unselscted enterbslnment , The 
discussion will clarify the nature of the c6hcepts such entertain- 
ment might CDnveyj will raise quest jons ab^ut pcssible effects of the 
'Child having adoptsd these concepts^ and will have the parent conside 
mftans by whichhe can ex»^rcise somQ control ever the child *s entertain 
ment fare. Once a^j^ainj all this is aimed at helping the parent con- 
ceptualise the importance of learning experiences and the nature of 
the rclc he plays in providing the child with these experiences, 

r; . -Sessions 17j I83 19 1 Visits to several public higher education 
v:. I nstitutions ^. The session will include discussion of the use and 
nature of these facilities. 

,J:?Rationalai ^ It is assumed that equality of tducation does not exist 
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as long ai a pprfclcular individuol docs not perceive himself to 
._be.^a.^patential-^^p3rticipant- in this-- opportunity.^ J=ha==StetQ-. of 
York is in the process cf au unprecedented and dramatiG Gxpansion 
of its public higher education system. Many children nf icmor clnss 
psranta lack a bacV'grcund in which there is a clear assumption that 
they are destined to partake of the benefits of that systim. Visits 
to some of the available public InstitutirnSj along with explana^ 
tions of ths feasibility of their children's att ending j can lay the 
groundwork for the j^rcwth of ^notivntign for the child to go to coll- 
eg©* In addition^ the perception that such institute ens are within 
their grasp can^ help families to conceptualise bettor their rola* 
tionship to the broad society. 

Sossions 20^21 i RecreatlTOal activity in a State Park * Discussion 
will folloi^ a field trip to a State Park, 

Rationale : This session j=s also designed to help the parent ^ee 
how such activity provides the child with a set of experiences 
that contribute extensively t^ his gi'Dwth* Specifically^ It is 
intended to demonstrate this use of such experiences to expose the 
child to (l) the variety of outdrcr life that he does not see in 
, his home sreaj (2) the nature of the State Vs effort to maintain 
■ recreaticnal park areas j and (3) the need to respect the principle 
: of shared use of such= facilities. Th-i session has the further gral 
::tof continuing to promote a bettor .understanding on the part of the 
.parents of their relationship to goVGrnnientol structures. In addi- 
5Aionj ]t he social quality of this experience will add to the group 
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cohssivf^nass thet the enbirni proi^ram smkB to promote ^ 

^ Sessdons gg-g Sr - Some remtitxons^ ^f^prciftous prr|-r2W- or ^HT' 
of new edcporiences! Annthsr theme ^hlch micht bs explored is the 
adnptiDn of the "consumer mr^lLtf^ a personal identity^ by the 
present/jtinn cf a drflmstic play. A recent television productlonj 
'The Solid Gold Trap ^^ might serve as a vehicle for disucssing how 
an Individualj even with a ve^ high income^ can become thorowhly 
"trapped" by this morgljty^ Discussion mipht sllow for an explana- 
tion of such topics as (l) hry crnsumer mcrality is prcmotedj (2) 
T^hat happens when one^s income level^ lew cr hi;^hj is outrun by his 
"consumer ideal^" (3) the rcle of educction in nbtaininf^ a status 
that will nllow for a cerbain level cf oarti cirction in this seduc- 
tive identity^ and (U) the ne*d to devGlcp in children/the ability 
to delay imiedinte gratification of this identity in order that they 
can prepare themselves fur a more satisfactoiy partiQtpstion in 
crnsumer activity. 

Comment ; The program should be regarded as tentative^ but reflect- 
ing the theoretical ":pesitlon which guides thinking and future planning. 
The program is designed to promote in the parents of the Head Start 
children an understanding of their role in helping the child trward 
.(l) the develnpment of ochievemont motivaticn and (2) greater self- 
dlregtion in his own cognitive grovrth. 

Evaluation I The program is designed to help parents view themselves 
•as having a highly imporbant role in directing the child's growt'to. 
.Previcui socic-psychologlcal research has provided sufficient evi* 
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■ dene© thot parents who view thimsslvas as "snapers" of their chlld-^ 

■ rcn do^ indeed^ produce rnntivatinn and gro wth in their children. Thus 
the evaluaticn will be restricted to an assessment of the effective- 
ness of the prograrn in prornotlng a particular set of behaviors in 
parents, 

Since feasibility is also a subj£ct for demrnstratinn in the praject^ 
. there will be an assessment of the extent of the subject participa- 
tion and of their satisfaction ^ith partioi sting in the prcgress. 
Periodic staff repcrts on the nature cf administrative problems will 
also CDntribute to the asssssmsnt of feasibility of operation* 

The following mQssurea might be used as indices of participsnt 
interest, 

' 1, Participant reaction as shown by numb- r attenJincj rating of 
4iheir interest in the prc^ram^ and assessment of their interest 
in participating in similar prcrrgms in the future. 

Staff evaluaticn by means rf rating of the extent of part lei- 
. pants* involvement and response to the prorram^ administrative diffi- 
' culty in carrying out the particular sessirns, the degree to which 
i::\the program achieved its stated objictives. 

•The following measures might be used to show the effect of the total 
^.;progr3m on parental attitudes toward their role as "shapers" of their 
^.children ^s cognitive gorwth* 

j^;ly ; A questionnaire which might be called ^ Tht Parental Attitudes 
§ |b Educational Activity , which would be administered before and after 
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the complition of the program in infcrmnl interview situations with 
Center staff and community aides* Items will assess parental attl- 
tud<is toward leornlng and aducatinn by means cf asking them to re- 
epond to a etandard series of cpen-ended querticns. Hating scales 
will be ecnstructed fnr use with the verbal responses, A typical 
question might bes "How do youhelp your child to learn anything?" 
with the fallpwing scale responses i (a) sees all his rcggrd and 
reinforcsment activity^ gs well ss his modeling end "firrmal Tsachinc 
as helping the child to leorn^ (b) sees mr^deling and formal teaching 
as his effort to tsnch the child^ and (c) sees only formal teaching 
-\. as his contribution to education of thcs child* 

2, H VDrlstion of the prccedure frr evaluating thn: parentis app- 
. reaches to the child ^s ongnltive achievements that wss used by-^sen 
and D'Andrade (195?), In essence^ the prccedures call for hsving 
the parents participate end *'help" the child work with a series of 
problems^ while the observer makes a trtal chronclogy of what taksa 
place* From this recrrd scores are derived which relate to the 
parent's approach to the child's problem solving behavior. It is 
,a measure of the degree to which the parent seeks to generate the 
- Child's own direction of his growth^ the alt^.rnative being to have 
".the child reach a specific solution to the problem 3t hand. An 
jEXamplo of a task which might be adapted for use heiE ist 

• Block Stacking ; the child is asked to build towers of irregularly 
(ihaped blocks. He will be blindfolded imd will use only one hand^ 
^^o that there will be o situation created where th&y can rely on 
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the parents' help. Parents be permittad to say an^hing thiy 

^ wl^h but not touch th© blrcka. A perfornfince ncrm will be ©stab- 
lishsd by telling the paranta ^hat the average child can do with 
thie type nf problem. Parents ^ill write down privately the number 
of blocks they expect the child to put into his tower. The child will 
be given several tr-ils en the task^ each under a differeiit sit of 
conditions so that a variety of parental responses can be obtained* 
The purpose of this taSk is (1) to see how high the parent '"aff^ira- 
tione for their children will reach^ 1,©.^ above or beloT^ the given 
nerm^ and (2) to see how aelf-reliart they expect or permit their 
child to be* 

Each of the task variables will be evilusted fnr changes in pre-to prst 
testing. Predictions are thst after the program the parents will (1) 
allow the child greater outcnrmy in setting his learning gcals^ (2) 
, try to promote the child trward hiw ora inte£r5tion of the data^ and 
(3) se^5 the tasks more in terms of a "learning; situaticn'^ rather than 
; in terms of a "solution contest J* . 

; In addition to this direct evaluation^ there will be an analysis 
;"of the pardnt^-child interact Ion which will use the generol category 
•: Bystem of Rosen and DiAndrade. Analysis is made of the frequency 
;^o£ such categcries as "expresses apprivval^ gives love, comfort^ 
affection,'* "child asks for aid, information, advice," etc. The 
:d3ta frorn the interaetion analysis will be used with the purpose of^ 
^testing furbher the hypothesis, that parents' who have been through the 
^propoeed program mil giv© more responses that promote the child's 
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growth and fewer responses th,^t are commands and ord&rs, 

A QOnaultant will be emplojred^ together with grsduate students ss 
rasenrch assistants^ for the construction and ad mini st rot ion o£ 
measuring devices and the analysis of dota. ^dminist ration of 
^Tests" will tske placi in the participants rfesidfencss. Commun- 
ity aidss >jill be used to increase rapport with the evaluation 
staff during these sessions. 



